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Required Attachments 

Section Description 
Attached 

(Y/N) 

If Not attached, 

Explain* 

Instructions Summary letter from CEO Y  

Application Fact Sheet 

Any Leases, Deeds, or Real Estate 

Agreements not Previously Submitted 

to the Department 
Y  

Student Achievement 
PSSA Report for Previous Years (chart 

provided)** 
Y  

Student Achievement Random Sample of Lesson Plans Y  

Student Achievement Copy of the School Calendar Y  

Student Achievement 
Copy of the School Improvement Plan 

(if applicable) 
Y  

School Operations and 

Management 
Teacher Turnover Chart (chart provided) Y  

School Operations and 

Management 

Union Contracts with Professional 

Employees, if applicable 
N 

Not applicable; there 

are no union contracts 

with professional 

employees 

School Operations and 

Management 
Certification Level Chart (chart provided) Y  

School Operations and 

Management 
Most Recent Financial Statements Y  

School Operations and 

Management 

Annual Audits for Each Year of the 

Charter 
Y  

School Operations and 

Management 
Investments Chart (chart provided) Y  

School Operations and 

Management 

List of Board Members who have served 

since the last renewal, the dates they 

served and in what capacity 
Y  

School Operations and 

Management 

Copies of Signed Ethics Forms (as 

required by the State Ethics Commission) 

for each Board Member 

currently serving 

Y  

School Operations and 

Management 

Agenda for every board meeting held 

within the last school year 
Y  

School Operations and 

Management 

Evaluations of the External 

Management Organization (EMO), if 

applicable 
N 

Not applicable; school 

does not have an EMO 

Overall School Design 

Examples of Communication, Outreach 

and Marketing to the Community and 

Parents 
Y  

Overall School Design 
Agendas and Sign-in Sheets from Parent 

and/or Community Events 
Y  

Overall School Design 
Surveys and Response Summaries 

conducted by the School 
Y  

Overall School Design Enrollment Chart (chart provided) Y  

Overall School Design 
Policy for Attendance, Truancy and 

Withdrawal 
Y  
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Overall School Design 

Attach a copy of all forms used for 

Truancy Communications to parents, 

resident school district, etc. 
Y  

Overall School Design School Safety Plan Y  

Overall School Design Student Handbook Y  

Plans for the Future 
Projected Enrollment Chart (chart 

provided) 
Y  

Plans for the Future 
Measurable Outcomes and Goals Chart 

(chart provided) 
Y  

Plans for the Future 

Charts by Grade (chart provided) – only if 

the school is requesting to increase the 

number of grades served. 

N 
Not applicable; school 

is not adding grades 

 Signature Page Y  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



4 | P a g e     P e n n s y l v a n i a  V i r t u a l  C h a r t e r  S c h o o l  

C h a r t e r  R e n e w a l  A p p l i c a t i o n  2 0 1 0  

 

Application Fact Sheet 

 
This Application Fact Sheet is intended for administrative processing of the Cyber Charter Renewal Application. 

The information furnished below must be an accurate representation of the complete Renewal Application. 

 

Cyber Charter School Name:  Pennsylvania Virtual Charter School 

 

School Address:  One West Main Street, Suite 400 • Norristown, PA 19401 

 

(If more than one facility, the cyber charter school must identify the administrative office where all student 

records are maintained pursuant to section 1748-A (h). 

 

County:  Montgomery County     Intermediate Unit:  #23 

  

Charter Start Date:  July 1, 2001    Date Current Charter Expires:  June 30, 2011 

 

Federal Employer Identification Number:  233075231 AUN #:  123460001 

 

Vendor Identification Number:  N/A   

 

CEO:  First:  Joanne   Middle:  A.  Last:  Barnett 

 

Address:  One West Main Street, Suite 400  State:  PA Zip Code:  19401 

 

Telephone:  610-275-8500 Fax Number:  610-275-1719 E-mail:  jbarnett@pavcsk12.org 

 
 

Grades Served by Cyber 

Charter School 

Current & Projected 

5 year Student Enrollment** 

Current & Projected 

5 year Teaching Staff 

Elementary  2010-11     3750 2010-11     121.5 

Kindergarten, 1, 2, 3, 4 2011-12     3937 2011-12     131 

Intermediate 2012-13     4134 2012-13     137 

5, 6 2013-14     4341 2013-14     144 

Middle 2014-15     4558 2014-15     152 

7, 8 2015-16     4786 2015-16     159 

Secondary   

9, 10, 11, 12   

Circle Appropriate Grade(s) 

K 1 2 3 4 5 6 7 8 9 10 11 12 

Is increase due to addition of 

grade levels? 

Yes_______        No X 

Does the cyber charter school 

have an existing retirement 

system?  Yes X           No______ 

 

 

**Any projected enrollment shall not be construed as an agreement to cap or otherwise limit student enrollment. 
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I. Student Achievement 
 

 

A. Progress towards Initial Goals and Objectives: 

 

 Describe how the Cyber Charter School has met or made reasonable progress toward 

initially established goals defined in the current charter application. If goals were revised, 

discuss why and how the new goals provide a better fit with the overall mission of the 

Cyber Charter School. Provide a concise explanation and use data whenever possible. 
 

The Pennsylvania Virtual Charter School submitted its original charter application in 2001.  A subsequent 

charter renewal application was submitted in 2006.  During the last ten years, the initial and renewal 

periods of the charter, the student achievement goals and objectives of the school were consistent with the 

school‘s mission, to provide all Pennsylvania students with an excellent education grounded in high 

academic standards, which will help students, achieve their full academic and social potential.  

Throughout its history, PAVCS has used data to monitor the effectiveness of teaching and learning in 

reaching both its academic and non-academic goals as stated in its charter application, and subsequent 

renewal application.  Any modifications of these goals were captured in the Annual Reports and the 

annual School Improvement Plans for the school.  Below is an analysis of the goals as stated in the initial 

charter application, renewal application.  

 

The Goals as Identified in the Charter Application in 2001    

 

In its original application in 2001, the PAVCS Founding Coalition set very high academic goals and 

objectives for the students of the Pennsylvania Virtual Charter School.  The original charter application 

identified the following seven academic goals.  The corresponding objectives for each goal are contained 

in the initial Charter application.    

 

1. Students will master a curriculum that meets or exceeds the Commonwealth of Pennsylvania‘s 

Content Standards.  

2. Students will master language skills as a foundation for achievement. 

3. (Students will master mathematical skills and concepts as a foundation for achievement.   

4.  Students will develop a strong foundation of knowledge, facts, and skills across the core 

academic disciplines.   

5. Students will develop critical reasoning and higher-order thinking skills. 

6. Students will prepare for a rigorous post-high school education. 

7. Students will acquire skills in both art and music as part of their aesthetic development. 

 

The Annual Reports from 2002, 2003, 2004, 2005 and 2006 clearly show that PAVCS met all the goals 

objectives which were stated in the original charter application.  However, as the school added grades and 

enrollment grew, it became apparent the original goals and objectives were ambiguous and difficult to 

measure.  They required modification to make them more concrete and effective in monitoring student 

progress and achievement.  The modifications of the goals are contained in the SY 04-05 Annual Report.  

Below are the goals as stated in the 2004 – 2005 Annual Report.  As the results column shows, PAVCS 

has met or exceeded all of the goals that were set forth in its 2006-2011 Charter Renewal application.   
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School Wide Analysis Goals and Objectives 

Annual 

Measurable Goal 
Strategies/ Interventions 

Performance 

Indicators 
Results/Progress 

5 % increase in the 

number of students 

achieving at proficient or 

advanced on the PSSA 

reading assessment. 

Analyze the content that 

needs to be covered by state 

test date; identify specific 

K12 materials likely to 

augment student progress; 

develop and provide related 

training and materials to 

parents. 

PSSA results Over the last five years, school 

wide PAVCS obtained a 7% 

increase in the number of students 

at proficient or advanced on PSSA 

reading assessment, which reflects 

a 2% increase over the projected 

goal of 5%. 

(See PSSA Historical 

Comparative Analysis Chart 

Below) 

5% increase in the number 

of students achieving at 

proficient or advanced on 

the PSSSA math 

Analyze the content that 

needs to be covered by the 

state test date; identify 

specific K12 materials 

likely to augment student 

progress; develop and 

provide related 

PSSA results Over the last five years, school 

wide PAVCS obtained an 8% 

increase in the number of students 

at proficient or advanced on PSSA 

math assessment, which reflects a 

3% increase over the projected 

goal of 5%. (See PSSA Historical 

Comparative Analysis Chart 

Below) 

PAVCS will accomplish a 

95% participation rate in 

PSSA assessment. 

Discuss at time of 

enrollment the value and 

importance of testing; have 

parent sign the Enrollment 

Acceptance form; have 

parents RSVP for testing 

sites; follow up with parents 

who have not responded. 

PSSA results PAVCS participation rate has 

exceeded 95% projected target 

for each year of the current charter. 

PAVCS will accomplish a 

5% improvement in 

attendance of students. 

Teacher monitor attendance 

on every two week 

conference calls; they will 

advise parents as needed if 

attendance is not in 

compliance with 

Daily Attendance 

Bulletin; Attendance 

Meetings; 

PAVCS has seen 60% 

improvement in daily attendance 

over the past five years, 

75% of parents will 

participate in parent 

education activities related 

to testing and test 

readiness. 

Use Strategies for Success 

booklets: hold parent 

training meetings on state 

test results and implications 

for their student‘s 

education; organize parent 

training activities to use 

state test practice materials. 

 

 

 

 

 

 

Sign in sheets for 

Parent Trainings 

Administration of 

survey and 

compilation of results 

During the past five years 75% of 

parents have attended some 

activity regarding test readiness. 
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In 2007 the annual review of student performance data (PSSA results, formative assessments, summative 

assessments, student personal learning plans (PLP), attendance data and local assessment data), and 

annual School Improvement Plans it became evident that the macro school wide analysis of student 

performance of the stated goals stated in the charter renewal application was not improving student 

achievement as quickly as was needed.   By this point student enrollment had grown to over 3800 

students in grades Kindergarten through eleventh grades.  In order to meet the unique developmental and 

academic needs of the students, the school needed to implement an operational structure that was 

developmentally focused and provided for grouping students into smaller manageable groups.   The 

decision was made to operate the school utilizing a Local Education Agency (―LEA‖) model.  The school 

was divided into three programs:  Elementary (kindergarten – fourth grade); Middle (fifth through eighth 

grades) and High School (ninth through twelfth grades).  Subsequently, the middle grades were divided 

and an Intermediate program (fifth and sixth grades) was added.   The four principals and four assistant 

principals, who provide instructional leadership and oversight for each program, all hold a valid PA 

certificate as K-12 Principal.   In addition, there is a Director of Special Education (holds PA certificate as 

K-12 principal) and two special education supervisors who provide leadership and oversight for Special 

Education.  They work closely with the principals and assistant principals to ensure the implementation of 

instruction and services to students with an IEP.  Leadership, oversight and coordination of the entire 

academic program is provided by the Senior Academic Administrator who also holds a valid PA 

certificate as a K-12 principal and a Doctorate of Education (Ed.D).  

 

The PAVCS Board of Trustees approved funding for the development of a comprehensive Student 

Supports Services Department to improve student achievement through the implementation of programs 

to ensure the school‘s compliance with Chapter 12 regulations.   The Family Support Department 

Annual 

Measurable Goal 
Strategies/ Interventions 

Performance 

Indicators 
Results/Progress 

5% of students at the 

lowest achievement levels 

will show improvement on 

the PSSA test. 

Teachers will identify 

students at the Basic and 

Below Basic levels on the 

PSSA and develop an 

action plan for each student. 

The plan will ensure 

students are properly placed 

in the K12 curriculum; 

provide a remediation plan 

that includes curriculum, 

instructional materials and 

computer based practice 

tools. 

PSSA results See chart below – Decrease in the 

Number of Students Performing at 

the Below Basic and Basic Levels- 

Every subgroup had more than a 

5% decrease in the number of 

students at the Basic and Below 

Basic levels. 

The school and all teachers 

will conduct service 

learning projects to ensure 

students develop a sense of 

responsibility for the 

improvement of their local 

community- the basis of 

good citizenship. 

Introduce service learning 

at professional development 

for teacher; and distributed 

parameters for projects. A 

school wide community 

service project will be 

developed and offered to all 

students 

Participation as 

recorded on annual 

project sign in sheets. 

75% of students will 

participate in school 

wide community 

service for St. Jude‘s 

Hospital. 

This goal was achieved with the 

implantation of Family Support 

Coordinators and a full time 

Director of Community Service.  

PAVCS has held several service 

class, program and school wide 

learning projects. 

Students will develop 

habits of healthy living 

Students will learn healthy 

habits by participating in 

lessons designed by the 

Diabetes Foundation. 

50% of students will 

complete health 

lessons. 

This goal was achieved. 
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supports instruction through a wide array of student support services including: academic support 

programs; guidance; pupil health; programs for parents; socialization; educational outings; non-academic 

support; attendance and truancy and student records.  Leadership, oversight and coordination of the 

Family Support Department are provided by the Dean of Family Support who has a Doctorate of 

Education (Ed.D). 

 

The change in structure has facilitated the ability of the school to disaggregate and analyze student 

performance data to the micro level of the individual students in each program.  This analysis has resulted 

in a needs analysis and identification of the specific instructional strategies, practices and interventions 

each program needs to implement to attain the school‘s goals and carry out the school‘s mission to help 

every student reach his or her full academic and social potential.  An overview of the goals, 

strategies/interventions and progress/results for each program for the period of the current charter is 

provided below: 

 

 

Progress towards Initial Goals and Objectives: Elementary Program 

 
The Pennsylvania Virtual Charter School set several goals for the school in its original charter.  The 

primary goal is for students to master a curriculum that meets or exceeds the Commonwealth of 

Pennsylvania content standards.  Seventy six percent of the students in kindergarten through fourth grade 

met the PA content standards on their grade level at the end of the 2009-2010 school year.  Overall, 

students in grades three and four have met the adequate yearly progress targets for the last five years.   

PAVCS third grade students outperformed their peers nationally in Reading, Language Arts, and Math on 

the Terra Nova Complete Battery Assessment.   

 

The Elementary Program created new goals to ensure that the school was providing additional support to 

meet the needs of all learners.  PAVCS completed a three year historical analysis to determine why some 

students fell short of AYP targets. After reviewing this data the school targeted the identified areas of 

need. The updated goals, listed below, provide the necessary guidance to help students reach their full 

academic and social potential.  

 

 The analysis showed that students with IEPs needed additional supports to achieve the 

Pennsylvania content standards. A strategy was enhanced to ensure teachers and learning coaches 

understood the student‘s disability and delivery of specially designed instruction by creating the 

IEP at a Glance document. The IEP at a Glance document summarizes the IEP to highlight the 

identified disability, specially designed instruction, and IEP goals. The school also worked to 

ensure the students had an upgraded testing environment. The work of the historical analysis 

helped the school to identify areas of need and enhance goals to address those needs.  The result 

of this analysis assisted PAVCS to achieve Adequate Yearly Progress targets in 2009-2010.  

 

 A Response to Intervention strategy was put into place during the 2008 – 2009 school year to 

improve the monitoring of student progress. During the 2010 – 2011 school year, PAVCS has 

been fully implementing the Response to Instruction and Intervention initiative to ensure students 

receive targeted instruction to meet individual needs. Teachers will utilize the Standards Aligned 

System to provide interventions, materials and resources, and instruction based on student need.  

 

These goals and strategies were designed to align with the PAVCS Diamond Model as each partner works 

together to support the student learning which provides the opportunity for students to meet their full 

academic and social potential. The table below details the elementary program goals and progress 

toward meeting those goals which were established in the current charter school application.  It also 
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highlights some of the initiatives implemented over the past five years in order to increase academic 

growth of all students. 

 

Elementary Program Annual Measurable Goals 

Annual Measurable Goal Strategies/Interventions 
Performance 

Indicators 
Results 

5% increase in the number 

of students achieving at 

proficient or advanced on 

the PSSA reading 

assessment. 

 Use of academic support services 

(Step Up, Title 1, SLAM, CCL, 

Language Arts Intervention 

Specialist) 

 Develop a synchronous track for 

students in Kindergarten and First 

grade to accommodate student needs 

as stated in the school‘s mission. 

 Small group instruction to promote 

peer to peer learning and 

synchronous learning 

 Data driven instruction 

 Implementation of Family Support 

coordinators resulted in  increased 

focus on instruction by teachers 

 Increased communication through 

Blackboard courses 

 Realign teacher grade level 

assignments from K – 4 to K – 2 and 

3 - 4 

PSSA data sheet 

(PSSA Report for 

Previous Years) 

Over the last five years, 

students in grades 3 and 4 

resulted in a 3% increase 

overall in the number of 

students scoring Advanced 

or Proficient on the PSSA 

reading assessment which 

reflects a 2% difference in 

the projected goal of 5%. 

 

5% increase in the number 

of students achieving at 

proficient or advanced on 

the PSSA math 

assessment. 

 Use of academic support services 

(Step Up, Title 1, SLAM,  Math 

Specialist) 

 Develop a synchronous track for 

students in Kindergarten and First 

grade 

 Small group instruction to promote 

 Data driven instruction 

 Implementation of Family Support 

 Increased communication through 

Blackboard courses 

 Realign teacher grade level 

assignments from K – 4 to K – 2 and 

3 - 4 

PSSA data sheet 

(PSSA Report for 

Previous Years) 

A 5% increase of students 

in grades 3 and 4 achieving 

Proficient or Advanced on 

the PSSA math assessment 

occurred over the last five 

years which reflects the 

attainment of the proposed 

goal. 
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Annual Measurable Goal Strategies/Interventions 
Performance 

Indicators 
Results 

5% of students at the 

lowest achievement levels 

will show improvement on 

the PSSA test. 

 Use of academic support services 

(Step Up, Title 1, SLAM, CCL, 

Language Arts Intervention 

Specialist, Math Specialist) 

 Develop a synchronous track for 

students in Kindergarten and 

First grade to accommodate 

student needs as stated in the 

school‘s mission. 

 Small group instruction to 

promote peer to peer learning 

and synchronous learning 

opportunities 

 Response to Intervention 

 

PSSA data sheet 

(PSSA Report for 

Previous Years) 

Overall, the students at the 

lowest achievement levels 

showed more than a 5% 

improvement in math but did 

not meet the 5% goal in 

reading. The decreases in 

Below Basic scores are: 

Grade 3 math: 7%, Grade 3 

reading 2%, Grade 4 math: 

8% and Grade 4 reading: 0%.  

 

During the last five years the 

following subgroups showed 

significant decreases in the 

percentages of students 

scoring at the Below Basic 

level. 

Grade 3 IEP: 19% in math. 

Grade 3 African American: 

16% in math. 

Grade 3 African American: 

23% in reading. 

Grade 4 African American: 

6% in math. 

Grade 3: Economically 

Disadvantaged: 14% in math. 

Grade 3: Economically 

Disadvantaged: 6% in 

reading. 

Grade 4: Economically 

Disadvantaged: 9% in math. 

76% of third grade 

students will meet AYP in 

reading and 79% of third 

grade students will meet 

AYP in math. 

 Mandated Study Island 

participation for grades K – 4 

 Increased small group instruction 

 Streamlined Response to 

Intervention process 

 Improved testing environment 

PSSA data sheet 

(PSSA Report for 

Previous Years) 

71% of the students in grade 

3 made AYP in reading and 

73% of the students made 

AYP in math for the 2009 – 

2010 school year . 

73% of fourth grade 

students will meet AYP in 

reading and 75% of fourth 

grade students will meet 

AYP in math. 

 Mandated Study Island 

participation for grades K – 4 

 Increased small group instruction 

 Streamlined Response to 

Intervention process 

 Improved testing environment 

PSSA data sheet 

(PSSA Report for 

Previous Years) 

73% of fourth grade students 

made AYP in reading which 

met the proposed goal. 72% 

of fourth grade students made 

AYP in math. 

44% of third graders with 

IEP‘s will make AYP in 

reading 57% of third 

graders with IEP‘s will 

make AYP in math.  

 Development of IEP at a Glance 

by teachers at the conclusion of 

IEP meeting 

 Improved testing environment 

PSSA data sheet 

(PSSA Report for 

Previous Years) 

Third grade students with 

IEPs have not met the 

proposed goals in reading or 

math.  

32% of third graders with 

IEP‘s made AYP in reading 

and 52% of third graders with 

IEP‘s made AYP in math. 



11 | P a g e     P e n n s y l v a n i a  V i r t u a l  C h a r t e r  S c h o o l  

C h a r t e r  R e n e w a l  A p p l i c a t i o n  2 0 1 0  

 

 

Progress towards Initial Goals and Objectives: Intermediate Program 

 

The overall school mission is to provide students with an excellent education grounded in high academic 

standards that will help them to achieve their full academic and social potential.  In order to achieve this 

mission the goals established in the initial charter application and the 2005 charter renewal were 

modified.  These modifications were based on the recommendations of the Intermediate Program SIP 

Committee, PSSA results, student personal learning plans, end of the year course reports, and student 

progress reports.  They include a focus on transition and support specific to the needs of 5
th
 and 6

th
 grade 

students.  As a result, for the 2007/2008 school year, Pennsylvania Virtual Charter School became the 

first cyber charter school to develop and implement an Intermediate Program.   

 

The Intermediate Program emphasizes mastery and improvement, rather than relative ability and social 

comparison. Empirical evidence suggests that middle schools tend to stress relative ability and 

competition among students more, and effort and improvement less, which leads to a decline in task 

goals, ability goals, and academic efficacy.  As students worked in groups during instructional sessions, 

the teachers maintained focus on effort and improvement.  Students were given opportunities to take 

ownership of their learning.  This helped support a more positive, task-focused goal structure for students 

in the Intermediate Program.  As a team we built a sense of community, responded to the needs and 

concerns of the Intermediate students and provided appropriate, faceted approaches to facilitate the 

transition process.  This process allowed for the achievement of the academic, social, and emotional goals 

of our 5
th
 and 6

th
 grade students.   

 

 

 

 

 

Annual Measurable Goal Strategies/Interventions 
Performance 

Indicators 
Results 

57% of fourth graders with 

IEP‘s will make AYP in 

reading 52% of fourth 

graders with IEP‘s will 

make AYP in math. 

 Development of IEP at a Glance 

by teachers at the conclusion of 

IEP meeting 

 Improved testing environment 

PSSA data sheet 

(PSSA Report for 

Previous Years) 

Fourth grade students with 

IEPs have not met the 

proposed goals in reading. 

Fourth grade students with 

IEPs have achieved AYP in 

math by surpassing the goal 

of 52% by 11%.  

To increase the percentage 

of students meeting PA 

content standards.  

 Use of academic support services 

(Step Up, Title 1, SLAM, CCL, 

Language Arts Intervention 

Specialist, Math Specialist) 

 Develop a synchronous track for 

students in Kindergarten and 

First grade to accommodate 

student needs as stated in the 

school‘s mission. 

 Small group instruction to 

promote peer to peer learning 

and synchronous learning 

opportunities 

 Response to Intervention. 

Data analysis 

Elementary Year end 

grade level standards 

(PASCCR/summative 

assessments) 

In 2010, 76% of students in 

grades K – 4 met PA content 

standards. 
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Intermediate Program Goal Chart 

Annual Measurable 

Goal 
Strategies/Interventions 

Performance 

Indicators 
Results/Progress 

5% improvement in 

the percentage of 

students achieving at 

proficient or advanced 

on the PSSA reading 

assessment 

 

 Increased synchronous instructional 

sessions using PSSA anchors and 

lessons from SAS; 

 

 implementation of intermediate 

program; use of academic support 

services and programs (Title 1, Step 

Up, CCL, SLAM, SOAR, reading 

specialist); 

 

 use of family support coordinators 

to allow for increased focus on 

instruction 

 

 Study Island 

PSSA data sheet 

(PSSA report for 

previous years) 

The intermediate students have 

shown a 2.5% increase in 

proficient and advanced over the 

past 5 years. 

 

The subgroups have seen an 

increase over the past 5 years with 

the exception of the white 

subgroup. 

 The intermediate IEP 

subgroup made a 5% increase 

over the past 5 years.   

 The African American 

subgroup demonstrated a 22% 

increase of proficient or 

advanced 

 The male subgroup 

demonstrated a 13% increase 

over the past 5 years.   

 The female subgroup had a 

5.7% increase over the past 5 

years. 

 The economically 

disadvantaged subgroup had 

an overall gain of 10.5% over 

the past 5 years.   

5% improvement in 

the percentage of 

students achieving at 

proficient or advanced 

on the PSSA math 

 Increased synchronous instructional 

sessions using PSSA anchors and 

lessons from SAS 

 

 implementation of intermediate 

program 

 

 use of family support coordinators 

to allow for increased focus on 

instruction 

  

 use of academic support services 

(Title 1, Step Up, CCL, SLAM, 

SOAR, math specialist)  

Spring PSSA data 

sheet (PSSA report 

for previous years) 

The Intermediate program met 

the goal of 5% increase  

Overall the intermediate program 

had an 11% increase  

 

PAVCS met the 5% 

improvement in all subgroups. 

 White = 6% increase over the 

past 5 years 

 African American = 30.5% 

increase over the past 5 years 

 Economically Disadvantaged = 

19.5%  increase over the past 5 

years 

 IEP = 34%  increase over the 

past 5 years since only 23% 

were proficient/advanced in 

2006 compared to 57% in 2010 

 

The Intermediate program met the 

AYP thresholds each year for the 

past 5 years . 
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Annual Measurable 

Goal 
Strategies/Interventions 

Performance 

Indicators 
Results/Progress 

5% of students at the 

lowest achievement 

levels will show 

improvement on the 

PSSA test 

 Response to Intervention to assist in 

the identification of targeted 

interventions to use with students 

identified as at risk 

 

 enrollment of at risk students into 

academic support services  (Title 1, 

Step Up, CCL, SLAM, SOAR, math 

specialist) 

Mid-year and End 

of the Year 

Progress Reports; 

End of Year 

Course reports; 

Spring PSSA 

scores; Monthly 

Personal Learning 

Plan; Quarterly  

DORA/DOMA ; 

Quarterly Study 

Island Benchmarks 

Intermediate students did have 

5% of the lowest achieving show 

improvements on the PSSA.  

 

Of the 54 4
th

 grade students that 

have remained with PAVCS and 

scored Below Basic in math, 33% 

of them showed improvement on 

the 6th grade PSSA.   

 

Of the 58 4
th

 grade students that 

have remained with PAVCS and 

scored Below Basic in reading, 

36% of the students showed 

improvement on the 6
th

 grade 

PSSA. 

 

The two lowest achieving 

subgroups have also met the 5% 

increase over the past 5 years.   

 Reading: 2006 - 2010 

IEP = 5% gain 

African American = 22% gain 

 Math: 2006 – 2010 

   IEP = 30.5% gain 

   African American = 19.5% gain 

Increase literacy 

opportunities for 

intermediate students 

in order to provide 

exposure and 

additional practice of 

vocabulary and 

strategic reading skills. 

 

 Enrollment of students in 

collaborative novel sessions 

  

 synchronous 5
th

 grade reading class 

 

 creation of math vocabulary study 

guides for students  

 

 creation of reading vocabulary word 

study guides 

 

 Language Arts Specialist Word of 

the Week, and Vocabulary Lessons  

Quarterly DORA; 

Quarterly Study 

Island benchmarks; 

Daily Study Island 

individual 

activities; monthly 

individual 

instructional 

sessions; monthly 

standards checklist 

review; Spring 

PSSA reading and 

writing 

Novel/Composition sessions have 

doubled in the amount of offerings 

for students. 

 

Intermediate teachers have 

increased opportunities for 

students to participate in anchors 

sessions by having two a week 

instead of once a week  

 

The principal and assistant 

principal read stories to students 

throughout the year which was not 

done previously  

100% of intermediate 

teachers will use 

student data to 

improve instruction, 

student learning and 

achievement 

 Prescriptive action steps to address 

skill deficiencies 

 

 development of data management 

team 

 monthly review of student data with 

all intermediate and support teachers 

 

 use of universal screening with all 

students 

 

  targeted math individual and group 

instructional sessions  

Spring PSSA; 

Quarterly Study 

Island Benchmark; 

Mid-year and End 

of the Year 

progress reports; 

End of the Year 

Course reports  

100% of intermediate teachers 

used data to create instructional 

sessions for all students in 5
th

 and 

6
th

 grade.   
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Progress towards Initial Goals and Objectives: Middle School Program 

 

Proficiency measured by PSSA math and reading assessments for students in grades 7 and 8 increased by 

a range of 8.8 percent to 12.6 percent over the period from SY 2006-07 to SY 2009-10. During the same 

period middle school maintained a 95% or greater PSSA participation rate and improved the testing 

environment, buy-in to standards, and practices related to standards-based instruction and assessment. In 

addition, the middle school program increased proficiency for targeted subgroups in math and reading for 

grades 7 and 8. 

 

In order to more effectively target students in need and standards-based skill deficits, middle school 

recognized a need to improve our ability to identify specific academic gaps and to target specific students 

and skill deficits.  We also wanted to strengthen the partnership between the partners who support student 

learning at PAVCS – teachers, learning coaches, and family support ---and to obtain wide buy-in and 

collaboration for standards-based instruction and the maintenance of high expectations for all students. 

Certainly, we recognize that we need to ensure full participation of all middle school students in PSSA 

testing, an appropriate test environment, and increasing proficiency.  

 

As a result, we recognize that in addition to the standards-aligned lesson concepts covered in the K12 

Curriculum, middle school teachers need to provide more standards-aligned instruction, both in 

partnership with learning coaches and students in the home and through synchronous courses and lessons. 

We increased synchronous interactions in general education, in special education, and in support 

programs knowing that some students would benefit from more structure and teacher guidance provided 

by synchronous lessons of all kinds. Over four years, our professional development plan centered on 

standards-based instruction, effective assessment, partnering with parents, collaborating with support 

services, and teaching 21
st
 century skills. 

 

In order to better target students and standards-based skills, the middle school increased participation in 

Study Island Benchmark testing.  In 2008-09, participation for all students was near 50 percent. In SY 

2009-10, participation increased to 90 percent.  Further, our lowest performers are making a year or more 

academic growth according to PVAAS data, and we have significantly reduced the number of students 

two years or more below grade level in math and reading. 

Annual Measurable 

Goal 
Strategies/Interventions 

Performance 

Indicators 
Results/Progress 

80% of Intermediate 

student participation 

on the Study Island 

Benchmark  

 Letter was sent home to parents 

 

 Announcement on Blackboard 

 

 Reward system to motivate students 

Study Island 

benchmark report 

83% of students completed the SI 

benchmark testing during the 

2009/2010 SY thus allowing us to 

reach our 80% goal.   

80% of Intermediate 

student participation 

on the Study Island 

review and practice 

problems/games 

 Teachers led group sessions to have 

students work together to complete 

assignments on SI 

 

 Letter home to parents 

 

 Participation certificates sent home 

in progress reports mid- year and 

end of the year 

Study Island 

participation report 

96% of students in the 

Intermediate program completed 

lessons on Study Island throughout 

the 2009/2010 SY allowing us to 

exceed our goal of 80%.  
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The following chart shows how the middle school program has met or made reasonable progress toward 

initially established goals defined in the current charter application and highlights some of the initiatives 

we implemented over the past five years in order to increase academic growth for individual and groups 

of students and to meet other goals. 

 

Middle School Progress towards Initial Goals and Objectives 

 

Measurable Goals Strategies/Interventions 
Performance 

Indicators 
Results/Progress 

5% increase in the 

number of students 

achieving at proficient or 

advanced on the PSSA 

Math and Reading 

assessment 

 Focus on one year‘s academic growth 

for every student and groups of students 

 Respond to Study Island Benchmark 

data via Adopt an Anchor, synchronous 

and live PSSA prep 

 Increase teacher planning and 

coordination with PAVCS support 

programs. 

 Enhancement of Family Support 

enables teachers to focus more on 

instruction, parent learning 

opportunities, and to increase 

synchronous learning interactions 

between PAVCS teachers and students 

 Initiated Monthly Student Progress 

Reviews 

 Increased orientation activities 

 Increased communication through 

Blackboard courses 

 Provided any-time access to student 

assessment scores and feedback 

 2010-11 – DORA/DOMA Universal 

Screen and improvements to RTII 

 

• Study 

Benchmarks 

indicate 

proficiency at 

AYP target 

levels 

• PSSA AYP 

targets 

 

Benchmark Data 

correlated to PSSA 

Scores 

 

2006 – 2009 Proficiency 

Increases 

 

Math 

• 7th – 8.8% 

• 8th – 12.6% 

 

Reading 

• 7th – 7.9% 

• 8th – 9.5 

 

 

Increase Benchmark 

Participation 
 Continuously monitor/evaluate 

participation on SI Benchmarks 

 Establish usage criteria for students 

including  credit for completion 

 Establish parent buy-in consistent with 

proficiency goals 

 Initiate an incentive program 

 

95% 

Participation in 

Study Island 

Benchmarks and 

regular usage 

 

50-60% participation in 

SY 2008-09 

 

90% participation in SY 

2009-2010 

 

PAVCS will accomplish 

a 95% participation rate 

in PSSA assessments 

 An agreement to participate upon  

enrollment application 

 Parent collaborative sessions live and 

via Elluminate 

 Established expectation that all students 

with IEPs will participate 

 Improved the testing environment 

 Professional development centered on 

standards based and data driven 

instruction  

 Collaborate with Family Support  to 

ensure every student is tested in an 

appropriate environment 

PSSA 

participation 

rates 

95% to 99% since SY 

2005-06 



16 | P a g e     P e n n s y l v a n i a  V i r t u a l  C h a r t e r  S c h o o l  

C h a r t e r  R e n e w a l  A p p l i c a t i o n  2 0 1 0  

 

Measurable Goals Strategies/Interventions 
Performance 

Indicators 
Results/Progress 

5% of students at the 

lowest achievement 

levels will show 

improvement on the 

PSSA tests 

 Targeted the African American and IEP 

sup-groups in the middle school 

program beginning SY 2007 

 Co-teaching 

 Adopt-n-anchor 

 Co-Curricular literacy and mathematics 

activities 

 Identified low performing students, 

targeted skills, and placed students into 

appropriate supplemental programs 

 

PSSA 

PVAAS 
Increase in Proficiency 

(PSSA) years 2007 – 

2010 

 

African American 

Math: 19% Increase 

Reading: 24% Increase 

IEP 

Math: 42% Increase 

Reading: 17% Increase 

One or more year‘s 

growth for Basic and 

Below Basic cohorts for 

general education and 

for students with IEPS 

(PVAAS 2009-10) 

Ensure more standards-

aligned instruction 

implemented though 

synchronous and in the 

home through 

parent/teacher 

partnership. 

 Monitor participation in synchronous 

instruction 

 Evaluate the degree to which standards 

aligned instruction is being 

implemented synchronously. 

 Personal Learning Plan instructional 

goals are clearly and explicitly stated. 

 Provide learning opportunities in 

standards aligned instruction for 

learning coaches. 

 Provide other synchronous instruction 

through supplemental programs.  

 

 80% of 

students 

choosing 

synchronous 

will attend 

consistently. 

 90% of 

synchronous 

instruction is 

aligned to PA 

Standards 

 

Increasing PSSA 

Proficiency 

 

IEPs will provide 

SDI will allow 

students to fully 

access 

curriculum 

aligned 

standards.  

Evaluation of 

instructional 

practices will 

indicate strong 

evidence of 

synchronous and 

asynchronous 

standards aligned 

instruction. 

86% synchronous 

attendance by students 

expected to attend 

 

Twice-yearly 

observations and 

assessment reviews 

indicate that 

synchronous instruction 

is highly aligned to PA 

Standards 

 

Synchronous Courses 

SY 07-08 - 4 

SY 09-10 -  12 

SY 2010-11 – 20 

 

 

In 2007 Middle school 

established a goal of 

showing appropriate 

academic growth for 

students 2 years below 

grade level in math and 

language skills courses.  

 Curriculum sequencing Math 5 and Pre-

Algebra A courses; Language Skills 5 

and Language Skills A courses.  

 Co-teaching  

Teachers‘ 

evaluations/ 

course 

assessments. 
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Progress towards Initial Goals and Objectives: High School Program 

 

The first year of high school was 2005-2006 with 9
th
 grade and 300 students.  Each consecutive year a 

grade was added. By 2008-2009, the student population was over 1000 students with the first graduation 

class having 100 students.  The PAVCS graduation rate is 96.08%; the dropout rate is 3.92%.  In the first 

year, an asynchronous model was used.  Students moved through the curriculum at his or her own pace 

with teachers providing support in optional office hours.  At the end of the first year, the program 

experienced a 50% failure rate.   This pushed the program to make significant changes.  These changes 

included, synchronous (real time) class instruction (2006-2007), differentiated instruction (2007-2008), 

and block scheduling (2008-2009).  As a result of the implementing of these strategies, the failure rate for 

the 2009-2010 school year was 19%. 

 

The PAVCS High School program has made consistent progress toward student achievement.  The PSSA 

test scores are one indicator of this growth.     In order to achieve this growth, additional goals are added.   

 

These goals are: 

1. Application of a researched base diagnostic tool. 

2. Infusion of academic support programs for identified students. 

3. Development of a critical path for math. 

4. 80% of the students complete one year‘s course of study  

5. Implementation of Graduation Project. 

 

The chart below defines the goals, the strategies, the performance indicators and results for the following:  

PSSA Test Results, Student Achievement, and Graduation Rate. 

After comparing PSSA test results for math and reading, a large discrepancy was noted.  The reading 

scores met the target and were significantly higher than the math scores.  Further investigation uncovered 

that students entering high school English were placed at grade level, but below grade level in math.  To 

place students at the appropriate grade level in math a critical path was created.     

 

To achieve 80+% of the students‘ completion of one year‘s course of study, synchronous instruction, 

differentiated instruction, block schedule, and co-teaching were implemented.  These initiatives have 

moved the students from a 50% success rate to an 80% success rate. 

 

The Graduation Project is one of the strategies used to support the graduation rate.  It provides the 

students with the opportunity to synthesis their high school experience and apply their knowledge to their 

post-secondary goals.  This two year project takes the student through real world experiences and the 

research process culminating in a written paper and an oral presentation.      
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High School Progress towards Initial Goals and Objectives 

 

Measurable Goal Strategies/Interventions 
Performance 

Indicators 
Results/Progress 

5% increase in the number of 

students achieving at the 

proficient or advanced on the 

PSSA reading assessment 

 

(Prior to 2007-2008 school 

year, there are no PSSA test 

scores for 11
th

 grade.  

Eleventh grade was added to 

the high school in 2007-

2008.) 

Analyze test results and identify 

areas of weakness to build in 

academic strategies and supports. 

 

 Identify students and place those 

students in appropriate academic 

support programs (Title One, 

Tutoring, Step Up, SOAR). 

 

Create an environment of literacy 

across the curriculum. 

PSSA Test Results From 2007-2008 to 2009-

2010, the PSSA Reading 

Scores have improved 6% 

 

5% increase in the number of 

students achieving at 

proficient or advanced on the 

PSSA math 

  

For 2010-2011—10% 

increase in the number of 

students achieving at 

proficient or advanced on 

PSSA math 

 

(Prior to 2007-2008 school 

year, there are no PSSA test 

scores for 11
th

 grade.  

Eleventh grade was added to 

the high school in 2007-

2008.) 

 

Analyze test results and identify 

areas of weakness to build an 

academic strategies and supports. 

 

Identify students and place those 

students in appropriate academic 

support programs (Title One, Step 

Up, Tutoring, SOAR). 

 

Create an environment of 

numeracy across the curriculum.   

 

PSSA Test Results From 2007-2008 to 2009-

2010, the PSSA Math 

Scores have improved 5% 

 

See Required Attachment 

2: PSSA Report for 

Previous Years Report  

 

 

5% of students at the lowest 

achievement levels will show 

improvement on the PSSA 

test 

 

(Prior to 2007-2008 school 

year, there are no PSSA test 

scores for 11
th

 grade.  

Eleventh grade was added to 

the high school in 2007-

2008.) 

Analyze test results and identify 

areas of weakness to build in 

academic strategies and supports. 

 

Identify students and place those 

students in appropriate academic 

support programs (Title One, Step 

Up, Tutoring, SOAR). 

PSSA Test Results From 2007-2008 to 2009-

2010, the increase for 

Economically Disadvantage 

in math is 12% and in 

reading it was a decrease of 

6%; for African American 

in math it increased 11% 

and in reading it increased 

32%; IEP students increased 

16.1% in math and 

increased  reading  by 12%. 

 

100% of the students will be 

placed and supported  

appropriately after taking a 

research based assessment  

Analyze test results and identify 

areas of weakness to build in 

academic strategies and supports. 

 

Identify students and place those 

students in appropriate academic 

support programs (Title One, Step 

Up, Tutoring, SOAR). 

 

 

DORA/DOMA 

assessment scores; 

Study Island 

benchmarks 

See Attachment 2: 

High School DORA/DOMA 

Scores 

 

See Attachment 1: 

Study Island Benchmarks 
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Measurable Goal Strategies/Interventions 
Performance 

Indicators 
Results/Progress 

100% of the low performing 

students will be placed in the 

academic support programs 

Utilize RTII and SAP to place 

students in appropriate academic 

support programs (Title One, Step 

Up, Tutoring, SOAR). 

Course Grades 

Grade Level Retention 

Teacher 

Recommendation 

DORA/DOMA scores 

PSSA scores 

Study Island scores 

 

 

See Required Attachment 

2: PSSA Report for 

Previous Years Report  

 

See Attachment 2: 

High School DORA/DOMA 

Scores 

100% of the students will be 

taking an grade appropriate 

math course with a critical 

path created for low 

performing students  

Create a critical math path to 

support low performing students. 

PSSA Test Results Results will be evident in 

2012 PSSA Results 

80+% of the students will 

successfully complete their 

course of study for the year 

Analyze previous year‘s success 

rate, identify areas of weakness, 

and build in academic strategies 

and supports.  (synchronous 

instruction; differentiated 

instruction; block scheduling; and 

co-teaching) 

 

Mid-Year Report Cards 

End Year Report Cards 

2005-2006  50% of the 

students successfully 

completed the year 

2006-2007  70% of the 

students successfully 

complete the year 

2007-2008  75%  of the 

students successfully 

completed the year 

2008-2009  75% of the 

students successfully 

completed the year 

2009-2010  80% of the 

students successfully 

complete the year 

100% of the students will 

have post graduate goals 

Graduation Project 11 (prepares 

students to make career selections, 

select postsecondary 

education/job application/military 

service  and career/life skills) 

 

Graduation Project 12 (Students 

select a project, job shadow, 

research document or volunteer 

service project and prepares a 

written document and oral 

presentation.)  

High School Graduation 

Rate  

HS Graduation Rate is 96.08 

% . 

 

 94.9% have post-

secondary goals 

 81.5%  post- secondary 

education 

 3.8%  military 

 9.6 %  work 

 5.1%  undecided 

 

The PAVCS High School 

program will met or exceed 

the AYP target of 82.3%. 

Graduation Project 11 (prepares 

students to make career selections, 

select postsecondary 

education/job application/military 

service  and career/life skills) 

 

Graduation Project 12 (Students 

select a project, job shadow, 

research document or volunteer 

service project and prepares a 

written document and oral 

presentation.)  

High School Graduation 

Rate 

HS Graduation Rate is 96.08 

%. 
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 Provide any other relevant information about progress toward academic goals. If reference 

has been made to test scores or other testing outcomes, include the name of the test and the 

dates administered. Include a rationale for using that particular test. 
 

 

Other information Progress towards Initial Goals and Objectives: Elementary Program 

 

Terra Nova Summary 

 

The Terra Nova test was given to third grade students to provide them with standardized testing 

experience and provide teachers with data to drive their instruction. 

 

226 of the 335 (67%) third grade students completed the Terra Nova CAT Complete Battery Assessment 

in late November 2009.  .  The students performed highest in the Mathematics portion.   We continue to 

address writing skills of our students starting in Kindergarten in order to lay the ground work for success 

with writing, as this is a challenging area for our third graders.  

 

 

Other information Progress towards Initial Goals and Objectives: Intermediate Program 

 

Intermediate students complete Study Island benchmarks and lessons to help reinforce the Pennsylvania 

state standards and help move students improvement achievement thus leading to improved PSSA scores. 

Study Island is utilized to ensure that the students are making gains in meeting the necessary benchmarks 

set forth by the department of education. Teachers create individual monthly goals with each student and 

progress and strategies to reach the overall program goals.  These individual goals are reviewed each 

month during a student, parent and teacher conference call.   

 

Intermediate Program Study Island Benchmark Data 

5
th

 grade Final Benchmark  Math Reading  

Advanced 156 124 

Proficient 68 84 

Basic 27 34 

Below Basic 25 84 

 

6
th

  grade Final Benchmark  Math Reading  

Advanced 181 146 

Proficient 52 74 

Basic 38 52 

Below Basic 27 19 

 

 

 

 

The 3
rd

 grade students at PAVCS out performed third graders, who took the Terra Nova CAT Complete 

Battery assessment, nationally in every tested area. We continue to focus on improvement in both Math 

skills and Reading/Language Arts skills with the knowledge that the Terra Nova shows that we are 

already performing above the national percentile in both areas.   
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Other information Progress towards Initial Goals and Objectives: Middle School Program 

 

An analysis of mastery-based assessments presented by the Online School, teacher graded assessments, 

and a combination of both indicates that the middle school program is making progress toward academic 

goals over the past three years. These local assessments are cited because the outcomes indicate progress  

towards increasing academic growth for all students and because they result from effective partnerships 

between teachers, family support, and parents; academic support via 3-tiered RTII; teacher engagement in 

serving the academic needs of all students; and the prescriptive approach implemented during the last 

three years. 

 

 The percentage of students mastering (score B or better) the expected number of Unit Lessons 

(individualized - approximately one unit per month) increased over three years.  (See Middle 

School Fig. 1) 

 

 On average over three years, 77 percent of students are mastering (B or better) math lessons, 86 

percent history, 85 percent Science, and 83 percent English. (See Middle School Fig. 1) 

 

 In addition, data show that students  --- 70 percent of students in math, 72 percent in English, 78 

percent in Science, and 81 percent in History --- are earning Bs or better (mastery) based on 

expected Online School Progress and scores on PAVCS teacher-graded assessments. (See Middle 

School Fig. 2)  

 

 Further, middle school teachers have obtained a reduction (2007 through 2009) of the number of 

students enrolled in courses two years below grade level in Math (40% reduction) and English 

(47% reduction) (See Middle School Fig. 3) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Middle School Fig 1. Middle School Lesson Mastery 2007-2010 
 

Number and Percentage of Students Grades 7 and 8 Mastering >/= 80% Expected  K12 

Online School Lessons  SY 07-08 – SY 09-10 (Increasing yearly except History SY 08-

09 and Science SY 09-10) 

 

Source: 2007-2010 Year End Transition Spreadsheets Grades 7 and 8 

MATH  LANG ARTS  HIST  SCI  

2007-2008       

479 74% 497 81% 548 85% 553 85% 

        

2008-2009       

498 77% 503 83% 547 85% 558 87% 

        

2009-10        

525 79% 559 84% 579 87% 556 84% 
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Other information Progress towards Initial Goals and Objectives:  High School Program 

 

Beginning in the 2006-2007 school year, the PAVCS High School program utilized Study Island as a tool 

to help move the students toward the PSSA Target.  Study Island is utilized to ensure that the students are 

making gains in meeting the necessary benchmarks set forth by the Pennsylvania Department of 

Education.  

 

Middle School Fig. 2. Middle School Course Mastery 2007-2010 

 

Mastery >/= 80% (B or A) Indicated on Final Grades 2007-2010  

Source Year-End Progress Reports 2007-2010 Grades 7 and 8 

MATH 
  LANG 

ARTS 

  
HIST 

  
SCI 

  

2007-2008       

494 76% 477 74% 542 85% 497 76% 

                

2008-2009             

MA   LA   His   SCI   

435 68% 434 67% 519 80% 523 80% 

                

2009-10               

443 67% 509 77% 525 79% 518 78% 

Middle School Fig. 3 Middle School Student Math and English Levels  2007-2010 

2009-10 7th 8th ttl 2008-9  ttl 2007--8  ttl 

Math + 1 yr 14 2 16 13 10 23 26 4 30 

Math + 2 yr 3 7 10 2 3 5 1 1 2 

Math- 1 yr 139 120 259 111 119 230 121 102 223 

Math-2r 19 79 98 53 109 162 52 111 163 

Math/0 151 125 276 152 63 215 131 90 221 

             

Eng + 1yr 23 6 29 12 1 13 17 7 24 

Eng +2yr 1 0 1 1 0 1 1 0 1 

Eng - 1 yr 57 89 146 64 78 142 83 89 172 

Eng-2yr 24 31 55 38 64 102 41 64 105 

Eng/0 221 210 431 215 156 371 189 157 346 

          

3-year analysis of the number of students in Math and English courses at zero, one, and two years 

above and below grade level. 
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Only the 11
th
 grade students used Study Island in 2007-2008.  Students were encouraged to use it and 

were supported in optional Study Island classes.  This did not have a positive effect on test scores.  In the 

2007-2008, a formal Study Island class is created.  Students are assigned a day and time to attend the 

Study Island class; and only 11
th
 grade used the program.  One teacher supported this effort and it had 

minimal effect on test scores.  In the 2008-2009 school year, students are assigned a day and time to 

attend the Study Island class; only 11
th
 grade used the program.  Multiple teachers support this class.  It 

has become more than just checking to see if the students are completing the Study Island work.  Based 

on the Study Island benchmarks, teachers teach lessons based on the areas of poor performance.  This had 

a positive effect on the test scores.  In the 2009-2010 school year, all high school students use Study 

Island.  All teachers are responsible for integrating it into their classes.  Eleventh grade students continue 

attending specific Study Island classes with Study Island teachers teaching specific lessons based on the 

benchmark scores.  Along with using Study Island, Math Word of the Day is introduced.  This Math 

Word is posted in school announcements and in all classes.  All teachers teach these words and show 

mathematical connections to their specific content areas.  For example, the World History teacher shows 

how geometry ties into the building of the pyramids.  PSSA Math scores show marked 

improvement.  From 2007 to 2010, the math scores have increase 5% for all students.  For the 2010-2011 

school year, Study Island classes will continue for 11
th
 grade, all teachers will be teaching math, and there 

is an expansion of the Math Word of the Day.  Study Island will be worth .5 credit toward 

graduation.  Study Island benchmark tests are taken three times a year—September, December, and 

February. 

 

 

 

 

 

 Has the Cyber Charter School made Adequate Yearly Progress (“AYP”) for each of the 

last five years? If not, discuss why and what steps are in place to remedy the situation. 

Reference information from the Cyber Charter School’s School Improvement Plan where 

applicable.   
 

 

AYP Status 2006 
AYP Status 

2007 
AYP Status 2008 AYP Status 2009 

AYP Status 

2010 

School Improvement 

1 

Making 

Progress 

School 

Improvement 2 

Corrective Action 

1 

Making 

Progress 

 

 

PAVCS met the AYP Reading target in all grades in 2007 and 2009.  In 2008 (the AYP Target was 

increased by 9% from the previous year), PAVCS did not meet the AYP Reading Target in 5
th
, and 11

th
 

grade.  In 2010, PAVCS meet the AYP Reading Target in all grades with the exception of 5
th
 

grade.  Grades 3 and 5 were the only grades that did not show improvement between 2007 and 2010.   

In 2007, PAVCS met the AYP Math target in all grades.  In 2008 (the AYP Target was increased by 11% 

from the previous year), PAVCS did not meet the AYP Math Target in 5
th
, 8

th
 and 11

th
 grade.  In 2009, 

PAVCS did not meet the AYP Math Target in 8
th
 and 11

th
 grade.  In 2010, PAVCS meet the AYP Math 

Target in all grades with the exception of 11
th
 grade.  In 2010, we saw improvement from the previous 

year in test scores for all grades with the exception of 3
rd

 and 7
th
.  The only grade that did not show 

improvement between 2007 and 2010 was 5
th
 grade.   
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With the exception of 3
rd

 and 5
th
 grade Reading and 5

th
 grade Math, PAVCS has improved PSSA scores f

 or all grades between 2007 and 2010. 

 

The 2009-10 targets were 56% proficient or advanced in Math and 63% proficient or advanced in 

Reading.  PAVCS met all targets in all student groups. 

 

In 2010, three of PAVCS‘ subgroups did not meet the required threshold levels in Math:  African-

American, Hispanic, IEP.   The African American subgroup was determined to have met AYP target due 

to the Growth Model formula.  The Hispanic subgroup was determined to have met the AYP target due to 

the Safe Harbor Stipulation and the Confidence Interval formula.  The IEP group was also considered to 

have reached the target due to the Confidence Interval formula.   

 

In 2010, three of PAVCS‘ subgroups did not meet the required threshold levels in Reading:  African-

American, Hispanic and IEP.   The African American subgroup was determined to have met AYP target 

due to the Growth Model formula.  The IEP subgroup was determined to have met the AYP target due to 

the Safe Harbor Stipulation and the Confidence Interval formula.  The Hispanic subgroup was also 

considered to have reached the target due to the Confidence Interval formula. 

 

In 2010, we saw improvement from the previous year in Math test scores for all student groups with the 

exception of the Native American group (1.7% decrease).  In Reading, four student groups did not show 

improvement from the previous year, although most were very slight decreases in the % at or above 

proficient.  The only groups with a significant decrease were the Asian group (2.6% decrease) and the 

Native American group (14.1% decrease).  The Hispanic and Asian groups were the only groups that did 

not show improvement in either Math or Reading test scores between 2007 and 2010. 

 
Adequate Yearly Progress:  Elementary Program 

 

The Elementary Program has made AYP targets overall for last five years in Math and Reading.  

Elementary sub-groups have not reached AYP targets in each of the last five years.  Below is a chart that 

shows the sub group data in regards to AYP targets.  Students in the sub-groups typically are not meeting 

PA content standards due to previous academic experiences, or learning disabilities.  The Elementary 

program works to identify areas of need and target instruction to close achievement gap through the RtII 

initiative.   

Grade Three: Math 

 

 

Grade Three: Reading 

 

Subgroup Year 1 Year 2 Year 3 Year 4 Year 5 

IEPs Yes Yes Yes No No 

Economically 

Disadvantaged 

Yes Yes Yes Yes Yes 

African 

American 

Yes Yes No Yes Yes 

Subgroup Year 1 Year 2 Year 3 Year 4 Year 5 

IEPs No No No No No 

Economically 

Disadvantaged 

No Yes Yes Yes Yes 

African 

American 

No Yes Yes No No 



25 | P a g e     P e n n s y l v a n i a  V i r t u a l  C h a r t e r  S c h o o l  

C h a r t e r  R e n e w a l  A p p l i c a t i o n  2 0 1 0  

 

Grade Four: Math 

 

 

Grade Four: Reading 

 

 

 

Adequate Yearly Progress: Intermediate Program 

 

 Intermediate program students have consistently met AYP thresholds in Math during 2007, 2008, 

2009, and 2010.  In reading, students continue to show gains in academic achievement as they 

work to reach the yearly AYP threshold.  The data shows a history of continuous growth overall. 

Lower achievement scores in 5th grade can be seen in the comparison of other K-12 Cyber 

schools and the patterns indicate that scores increase in 6th grade.  With the implementation of 

the intermediate program, teachers are better able to focus on the specific learning styles and 

needs of early adolescents.  Intermediate teachers participate in ongoing training to implement 

differentiated instructional practices.  Differentiated instruction is a key part of the teaching 

process as it gives teachers the ability to offer a variety of activities at levels that provide 

challenge for different students.  This better equips our intermediate students to achieve their 

academic goals. 

 

 Student achievement continues to grow overall in the Intermediate program. Students in 6th grade 

have made steady gains since 2007. The overall Intermediate subgroups have made gains 

throughout the past 5 years.  In 5
th
 grade, gains have been demonstrated each year in subgroups 

with the exception of the white subgroup.  The overall population has dropped in this subgroup 

which may be directly correlated to the slight decrease of proficient or advanced students for the 

2009/2010 school year.   
 
 
 
 
 
 
 
 
 
 
 
 
 

Subgroup Year 1 Year 2 Year 3 Year 4 Year 5 

IEPs Yes Yes No No Yes 

Economically 

Disadvantaged 

Yes Yes Yes Yes Yes 

African 

American 

Yes Yes Yes Yes Yes 

Subgroup Year 1 Year 2 Year 3 Year 4 Year 5 

IEPs No No No No No 

Economically 

Disadvantaged 

Yes Yes No Yes Yes 

African 

American 

No  No No No Yes 
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Intermediate PSSA Scores 

% At or Above Proficient 

Reporting 

Year 

 

2007 

 

2008 

 

2009 

 

2010 

Reading STATE INT STATE INT STATE INT STATE INT 

5 60.0% 58.1% 61.6% 58.6% 63.5% 62.8%  55.0% 

6 63.5% 64.4% 66.9% 66.1% 67.6% 65.1%  68.0% 

Intermediate 58% 61% 62% 61.5% 

AYP Target 54% 63% 63% 63% 

Math STATE INT STATE INT STATE INT STATE INT 

5 71.0% 59.8% 73.2% 55.0% 73.5% 58.8%  57.6% 

6 69.6% 57.6% 72.6% 59.8% 75.7% 61.1%  68.0% 

Intermediate 55% 56% 57% 63% 

AYP Target 45% 56% 56% 56% 

 

 

Adequate Yearly Progress: Middle School Program 

 
The School Improvement Plan for Middle School, written in 2008-09 targets the subgroups: African 

American and IEP. We also noted a concern for 8
th
 grade math in 2009-10. However, the PSSA chart 

below, comparing proficiency rates from 2007 to 2010, shows that significant increases in proficiency 

have occurred for Reading and Math in grades 7 and 8 during that period. 

 

 

 

 

 
 
 
 
 
 
 
 
 
 

 

 

Root Causes Include (2009-10 Middle School SIP): 

 

 Increase participation on Benchmark Assessments 

 Instructional practices (learning strategies) need better alignment with PA Core Standards (SAS) 

 Insufficient scaffolding, academic "stretch" and challenge for every student with an IEP 

 Increase learning coaches‘ and students' working understanding of standards, including standards-

based instruction and learning, and test-taking strategies with which they can work in the home. 

 

Action Steps in Place (2009-10 Middle School SIP): 

 

1. Provide incentives including course grade credit to increase Benchmark participation on Study 

Island 

Grades 7 and 8 PSSA Scores at or above proficient for 
2007 – 2010 (preliminary data) 

REPORTING 
YEAR 

2007 2008 2009 
2009-
2010 

Reading STATE PAVCS STATE PAVCS STATE PAVCS PAVCS 

7 66.8% 64.5% 70.0% 62.5% 71.4% 72.8% 72.4% 

8 75.0% 72.7% 78.3% 79.9% 80.5% 76.5% 82.2% 

AYP 
TARGET 

54% 63% 63% 63% 

Math STATE PAVCS STATE PAVCS STATE PAVCS PAVCS 

7 67.2% 54.4% 70.6% 56.7% 75.3% 63.7% 63.2% 

8 67.9% 46.6% 70.3% 51.8% 71.3% 53.6% 59.2% 

AYP 
TARGET 

45% 56% 56% 56% 
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 Benchmark Participation Goal 95% 

 Achieved: 

o All Students - 90% 2009-10 

o AA Subgroup - 89% 2009-10 

o IEP Subgroup - 90% 2009-10 

 

2. Professional development for standards-based instruction (PA SAS) and 21
st
 century skills 

throughout the school year (13 related sessions in SY 09-10) 

 

3. Co-teaching/Inclusion classes for English and Math for students with an IEP and/or at risk 

 162 students identified 

 Defined critical content for maximum growth 

 

4. Implementing high-leverage strategies 

 

5. Teacher-led instruction on standards-based teaching and learning for learning coaches and 

students (Weekly sessions) 

 

6. Increased overall Math support 

 

Additional Steps 

 

Benchmark Testing and DORA/DOMA Universal Screen (RTII) 

 

Under the general approach to delivery of instruction and under tier I in our three-tiered RTII model, 

teachers analyze data reports from the universal screen and the standards-aligned benchmark assessments 

to identify skill deficits for individual and groups of students. Prescriptive Tier I responses include 

weekly ―drop in‖ targeted synchronous skill building sessions for English and Math, synchronous PSSA 

prep, individual and small group targeted curriculum based lessons, and teacher directed Study Island 

lessons. In Tiers II and III, intervention intensifies through placement in appropriate support services such 

as co-curricular learning, Title I, Step Up, the Susan Barton Reading program, one-on-one and small 

group with the math specialist, and PAVCS tutoring (SLAM). At tier III interventions may include a 504 

plan or an IEP. 

 

In addition, Family Support Coordinators, the Student Assistance Team, and the academic compliance 

specialist, work in close concert with other middle school teams to ensure students are actively engaged in 

learning each school day. 

  

PSSA Preparation 

 

Each year, middle school teachers present PSSA workshops designed to inform parents and students 

about NCLB, PA standards, and PSSA assessment. During the sessions parents and students work 

together, under the guidance of PAVCS teachers, to solve problems and compose written responses using 

released items from the PDE website. Test-taking tips and strategies, as outlined on the PDE website, are 

also covered. 

 

PSSA Preparation resources, videos, reminders, exercises and information about PSSA prep sessions are 

provided through all Middle School Blackboard courses. 
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Adequate Yearly Progress:  High School Program 

 

The PAVCS High School program did not have an 11
th
 grade class for the 2006-2007 school.  The first 

year for 11
th
 grade was 2007-2008.  While making AYP in 2009-2010, PAVCS High School program did 

not do so in the previous two years.    

 

PAVCS PSSA Scores for 11
th

 grade 

Reporting Year 2007 2008 2009 2010 

Reading N/A 61.1% 63.8% 67% 

AYP Target 54% 63% 63% 63% 

     

Math N/A 35.9% 31.3% 41% 

AYP Target 45% 56% 56% 56% 

 

Over the last three years the High School has followed the SIP plan in order to support students. The first 

goal was to create a critical path in the math program for low performing students.  Through data analysis 

it was determined that students taking English entered at a 9
th
 grade level. This was not the same for math. 

Many students entered below grade level and were placed in courses below their grade level. The math 

team created a three semester Algebra1 critical path that followed the standards and incorporated skills 

students were missing. This course allowed students access to the math levels that were being assessed on 

the PSSA. They moved through the three semester Algebra 1 course then on to Geometry and the fourth 

semester of Algebra which included topics from Algebra 2 

 

The next support for students came from the extra personnel added during the 2009-2010 SY. This was 

the Title 1 Math teacher for 9
th
 grade and the Step Up Math and English teachers. These individuals work 

with the classroom teachers to provide relevant skill building to students identified with deficits.   

 

During the 2009-2010 SY numeracy was implemented across the curriculum. A Math Word of the Day 

was used by all classroom teachers. For 2010-2011 SY, the Math Word of the Day is expanding in scope 

to literacy topics as well. For instance, prefixes and roots of words are being discussed also historic and 

interactive topics are included.   

 

From the SIP plans the High School has infused data driven decision making from administrators to 

teachers. Teachers analyze classroom test results to pinpoint areas of weakness and strength. As the 

curriculum is standards based, this supports our students. Professional development for the teachers is 

ongoing to assist them with data analysis.  See Required Attachment: School Improvement Plan 

 

The DORA and DOMA were introduced in 2010-2011SY for students in the High School. This will serve 

as a base line tool and chart progress throughout the year. Teachers received in service on administration 

and implementation of the test. 

 

In addition, skills that improve student test taking skills are being incorporated into the curriculum. These 

tools assist students in their efforts not only on the PSSA but across the board on SAT‘s and PSAT‘s. 

 

During the 2010-2011 SY teachers in all disciplines will provide added instruction in numeracy and 

literacy. Additional professional development for the staff will include using data to drive instruction, test 

taking strategies for students, interpretation of standardized test results and building a literate and 

numerical base in their subject area. 

 

The above strategies were outlined in the SIP plans submitted in 2007-2008 and 2008-2009. 
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See Attachments: 

o Attachment 3: SASH Handbook 

o Attachment 4: Middle School and High School RTI Protocol 

 

 

 

 

 Describe the strategies that are in place to ensure that students with special needs, those at 

risk of failure, and those not making reasonable progress are meeting – or are being given 

the opportunities and reasonable accommodations to meet – the academic goals. Provide 

clear evidence and use data to document how those strategies are proving effective for 

students in terms of improved academic performance.   
 

As a school community, Pennsylvania Virtual Charter School has implemented various initiatives to 

ensure that all students are being provided interventions and instruction that prove effective in increasing 

their academic performance.  A robust RTII (Response to Intervention and Instruction) initiative is in full 

operation and all students are a part of this initiative.  The RTII initiative utilizes data from the Study 

Island Benchmarks, Diagnostic Online Reading Assessment (DORA), and the Diagnostic Online Math.   

 

Assessment (DOMA), daily student performance and high stakes assessments such as the PSSA to 

determine the learning path for the student.  This path indicates the skill areas to be enriched and 

remediated throughout the school year.  All students are considered a part of the initiative and receive 

strategic interventions to meet their needs. If the leveraged strategies and daily standards-based 

instruction does not begin to close the academic gaps students are placed at a more intensive level.  

Within our tiered model of RTII academic support initiatives are entwined to provide the intensive 

interventions that will provide the proper support for the student.  These interventions include Tutoring, 

Title One, Step Up (a school funded program to meet the needs of students struggling in math and 

language arts), SOAR (a program for advanced learners) a Math Specialist, A Language Arts Intervention 

Specialist and an Academic Compliance Specialist.  Each of these interventions offer varying levels of 

support to the student. The interventions are in place to assure that all students, those struggling, those on 

track and those advanced learners are being provided academic rigor so as to allow for academic 

achievement for all. All students at Pennsylvania Virtual Charter School are expected at minimum to 

achieve one year‘s growth in all core subjects.  It is through the varying levels of the Response to 

Intervention initiative that support is provided to ensure this growth. 

 

It is a tenet of Pennsylvania Virtual Charter School that all students will learn and achieve no matter the 

academic barriers.  It is precisely because of this that the Response to Intervention and Instruction 

initiative has been refined at the school so as to provide those layers of intervention that a student may 

need at various times throughout their academic career.  This tiered system closely follows the 

Department of Education proposed model and works to provide data-driven interventions to all students. 

In place to support the RTII initiative is an academic compliancy intervention entitled SASH (Student 

Achievement Success Handbook) which provides positive interventions to students who struggle with 

academic compliance in the area of submitting assignments, attending online sessions, and in-school 

attendance at the various assigned interventions as per the student‘s plan.  SASH is positive in its 

approach with the student and through the use of the positive hopes to transform the negative behaviors 

that impede learning.   

 

As evidence in the performance of the various school programs academic gaps are being closed in light of 

the use of the various interventions for success put in place by Pennsylvania Virtual Charter School.  
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These academic support programs were developed in 2006 as part of a strategic initiative to strengthen the 

academic and social developmental success of students. To that end, PAVCS initiated a Family Support 

Department in 2006 to address Chapter 12 mandates. As part of Chapter 12, PAVCS has implemented 

five academic support programs, including Title One, Step-Up, Co-Curricular and Collaborative 

Learning, Tutoring and SOAR. 

 

The Title One Program at PAVCS has provided academic support to students since 2005. As a targeted 

assistance program, Title One teachers are assigned to students to provide small group instruction in Math 

and English throughout the week. Students that participate in Title One demonstrate significant academic 

gaps and are considered the most at-risk in their academic in relation to their peers. The primary focus of 

Title One is to support students in bridging their academic, assist in restoring them to their age 

appropriate grade level and finally exiting them from the service.  

 

A detailed comparison of Title I student PSSA levels over a two-year period showed that for this 

population of at-risk students, student scores improved in four of the six grades in reading, and declined 

in two grades from results in 2007 to 2008..  Comparing the number of students who achieved Advanced 

or Proficient in reading, the increases were 27% to 43% in grade 3; 15% to 33% in grade 6; 27% to 40% 

in grade 7; and 0% to 53% in grade 8.  The decreases were from 27% to 18% in grade 4, and from 31% to 

22% in grade 5.  In math, and the scores improved in four grades, stayed the same in one, and declined in 

one grade.  The increases were 31% to 41% in grade 4; 20% to 21% in grade 5; 18% to 25% in grade 6; 

and 0% to 21% in grade 8. The percentages of Advanced and Proficient students remained the same in 

math at 32% in grade 3; and decreased only in grade 7, from 15% to 11%. Below is a chart that 

summarizes participation since 2006. 

 

 

 

 

 

 

 
 

 

The Step-Up Program is another academic support program designed to meet the academic, social and 

developmental needs of academically underperforming students at PAVCS. The purpose of the Step-Up 

Program is provide additional educational support to students in the areas of Math and/or and Language 

Arts. Based upon academic data, standardized testing scores, teacher recommendation and learning coach 

consultation, students are placed in the Step-Up Program where they receive intensive small group 

instruction to close academic gaps, reinforce concepts, practice skills and boost confidence.  

 

A recent study of a sample of students who have been in Step-Up for the past 4 years allowed us to 

compare PSSA data for the same students.  This population showed increases from 60% testing below 

basic  and basic  and 40% scoring at Proficient or Advanced to 40% scoring below basic and basic to 60% 

scoring at Proficient or Advanced. Below is a chart that summarizes participation since 2006. 
 

 
 
 
 
 
 
 

Program Title 1 

2006-2007 273 

2007-2008 192 

2008-2009 225 

2009-2010 199 

Program Step Up 

2006-2007 97 

2007-2008 202 

2008-2009 177 

2009-2010 272 
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The S.L.A.M. (Science, Language Arts and Math) Tutoring Program began in 2008 and is dedicated to 

minimizing academic gaps so students can reach their fullest academic and social potential through 

extended services, and face to face interactions. This program offers three components including Summer 

Enrichment opportunities, Mandatory tutoring and Drop-In tutoring options.  

 

A review of the data shows that students participating in summer enrichment programs are making gains 

in their academic. During the first semester of the 2008-2009 school year, a sampling of the data 

demonstrated that the students had maintained or exceeded their academic performance. The chart below 

summarizes participation since 2008. 
 

 
 
 
 
 
 
 
 
 

 

The Co-Curricular and Collaborative Learning program supports students throughout the entire PAVCS 

community by developing activities that enhance and enrich all students‘ educational experiences and to 

further develop their academics, creativity, and social skills through an atmosphere of fun and learning. 

Novel discussions and Creative Compositions are two essential services provided by CCL. 

 

2008-2009 data indicates that 24% of returning students to Novel discussions (Grades 3-8) advanced one 

level on the PSSA.  In the previous year 38% advanced on level on the PSSA.  The continued effort to 

engage students in meaningful reading and writing activities has a positive effect on the PSSA scores. The 

chart below summarizes participation since 2006.  

 

Program CCL 

2006-2007 Novels: 384 

2007-2008 Novels: 386, Compositions: 253 

2008-2009 Novels: 385, Compositions: 194 

2009-2010 Novels: 543, Compositions: 323 

 
The SOAR program offers academic support to students demonstrating advanced learning potential. Each 

month in SOAR the students are offered the choice of participating in one of two Elluminate sessions for 

grades 1st through 8th grade.  Sessions are focused on themes developed at the start of the year.  The 

sessions are related to the K12 curriculum and provide enrichment in varying subject areas, depending on 

the theme decided by the teacher. 

 

Academic performance data demonstrates that this group of students has made marginal gains. To address 

this, SOAR has streamlined programs and services in an effort to tailor the educational and instructional 

track/experience for each student. The chart below summarizes participation since 2006. 

 

 

 

 

Program SLAM 

2006-2007 NA 

2007-2008 NA 

2008-2009 Summer: 28 

2009-2010 

Summer: 24, Mandatory 

Tutoring: 16, Drop In 

Tutoring: 158 
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Program SOAR 

2006-2007 NA 

2007-2008 311 

2008-2009 637 

2009-2010 453 

 
Each of these initiatives offers varying levels of support to the student. The initiatives are in place to 

assure that all students, those struggling, those on track and those advanced learners are being provided 

academic rigor so as to allow for academic achievement for all. 

 

Below are descriptions of how these strategies and interventions are used to improve student achievement 

in each of the Elementary, Intermediate, Middle and High School Programs. 

 

See Attachment: 

o Attachment 3: SASH Handbook 

 

 

Strategies for Students with Special Needs, Risk of Failure:  Elementary Program 

 

The PAVCS Elementary program has established interventions for those students not mastering the 

Pennsylvania Content Standards.  The Response to Instruction and Intervention (RtII) process is used to 

enable early identification and intervention for students at academic or behavioral risk.  The goal of RtII 

is to improve student achievement using research based interventions matched to the instructional level of 

the student.  All students are screened using a universal diagnostic assessment in reading and math to 

identify those at risk for potential reading and math difficulties.  The students are then provided with 

interventions to help them make progress toward specific and individualized academic goals.  This 

process not only allows for early intervention but also to develop more valid procedures for identifying 

students with disabilities.  Monitoring student response to a sequence of progressively more intense 

interventions assists in averting failure and promoting success as well as offers data that may guide 

eligibility decisions for learning disabilities.    

 

The students that are not making expected progress toward the Pennsylvania content standards with 

flexible grouping and the support of the general education teacher would be considered students at risk for 

academic or behavioral failure.  These students would be considered Tier 2 or Tier 3 of the RtII 

framework. Tier 2 students receive strategic interventions.  Students not demonstrating improvement 

through progress monitoring will be moved to Tier 3 which will provide intensive interventions.  Students 

require and receive additional academic and/or behavioral support to successfully engage in the learning 

process and attaining the Pennsylvania content standards. These resources are in addition to the core 

instruction. The goal of these sessions is to close the identified deficit through increased research based 

interventions.  

 

Strategic interventions include: 

 Standards – aligned instruction with supplemental academic programs in small group 

instructional sessions which may include specialized materials. 

 Use of Standard Protocol interventions as listed in RtII Protocol. 

 Specialists may assist with strategic interventions in small group or individual instructional 

sessions, as needed. 

 Minimum of twice monthly progress monitoring 

 



33 | P a g e     P e n n s y l v a n i a  V i r t u a l  C h a r t e r  S c h o o l  

C h a r t e r  R e n e w a l  A p p l i c a t i o n  2 0 1 0  

 

Intensive interventions include: 

 Use of Standard Protocol interventions. 

 Use of supplemental instructional materials for specific skill development by the academic 

supplemental program. 

 Small, intensive, flexible groups. 

 Additional tutoring provided by specialists as part of the school day. 

 Minimum of weekly progress monitoring 

 Instructional changes based on data-based decision making. 

 

Student access to tiered resources is driven by progress monitoring data. Students not responding to a 

present level of resources will receive more instructional resources. Responding means closing the gap 

means where the student is now and the benchmark. Should increased resources not be sufficient to close 

the gap in a timely manner, a referral for special education services may be necessary. 

 

Students with disabilities who require specially designed instruction are assigned special education 

teachers.   The teachers meet with students at minimum twice per month to support student success in 

addition to meeting with students as required in the students‘ IEPs.  Special education and general 

education teachers collaborate to implement the specially designed instruction.  One tool used is IEP at a 

glance (see sample).  The PAVCS Elementary program provides Learning Support and Life Skill classes 

for students who need this type of support.  Students are provided a free and appropriate public education 

in the least restrictive environment.  PAVCS uses an inclusive model.  PAVCS complies with applicable 

state and federal laws and regulations, including but not limited to Chapter 711 of Title 22 of the 

Pennsylvania Code. 

 

PAVCS also addresses the needs of the advanced learner. The SOAR program provides academic and 

social support and identifies resources to help PAVCS‘ advanced learners in Grades 3-10 reach their full 

intellectual and social potential. SOAR develops training for teachers, parents, and learning coaches to 

support the needs of advanced learners, and offers opportunities for advanced learners to interact and 

socialize with their peers. Students are identified through test scores, advanced grade level placement, 

previous identification as ―gifted,‖ teacher recommendations, motivation, and the interest profile. 

PAVCS has a comprehensive English Language Learners initiative available for students.  Currently, 

there are no students in the elementary program in need of this support. PAVCS complies with applicable 

state and federal laws and regulations pertaining to the education of English Language Learners, 

including but not limited to Chapter 4 of Title 22 of the Pennsylvania Code. 

 

If during the RTII process or Child Find procedures, it is discovered that the low performance is due to 

non-compliancy and or behavior issues, the Academic Compliance Specialist will join the team to address 

the compliancy and behavioral issues. PAVCS complies with applicable state and federal regulations 

regarding positive behavior support for students, including those provisions regarding positive behavior 

support included in Chapter 711 of Title 22 of the Pennsylvania Code.  (See Attachment 3: SASH 

Handbook)  During the 2009 – 2010 SY, 81% of the SASH referrals were resolved.    

 

Elementary SASH Totals 

 

 

 

 

 

 

Stage 3 Stage 4 Stage 5 Stage 6 
Stage 

Total 

Cases 

Resolve 

Percent 

Resolved 

25 14 4 8 69 56 81% 
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Analysis of PSSA data for Step-Up and Title I students show overall improvements in PSSA levels over 

time. Comparing the number of students who achieved Advanced or Proficient in reading, the increase 

was 27% to 43% in grade 3 and the decrease was from 27% to 18% in grade 4.  In math, the increase was 

31% to 41% in grade 4. The percentages of Advanced and Proficient students remained the same in math 

at 32% in grade 3. 

 

Since the population of referred Title I students changes year by year, and the PSSA tests reflect different 

groups of students, we added a sample of students for PSSA results in 2010 (selecting 8
th
 graders with at 

least two years‘ instruction in Title 1) to see student achievement in a growth model.   This population 

showed that all of the reading students increased at least one level in their PSSA scores, while the 

majority of math students remained at the same level from their entry level. 

 

When analyzing all Step-Up students from the 2008 PSSA data, the following information is noted: 

 

 Step-Up Students scoring at the Advanced or Proficient range in the area of Reading decreased in 

grades 3 and 4.  Decreased percentages were noted as follows, 9 points in grade 3 and 15 points 

in grade 4. These decreases are significant when compared to the student population as a whole.  

  

 The percentage of Step-Up students scoring proficient and advanced in Math in grades 3 

decreased in the 2008 school year.  In grade 3, there was a decrease of 11 percentage points. The 

decreases in Math scores fall in line with the overall school testing data. However, the number of 

Step-Up students in grade 4 scoring proficient or advanced has increased from the previous 

school year.   

 

 A more recent study of a sample of students who have been in Step-Up for the past 4 years 

allowed us to compare PSSA data for the same students.  This population showed increases from 

60% testing below basic  and basic  and 40% scoring at Proficient or Advanced to 40% scoring 

below basic and basic to 60% scoring at Proficient or Advanced. 

 

See Attachments:   

o Attachment 4: RtII Protocol 

o Attachment 3: SASH Handbook 

 

 

Strategies for Students with Special Needs, Risk of Failure: Intermediate Program 

 

The PAVCS Intermediate program has established interventions for those students not mastering the 

grade level specific standards. All teachers are responsible for the ensuring that all students meet 

academic achievement.  The process of identifying students at risk for failure begins when school 

starts.  All students are assessed with a universal screening assessment to identify areas of strengths 

and/or weaknesses in reading and math.  Personal learning plans are then created to allow for a 

prescriptive approach to learning for each student.     

 

The Response to Instruction and Intervention (RTII) process is used to enable early identification and 

intervention for students at academic or behavioral risk.  The goal of RTII is to improve student 

achievement using research based interventions matched to the instructional level of the student.    All 

students are screened using a diagnostic assessment in reading and math to identify those at risk for 

potential reading and math difficulties.  The students are then provided with interventions to help them 

make progress toward academic goals.  This process not only allows for early intervention but also to 

develop more valid procedures for identifying students with disabilities.  Monitoring student response to a 
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sequence of progressively more intense interventions assists in averting failure and offers data that may 

guide eligibility decisions for learning disabilities.    

         

The students that are not making reasonable progress using a standards aligned curriculum, flexible 

grouping and the support of the general education teacher would be considered students at risk for 

failure.  All students are in Tier 1 of the RTII process.  This means that all students receive standards 

aligned instruction.  Some Tier 1 students may still need additional support for skill reinforcement and 

can participate in our SLAM/Tutoring program without moving to Tier 2. Students may also participate in 

the synchronous novel and composition sessions to meet requirements specified in the language arts 

curriculum.   

 

Students that need more targeted support would move from Tier 1 to Tier 2 and receive more intensive 

interventions along with the continued supports given to all Tier 1 students.  At the Tier 2 level, students 

will work with their intermediate teacher, lead teacher, learning coach, and support teachers to determine 

what intervention(s) may be beneficial.  The overall goal of Tier 2 interventions is to eliminate 

misunderstandings through precise explanations and with the use of carefully sequenced and integrated 

instruction.  Students may also receive additional support from the language arts intervention specialists 

and math specialist.  Again the focus of drill and practice as well as cumulative review is stressed during 

the group class sessions led by the language arts intervention specialist and math specialists.   Students 

will be monitored throughout the process to ensure that the interventions implemented are working to 

improve student achievement.  They will be monitored through frequent unit assessments, mid-unit 

assessments and a semester assessment by the support teacher and by the intermediate teacher.    The 

support teacher, intermediate teacher and parent work together to ensure interventions are supporting the 

student‘s needs.  If Tier 2 interventions are not successful students will progress to Tier 3.  Tier 3 

provides intensive interventions that are provided in small group or one to one instructional sessions.  If a 

student continues to struggle with the current interventions, the RTII team may determine to refer the 

student for evaluation. The RTII team consists of the student‘s teacher, the student‘s parent, intermediate 

lead teacher, a school psychologist, and a guidance counselor if appropriate.  It is the responsibility of the 

team to determine if the student should be referred for further evaluations for special education services.   

 

Here are the strategies in place for intermediate program students:  

 

1. PAVCS intermediate program places its special needs students in an inclusionary model to the 

extent consistent with Chapter 711 of Title 22 of the Pennsylvania Code, and understanding that 

there is a continuum of program and placement options available to meet the needs of individual 

students.  PAVCS meets the needs of individual students with a variety of services, adaptations 

and modifications of the general education curriculum, and when appropriate, supplemental 

and/or alternative curriculum.  Itinerant or supplemental learning support, itinerant or 

supplemental emotional support, and direct synchronous instruction in learning support classes, 

life skills support classes at the itinerant or supplemental level are also utilized to provide support 

to special education students.  Students may also use the full complement of related services 

available to meet individual needs pursuant to Chapter 711 of Title 22 of the Pennsylvania Code 

(including but not limited to:  physical therapy, occupational therapy, speech and language 

therapy based upon each student‘s specific needs).  The intermediate program in 2010 had a 6% 

gain in reading from the previous year on the PSSA; and a 28.1% increase from 2009 in math.    

 

2. Students may participate in the school funded Step Up program for math or Language Arts or 

both.  The purpose of Step Up is to provide students with additional support through intensive 

academic intervention.  Students will work virtually with a support teacher in synchronous small 

groups to target weak skills in reading and math.  Additionally, Step Up provides students with 

hands on learning experiences and increased opportunities for student success.  Step Up teachers 
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and general education teachers‘ work together to ensure students learn the foundational skills 

necessary to be successful. 

 

3. Students participating in Title 1 will receive intensive instruction using an additional math and 

reading curriculum.  Compass Learning Odyssey is a research based curriculum that is standards 

aligned that allows for scaffolding of instructional supports that reinforce knowledge and 

skills.  Students attend class sessions with the Title 1 teacher to receive instruction in a small 

group session.  The instruction focuses on the foundational skills needed to move forward with 

learning.  Students also work through the Compass Learning program in addition to group 

sessions to focus on individual needs.  Teachers are able to monitor progress through assessments 

given after each topic section within the Compass Learning curriculum. 

 

4. The PAVCS has a comprehensive English Language Learners initiative available for students that 

complies with Chapter 4 of Title 22 of the Pennsylvania Code and applicable provisions of 

NCLB.  Currently, there are no students in the intermediate program in need of this support. 

 

5. Accelerated learners can participate in our SOAR program. SOAR teachers provide academic and 

social support and they identify resources to help advanced learners in reach their full intellectual 

and social potential. SOAR develops training for teachers, parents, and learning coaches to 

support the needs of advanced learners, and offers opportunities for advanced learners to interact 

and socialize with their peers. Students are identified through test scores, advanced grade level 

placement, previous identification as "gifted," teacher recommendations, motivation, and the 

interest profile. 

 

6. If during the RTII process, it is discovered that the low performance is due to non-compliancy 

and or behavior issues, the Academic Compliance Specialist will join the team to address the 

compliancy and behavioral issues. (See Attachment 3: SASH Handbook) 

 

 

Intermediate Program SASH 

 

Stage 3 Stage 4 Stage 5 Stage 6 
Stage 

Total 

Referrals 

Resolve 

Percent 

Resolved 

26 10 9 5 50 16 32% 

 

 

Intermediate RTII2/3 

 

Entered 

Tier 2 

(continued use of 

research based 

leveraged 

strategies) 

Tier 3 

(Title One 

Step Up , 

Tutoring) 

Referred for 

Evaluation 

Moved to SASH 

(non-compliant 

students) 

Exited 

109 46 63 15 50 0 

 

See Attachment: 

o Attachment 4: RTII Elementary and Intermediate Protocol  
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Strategies for Students with Special Needs, Risk of Failure: Middle School Program 

 

The PAVCS Middle School program has established interventions for students not mastering grade level 

standards. PAVCS teachers are responsible for the ensuring that all students experience academic growth 

and achieve state standards.  The process of identifying students at risk for failure begins at enrollment or 

at the start of the school year.  All students are assessed via universal screen (DORA/DOMA) and 

Benchmark assessment to identify areas of strength and/or weakness in reading and math. In addition, 

teachers conference with students and learning coaches to understand needs, set goals, and plan strategies 

for growth. Personal learning plans are then created to describe a prescriptive approach to learning for 

each student.     

 

Other Interventions 

 

1. Students with IEPs are assigned special education teachers who meet with students on a regular 

basis to support student success.  Special education and general education teachers collaborate to 

implement specially designed instruction consistent with each student‘s IEP. The Middle School 

program also provides Learning Support and Life Skill classes for students who need this type of 

support as wells as other supports and classes necessary for students to receive a free and 

appropriate public education consistent with Chapter 711 of Title 22 of the Pennsylvania 

Code.  Students are provided FAPE in the least restrictive environment. PAVCS uses an inclusive 

model to the extent consistent with Chapter 711 of Title 22 of the Pennsylvania Code.  

 

2. Low performing students are identified by teachers in the first month of school through diagnostic 

testing.  Once teachers review a student‘s records and conference with the learning coach, 

students are placed as indicated in the appropriate supplemental program or they may be placed 

them in a synchronous or asynchronous instruction.  Synchronous or real time instruction enables 

the teacher to more closely monitor student progress.  If the student is not achieving, they may be 

referred to RTII Tier 2.   

 

3. Monthly progress reviews are sent to ensure effective communication between the school, 

student, and learning coach.  Teachers conduct conferences with students who are not meeting 

expectations via phone conferencing, Elluminate, and/or email. In addition, all PAVCS students 

and learning coaches are contacted in close proximity to issuance of the twice-yearly middle 

school progress report. 

 

4. All students not in other tiers are in RTII Tier 1.  Teachers use high leverage, well researched 

strategies to support all students in general instruction. Problem solving strategies, compare and 

contrast strategies, and homework check lists are examples.   When more intensive intervention is 

indicated, teachers refer students to RTII Tier 2.  A lead teacher assembles a team consisting of 

teachers, parents, students, and other pertinent staff to consider additional strategies or placement 

in to appropriate support / school programs.  If it is determined that a student is an accelerated 

learner, the student may be referred to SOAR, a PAVCS program for advanced learners.  If 

further intervention is deemed necessary a student may be evaluated for Special Education.  If 

during the RTII process, it is discovered that the low performance is all or in part due to non-

compliancy and or behavioral issues, the Academic Compliance Specialist and/or the guidance 

counselor will join the team to address compliance and behavioral issues. Additionally, the 

Student Assistance Team may convene to identify appropriate supports. (See Attachment 3:  

SASH Handbook). 
 

5. 2009-10 PVAAS data indicate growth of one or more years for basic and below basic cohorts for 

general education students as well as students with an IEP. 
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6. During the 2009 – 2010 SY, 43% of the cases where student behavior was the major cause of low 

achievement were resolved.   In the chart labeled, RTII Middle School Program 2009-2010 the 

movement of students between tiers is outlined for that time period. 

 

 

Middle School SASH Program 2009-2010 

 

 

 

RTII Middle School Program 2009-2010 

 

 

 

Title 1 Data 

 

Since the population of referred Title I students changes year by year, and the PSSA tests reflect different 

groups of students, we analyzed a sample of students for PSSA results in 2010 (selecting 8
th
 graders with 

at least two years‘ instruction in Title 1) to see student achievement in a growth model   This sample 

showed that all 8the grade students receiving Title I services for Reading increased at least one level in 

their PSSA scores, while the majority of similar students receiving services for Math remained at the 

same level from their entry level. 

 

Step-up 
 

A sample of students who have been in Step-Up for the past 4 years allowed us to compare PSSA data for 

the same students.  This sample showed increases from 60% testing below basic and basic and 40% 

scoring at Proficient or Advanced to 40% scoring below basic and basic to 60% scoring at Proficient or 

Advanced. 

ELL 

 

PAVCS has a comprehensive English Language Learners initiative available for students that complies 

with applicable state and federal laws and regulations, including Chapter 4 of Title 22 of the Pennsylvania 

Code.  Currently, there are no students in the middle school program in need of this support. 

 

 

 

Strategies for Students with Special Needs, Risk of Failure:  High School Program 

 

The PAVCS High School program utilizes DORA/DOMA universal screening and Study Island as tools 

to help move the students toward the PSSA Target.  Study Island is utilized to ensure that the students are 

making gains in meeting the necessary benchmarks set forth by the Pennsylvania Department of 

Stage 3 Stage 4 Stage 5 Stage 6 Stage Total Cases Resolve Percent Resolved 

33 13 3 6 55 24 43% 

Enter 

RTII 

Tier 2 (continued 

used of research 

based leverage 

strategies) 

Tier 3 (Title 

One; Step-up, 

Tutoring) 

Referred for 

Evaluation 

Referred for 

504 
Speech 

Exited 

to Tier 

I 

62 17 45 5 4 1 5 
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Education.   The DORA/DOMA universal screening sets the stage for student learning and is an integral 

part of the Response to Intervention and Instruction Initiative. The DORA/DOMA assessments allow the 

teacher to chart the growth of the student over time as they work to meet the necessary benchmarks of the 

state standards. The results of the DORA/DOMA will be used for RTII, Step UP, and Title One.  Along 

with Study Island, it will help to identify the gaps in student learning for teachers to differentiate 

instruction and for placing students in support programs.   

 

Using the DORMA/DOMA, Study Island, PSSA, course placement, daily work, grades, and teacher 

recommendation, students are identified to participate in academic support programs.  Examples of these 

programs are SOAR for the accelerated student, tutoring for the less intensive intervention, and Step UP 

for students in most need.  These interventions are put into place through the RTII process. 

 

Here are the strategies in place for high school student:  

 

1. Students with IEPS are assigned special education teachers who meet with students on a regular 

basis to support student success as dictated by the students‘ IEPs and individual needs.  Special 

education and general education teachers collaborate to implement the specially designed 

instruction.  The PAVCS High School program also provides Learning Support and Life Skill 

classes for students who need this type of support as well as other programs and supports 

consistent with Chapter 711 of Title 22 of the Pennsylvania Code.  Students are provided FAPE 

the least restrictive environment to the extent consistent with Chapter 711.  PAVCS uses an 

inclusive model, but is consistent with Chapter 711.   

 

2. Low performing students are identified by teachers in the first month of school through diagnostic 

testing, course work, and grades. Once identified, teachers recommend students for synchronous 

or asynchronous instruction.  Synchronous or real time instruction enables the teacher to closely 

monitor student progress.  Teachers also refer students to RTII Tier 2.  Quarterly failure notices, 

mid-term and final grades are sent are sent to all students.  These notices are followed up with 

parent/teacher conferences; phone calls, and emails.    

 

3. All students begin in RTII Tier 1.  Teachers use researched based leveraged strategies in their 

classes.  For example, problem solving strategies, Venn diagram, or homework check list.  When 

these strategies do not work, teachers refer students to RTII Tier 2.  Lead teacher conferences 

with the teachers, parents, students, and other pertinent staff to offer additional strategies.   This 

process continues, and if necessary a student will be moved into a more intensive 

intervention.  Tutoring is a level one intervention; Step Up is a level two intervention; and Title 

One is a level three intervention.  If it is determined that a student is an accelerated learner, the 

student will be referred to SOAR.  If these interventions fail, a student may be evaluated for 

Special Education to the extent consistent with Chapter 711 of Title 22 of the Pennsylvania 

Code.  Any student may also be referred for an evaluation to determine whether a student has a 

disability or requires specially designed instruction at any other time and/or interval consistent 

with Chapter 711 of Title 22 of the Pennsylvania Code requirements regarding evaluations and 

re-evaluations as well as PAVCS‘ child find policies and procedures implemented in accordance 

with applicable state and federal laws and regulations.  If during the RTII process, it is discovered 

that the low performance is due to non-compliancy, the Academic Compliance Specialist will join 

the team to address the compliancy issues.   

 

See Attachment: 

o Attachment 4: High School and Middle School RTII  Protocol 
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High School SASH Programs 

 

Stage 3 Stage 4 Stage 5 Stage 6 Stage 

Total 

Cases 

Resolve 

Percent 

Resolved 

49 17 9 6 81 61 75% 

 

High School RTII 2 

 

Entered 

Tier 2 

(continued use of 

research based 

leveraged strategies) 

Tier 3 

(Title One 

Step Up , 

Tutoring) 

Referred for 

Evaluation 

Moved to SASH 

(non-compliant 

students) 

Exited 

72 2 31 5 24 10 

 

 

4. PAVCS has a comprehensive English Language Learners initiative available for a student that 

complies with Chapter 4 of Title 22 of the Pennsylvania Code. The Home Language Survey is 

distributed, collected and placed in the student file. If it is found that a student‘s first language is 

not English, the protocol aligned in Chapter 4 in regard to determining their language proficiency 

is followed and the appropriate programming put in place.  Currently, there are no students in the 

high school program in need of this support.   

 

 

 

 

 Using the chart on the following page, report the school’s PSSA scores for each of the 

preceding years. Report out for subgroups, including, at a minimum, students with IEPs, 

students who are limited English proficient (LEP), race/ethnicity, and economically 

disadvantaged. Explain how the scores correspond to the goals identified in the current 

charter. Discuss how the scores correspond to AYP as established in the Pennsylvania 

Accountability System. 
 

The table below represents the historical data concerning PAVCS' scores over the course of the past five 

years.  This data is broken down by grade level for both Reading and Math.  The PAVCS data can be 

compared to both the PA State results and the AYP Targets for each year. 

 

When looking at the percent change from 2006 to 2010, school-wide, PAVCS has increased the percent 

of students at or above proficient by 7% in Reading and 8% in Math in the last 5 years.  As a school we 

have met or exceeded the adequate yearly progress targets for each year since the school has been 

required to administer the PSSA‘s.  PAVCS utilizes a ―moving every child ahead‖ paradigm.   The 

school‘s goal is that every child makes at least one year‘s growth each year.  The Pennsylvania Value 

Added Assessment data has been a beneficial tool for monitoring the growth of individual students for 

whom the data has been entered.  As a school we have set targets to meet the 100% proficient mark.  The 

goals of the current charter indicate that each grade level student make at minimum 3-5% progress in their 

proficiency level.   To ensure that each grade will reach adequate yearly progress the scores will need to 

increase by 10% per year to ensure that the thresholds of 100% by 2014 are met.  .   

 

Each individual program has established a School Improvement Plan to ensure the identification of goals 

and instructional strategies, and professional development to continue to increase the performance of all 
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students in general, but students in the sub-groups in particular.  Careful monitoring of the goals through 

the use of benchmark assessments and authentication of the learning by teacher at specified timeframes as 

identified in the School Improvement Plan will ensure students attain the established targets.   The chart 

below demonstrates PAVCS has made significant progress in its commitment to be a school where every 

child learns and achieves.   It is important to note, school wide PAVCS during the past five years school 

wide, PAVCS has not only met the thresholds but also has met or exceeded state wide performance on the 

PSSA.   

 

See Attachments: 

o Attachment 5: Historical Analysis of PSSA Scores 

o Attachment 6: School Report Card  
 

 

Historical Comparative Analysis of PSSA Scores: TABLE 1 

 

 

 

 

 

 

PAVCS PSSA SCORES BY STUDENT GROUP 

% At or Above Proficient 

Reading 2006 2007 2008 2009 2010 % change in PAVCS 

PSSA Scores over last 5 

years AYP Target 54% 54% 63% 63% 63% 

IEP 27% 34% 39% 33% 39% +12% 

Econ Disadvantaged 51% 57% 61% 64% 64% +13% 

White 69% 73% 71% 73% 73% +4% 

African American 33% 41% 51% 51% 56% +23% 

Hispanic N/A 57% 63% 47% 54% -3% 

Asian N/A N/A N/A N/A N/A N/A 

Native American N/A N/A N/A N/A N/A N/A 

Multi-Ethnic N/A 66% N/A N/A 76% +10% 

School-Wide 63% 67% 68% 69% 70% +7% 

Math 2006 2007 2008 2009 2010 % change in PAVCS 

PSSA Scores over last 5 

years AYP Target 45% 45% 56% 56% 56% 

IEP 26% 34% 34% 31% 54% +28% 

Econ Disadvantaged 43% 49% 54% 54% 59% +16% 

White 62% 66% 65% 64% 68% +6% 

African American 29% 33% 36% 42% 44% +15% 

Hispanic N/A 46% 53% 38% 40% -6% 

Asian N/A N/A N/A N/A N/A N/A 

Native American N/A N/A N/A N/A N/A N/A 

Multi-Ethnic N/A 55% N/A N/A 71% +16% 

School-Wide 57% 60% 60% 60% 65% +8% 



42 | P a g e     P e n n s y l v a n i a  V i r t u a l  C h a r t e r  S c h o o l  

C h a r t e r  R e n e w a l  A p p l i c a t i o n  2 0 1 0  

 

Historical Comparative Analysis of PSSA Scores: TABLE 2 

 

 

The chart above demonstrates the success of PAVCS during the past five years in decreasing the number of 

students in the Basic and Below Basic performance categories.  All sub-groups, with the exception of the 

Hispanic sub-groups with the exception of the Hispanic sub-group, has more than a 5% decrease in the number of 

students in the basic and below basic categories.  During the past five years, the most significant decreases 

occurred in the Students with an IEP (Reading 12% and Math 28%)  and African American student sub-groups 

(Reading: 23% and Math 15%).  The increase in the number of students in the Below Basic and Basic categories 

in the Hispanic sub-group is attributable to the increase number of newly enrolled students in this sub-group.  The 

School Improvement Plan Committees for each program are currently analyzing performance data for the 

Hispanic sub-group, in order to identify specific instructional practices, support services and corresponding 

professional development to ensure this sub-group moves ahead at the rate of the other sub-groups. 

 

 

 

 

 

 

PAVCS PSSA SCORES BY STUDENT GROUP 

% At Basic or Below Basic 

Reading 2006 2007 2008 2009 2010 % change in PAVCS 

PSSA Scores over last 5 

years 
AYP Target 46% 46% 37% 37% 37% 

IEP 73% 66% 61% 67% 61% -12% 

Econ Disadvantaged 49% 43% 39% 36% 36% -13% 

White 31% 27% 29% 27% 27% -4% 

African American 67% 59% 49% 49% 44% -23% 

Hispanic N/A 43% 37% 53% 46% +3% 

Asian N/A N/A N/A N/A N/A N/A 

Native American N/A N/A N/A N/A N/A N/A 

Multi-Ethnic N/A 34% N/A N/A 24% -10% 

School-Wide 37% 33% 32% 31% 30% -7% 

Math 2006 2007 2008 2009 2010 % change in PAVCS 

PSSA Scores over last 5 

years 
AYP Target 55% 55% 44% 44% 44% 

IEP 74% 66% 66% 69% 46% -28% 

Econ Disadvantaged 57% 51% 46% 46% 41% -16% 

White 38% 34% 35% 36% 32% -6% 

African American 71% 67% 64% 58% 56% -15% 

Hispanic N/A 54% 47% 62% 60% +6% 

Asian N/A N/A N/A N/A N/A N/A 

Native American N/A N/A N/A N/A N/A N/A 

Multi-Ethnic N/A 45% N/A N/A 29% -16% 

School-Wide 43% 40% 40% 40% 35% -8% 
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B. Educational Programs 

 

 Provide a detailed description of the curriculum offered and how it meets the requirements 

of 22 Pa. Code Ch. 4 (relating to academic standards and assessment). Also, provide a 

random sampling of lesson plans from different grade levels and academic disciplines. 
 

The curriculum of the Pennsylvania Virtual Charter School meets and often exceeds the requirements of 

Title 22 Pa. Code Ch. 4.  With the adoption of the Common Core Standards in June, 2010 by the 

Department of Education PAVCS is working to ensure that all students will meet or exceed the newly 

adopted grade level standards, which reflect and enhance the previous standards of Chapter 4.  PAVCS 

utilizes the research-based mastery curriculum developed by K12, Inc.  Although the K12, Inc. 

Curriculum is the primary curriculum used to educate PAVCS students, PAVCS uses alternative 

curriculum when the K12 curriculum does not meet the academic needs of a student or allow the school to 

provide FAPE and to meet the educational needs of its students.    The only exception to using the K12 

curriculum under the K12 Agreement is as follows: 

 In the event of a special instructional circumstance which by Charter expressly requires or 

Applicable Law requires a PAVCS student to utilize curriculum from another provider as 

determined by the PAVCS‘ CEO, using her reasonable discretion, K12 agrees to waive the 

use of its Products under this provision on an individual case basis upon written notification 

by PAVCS describing the basis for such a waiver.   

 

 Subject to the requirements of this Section 4, and in recognition of PAVCS' legal obligations 

under its Charter and Applicable Law, PAVCS may use alternative courses to supplement or, 

as applicable, otherwise supplant only those individual courses of the Product, or use another 

curriculum in toto, when PAVCS‘s CEO, in its sole discretion, reasonably determines that 

the Product alone does not comply with provisions of its Charter or Applicable Law to a 

particular student enrolled in PAVCS.   

In addition to the K12, Inc. curriculum, the PAVCS high school program also utilizes Holt, Prentice-Hall 

and the PowerSpeak (foreign language) curriculum. 

 

K
12

, Inc., the school‘s curriculum supplier for PAVCS, has created a matrix that matches the curriculum 

to the Pennsylvania content standards. All state content standards are presented at or before the state 

mandated grade level. The matrix course overviews and side-by-side charts by grade and content areas of 

the identification of K12 curriculum course objectives with Pennsylvania content standards are available 

from PAVCS upon request.   

 

The K12, Inc. curriculum encompasses much more on-line learning. PAVCS students read books; do 

hands-on work; perform science experiments; use manipulatives and workbooks to master mathematics; 

draw, paint, create art projects; and participate in hands-on music lessons. Inquiry, experience, discovery 

and higher order thinking are at the center of our curriculum. Additionally, educational outings 

supplement day-to-day instruction. Student work and Socratic conversations with teachers also promote 

in-depth and inquiry-based teaching and learning. 

 

 

According to 22 Pa. Code Ch. 4 (a) School entities may develop, expand or improve existing academic 

standards in the following content areas but must provide instruction in these areas:  

 

 

(1) Science and technology. Study of the natural world and facts, principles, theories and laws in the 

areas of biology, chemistry, physics and earth sciences. Technology is the application of science to 
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enable societal development, including food and fiber production, manufacturing, building, 

transportation and communication. Science and technology share the use of the senses, science 

processes, inquiry, investigation, analysis and problem solving strategies.  

 

The PAVCS science curriculum balances hands-on experience with the systematic study of scientific 

terms and concepts. At all levels, students perform science experiments to help them understand scientific 

principles.  PAVCS students also receive guided instruction on important scientific concepts. Exploration 

of the life, earth and physical sciences in each grade nurtures curiosity, analytical skills and an 

appreciation of how the world is shaped by ongoing scientific and technological advances.  

 

 

 

(2)  Reading, writing, speaking and listening.   (i)   Reading. The application of phonemic awareness, 

phonics and word study, vocabulary, fluency and text comprehension in reading critically across 

subject areas; the interpretation and analysis of literary expression with analysis of the origins and 

structures of the English language and learning how to search a variety of texts to conduct 

research.  (ii)   Writing. Narrative, informational and persuasive formal writing for an audience, 

including spelling and editing skills; and informal writing to capture and organize information for 

individual use. (iii)   Speaking and listening. Participation in conversation and formal speaking 

presentations. 

 

The PAVCS Language Arts program helps students develop important reading and writing skills, while 

also inspiring a love of literature. Combining Phonics, Literature, Language Skills, and Spelling lessons, 

the Language Arts/English program emphasizes classic works, teaches writing as a process, and prepares 

students for standardized tests in the areas of language skills and reading comprehension. Younger 

children learn the basics of phonics and grammar and prepare for reading through systematic, multi-

sensory activities; while older students develop literary analysis and comprehension skills by reading 

novels and nonfiction works. Teachers design and present inquiry-based synchronous lessons based on 

Lexile-ranged novels. These lessons are presented to small groups of learners throughout the school year 

and focus on the teacher as facilitator to small student-group, inquiry-based discussions of texts. Teachers 

also design and present synchronous lessons targeting instruction to composition and the writing process. 

 

 

 

(3)  Mathematics. The understanding of fundamental ideas and the development of proficient 

mathematical skills in numbers, computation, measurement, statistics and data analysis, probability 

and predictions, algebra and functions, geometry, trigonometry and concepts of calculus. Using this 

content, students will learn to think, reason and communicate mathematically.  

 

The math program balances mastery of fundamental skills with critical thinking and problem solving. The 

elementary math program emphasizes an active, multi-sensory approach to ensure that children 

understand the concrete realities that underline mathematical concepts. Regular practice and review 

ensures mastery of basic skills. Online games and animations motivate children and help illustrate 

concepts, while challenge problems help develop critical-thinking skills. The middle school math program 

transitions students from elementary and intermediate level to high school by honing in on a complete 

understanding and mastery of algebraic functions and concepts. Teachers design instruction around the 

data provided from assessments and standardized test scores. This data informs instruction while teachers 

design individual learning objectives for students in their class. The high school math program builds on 

the middle school program and provides the students with the necessary tools to meet their post-

secondary goals. 

 



45 | P a g e     P e n n s y l v a n i a  V i r t u a l  C h a r t e r  S c h o o l  

C h a r t e r  R e n e w a l  A p p l i c a t i o n  2 0 1 0  

 

(4)  Social studies.  (i)   History. Study of the record of human experience including important events; 

interactions of culture, race and ideas; the nature of prejudice; change ad continuity in political 

systems; effects of technology; importance of global-international perspectives; and the integration of 

geography, economics and civics studies on major developments in the history of the Commonwealth, 

the United States and the world.  (ii)   Geography. Study of relationships among people, places and 

environments, of geographic tools and methods, characteristics of place, concept of region and 

physical processes.  (iii)   Civics and government. Study of United States constitutional democracy, its 

values and principles, study of the Constitution of the Commonwealth and government including the 

study of principles, operations and documents of government, the rights and responsibilities of 

citizenship, how governments work and international relations.  (iv)  Economics. Study of how 

individuals and societies choose to use resources to produce, distribute and consume goods and 

services. Knowledge of how economies work, economic reasoning and basic economic concepts, 

economic decision making, economic systems, the Commonwealth and the United States economy and 

international trade. 

 

The history program, with integrated topics in Geography and Civics, opens students‘ minds and 

imaginations to far off lands, distant times, and diverse people. The program emphasizes the story in 

history—a story that includes not only great men and women, but also everyday people. In kindergarten, 

children go on a world tour of the seven continents and are provided an overview of American history 

through a series of biographies of famous Americans. The history program in grades 1-4 tells the story of 

civilization from the Stone Age to the Space Age. In the fifth and sixth grades, students explore major 

themes and an in-depth study of American History from the arrival of the first people in America, through 

the Civil War and on toward recent times.  Seventh and Eighth graders begin a journey through World 

History with a focus on the development of civilization across a twelve-thousand year span, from the Ice 

Age to the Middle Ages. The High School history program continues the journey begun in middle school. 

It goes deeper into the story of civilization and provides opportunities to study American government and 

enter into a debate of current issues. 

 

 

 

(5)Arts and humanities.  Study of dance, theatre, music, visual arts, language and literature including 

forms of expression, historical and cultural context, critical and aesthetic judgment and production, 

performance or exhibition of work. 

 

Art lessons introduce students to great works of art from different cultures and eras following the time 

lines in the history lessons.  The curriculum engages students in creative activity, such as painting, 

drawing and molding with clay, through self-directed projects.  

 

The music program is set up as a successive series of learning. With the use of the Solfege method which 

is: a pedagogical solmization technique for the teaching of sight-singing in which each note of the score is 

sung to a special syllable, the student learns to ―hear‖ the music and replicate the tones.  The music 

lessons also help students learn about and appreciate music, from singing and dancing, to learning about 

rhythm and playing the recorder. 

(6)  Career education and work. Understanding career options in relationship to individual interests, 

aptitudes and skills including the relationship between changes in society, technology, government and 

economy and their effect on individuals and careers. Development of knowledge and skill in job-

seeking and job-retaining skills and, for students completing vocational-technical programs, the skills 

to succeed in the occupation for which they are prepared. 

 

The guidance team has developed a comprehensive K-12 guidance program aligned with the American 

School Counselor Association (ASCA) national model, as well as Pennsylvania Academic Standards for 
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Career Education and Work.  Thus, career exploration begins with elementary students and continues 

through a student‘s senior year in high school. 

 

At the elementary and intermediate levels, in addition to the career standards established by the 

Pennsylvania model, all students are invited to explore different learning styles and their interests as they 

begin to identify their own learning style and their strengths.   As part of this exploration, students are 

invited to attend assemblies that present speakers who share information about their careers.  These 

sessions are typically offered a few times a year and each offering focuses on a different career cluster.  In 

addition, in order to captivate the younger audience, the guidance team occasionally hosts more 

interactive career programs encouraging our younger students to ask questions, use their analytical and 

problem-solving skills and begin recognizing their own connections with different careers.  In these early 

stages of career and self-exploration, the guidance team introduces students to setting Specific, 

Measurable, Attainable, Realistic and Timely goals (S.M.A.R.T. Goals). 

 

The middle school students begin transitioning into planning ahead for high school as well as post-

secondary life.  Middle school students further explore career clusters and begin honing in on their 

strengths and specific areas of interest. The guidance counselor works with middle school students to 

complete interest and ability inventories, and help students recognize important areas to consider as they 

begin making decisions about their future.   By the end of their middle school careers, students are 

looking at how their choices today will affect their plans for tomorrow.  

 

Middle and high school students are provided with the opportunity to interact with individuals working in 

careers of interest through the Career Speaker Series program.  At different times throughout the school 

year, various career clusters are highlighted and panelists are invited to share their career experiences. 

 

At the high school level, career and post-secondary career exploration takes on a more structured 

approach.  In addition to identifying personal strengths and interests, students are encouraged to focus on 

their skills as related to specific careers.  The guidance team utilizes career exploration software to work 

with students as they complete inventories to determine their individual interests, abilities, and learning 

styles.  Through these research-based online programs, inventory data matches students to potential career 

areas and provides examples of fields within those careers.  Additionally, the student learns about the 

credentials and schooling/ training necessary to prepare for each field.  

 

Eleventh and twelfth grade students are required to participate in PDE mandated Graduation Project 

courses. These courses provide students with an opportunity to explore careers, interview individuals in 

different fields and set up a practical learning experience within their community as they shadow 

someone in a career field of their choice. Students can also complete a research project or develop their 

own initiative, such as coordinating a children‘s clothing drive.  This project is culminated through a 

paper and presentation to peers and staff members. The guidance team also assists high school students 

with developing resumes as well as applications for college, trade schools, military training, jobs and 

financial aid support. The culminating project is presented in a comprehensive written format and a final 

presentation to stakeholders within the school takes place during the senior year.   

 

In conclusion, through the PAVCS Diamond Model of Partnership, students are also encouraged, at all 

ages, to get involved with their communities and volunteer within their local community.  Ultimately, 

PAVCS aims to assist in the development of our graduates as caring and concerned citizens who are 

complex thinkers, effective communicators, problem solvers, and cooperative and collaborative 

contributors to the workforce and the community. Using Career Cruising and Keys to Work, students 

complete self-interest inventories and explore career options that assist with developing a program that 

will meet their needs.  
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 (7)  Health, safety and physical education. Study of concepts and skills which affect personal, family 

and community health and safety, nutrition, physical fitness, movement concepts and strategies, safety 

in physical activity settings, and leadership and cooperation in physical activities. 

In accordance with PA-School Code 4.29:  Instruction regarding prevention of human 

immunodeficiency virus (HIV) infection/acquired immunodeficiency syndrome (AIDS) and other life-

threatening and communicable diseases shall be given for primary, intermediate, middle school and 

high school education and shall follow the requirements of subsections (b) and (c).(b)  Educational 

materials and instruction shall be determined by the local school district and be appropriate to the age 

group being taught. The program of instruction must include information about the nature of the 

diseases, treatments and cures, methods of transmission and how infection can be prevented. The 

school district may omit instruction in the elementary grades on transmission of disease through 

sexual activity. Programs discussing transmission through sexual activity must stress that abstinence 

from sexual activity is the only completely reliable means of preventing sexual transmission. Programs 

must stress that avoidance of illegal drug use is the only completely reliable means of preventing 

transmission of disease through shared drug paraphernalia.  (c)  A school entity shall excuse a pupil 

from HIV/AIDS instruction when the instruction conflicts with the religious beliefs or principles of the 

pupil or parent or guardian of the pupil and when excusal is requested in writing. Prior to the 

commencement of instruction, a school district shall publicize that detailed curriculum outlines and 

curricular materials used in conjunction with the instruction are available to parents and guardians 

during normal school hours or at teacher-parent conferences. Curricular materials, if practical, shall 

be made available by the school entity for home instructional use by a parent or guardian if the student 

has been excused from the school entity’s HIV/AIDS instruction. 

 

Physical Education 

 

The Physical Education curriculum at Pennsylvania Virtual Charter School offers a breadth and depth that 

allows the school to meet the three basic tenets of PA Code 4.27: 

 

(a)  Physical education shall be taught as required under § §  4.21(e)(5) and (f)(8), 4.22(c)(7) and 

4.23(c)(9) (relating to elementary education: primary and intermediate levels; middle level education; 

and high school education).  

 (b)  The physical education program must be adapted for students who are medically unable to 

participate in the regular physical education program.  

 (c)  The physical education program shall provide coeducational instruction, except that separation by 

sex may be permitted in courses involving contact sports. Separation by sex may not be used to exclude 

students of either sex from participating in any physical education instruction.  

 

At the high school level a full-time physical education teacher provides daily online instruction through 

the use of a robust curriculum and the use of podcasts, webcams and videos.  Students participate in a 

minimum of 35 hours of structured physical activity in the course. 

 

At the primary, intermediate and middle levels students fulfill course requirements by keeping weekly 

logs of their physical activity. These activities are verified with the teachers.  Teachers also provide 

activity sessions via Elluminate, podcasts, and webcams that get the students up and moving.  A yearly 

―Jump Rope for Heart‖ jump-a-thon is also held to get the students involved in keeping a healthy heart 

through fun activities. All students are required to complete 35-50 hours of physical education per school 

year with both off and online activities that are structured, organized and supervised so as to meet the 

physical education requirement. 
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Health 

 

AIDS Education 

In accordance with PA-School Code 4.29:  Instruction regarding prevention of human 

immunodeficiency virus (HIV) infection/acquired immunodeficiency syndrome (AIDS) and other life-

threatening and communicable diseases shall be given for primary, intermediate, middle school and 

high school education and shall follow the requirements of subsections (b) and (c).(b)  Educational 

materials and instruction shall be determined by the local school district and be appropriate to the age 

group being taught. The program of instruction must include information about the nature of the 

diseases, treatments and cures, methods of transmission and how infection can be prevented. The 

school district may omit instruction in the elementary grades on transmission of disease through 

sexual activity. Programs discussing transmission through sexual activity must stress that abstinence 

from sexual activity is the only completely reliable means of preventing sexual transmission. Programs 

must stress that avoidance of illegal drug use is the only completely reliable means of preventing 

transmission of disease through shared drug paraphernalia.  (c)  A school entity shall excuse a pupil 

from HIV/AIDS instruction when the instruction conflicts with the religious beliefs or principles of the 

pupil or parent or guardian of the pupil and when excusal is requested in writing. Prior to the 

commencement of instruction, a school district shall publicize that detailed curriculum outlines and 

curricular materials used in conjunction with the instruction are available to parents and guardians 

during normal school hours or at teacher-parent conferences. Curricular materials, if practical, shall 

be made available by the school entity for home instructional use by a parent or guardian if the student 

has been excused from the school entity’s HIV/AIDS instruction. 

 

In an assessment of its curriculum as compared to state standards, PAVCS determined that modifications 

were appropriate to ensure compliance with PA School Code 4.29 in our K-8 programs.  During such 

time as the school develops a comprehensive health curriculum, the following measures have been 

instituted. 

 

In 2010-2011 PAVCS will provide key lessons to the various grade levels in K-8 to meet the 

Health/Safety Standards Moving forward in 2011-2012 PAVCS will begin to utilize a health curriculum 

that will be fully aligned with Pennsylvania standards.  The Health, physical education and safety 

curriculum will be standardized for all students.   

 

1. All teachers in grades K-8 will receive appropriate training in HIV/AIDS instruction during 

the fall semester. 

 

2. A committee of teachers, principals, and members of the collaborative leadership team will be 

convened to research appropriate health curricula with recommendations made to the Chief 

Executive Officer, Senior Academic Administrator and the Dean of Family Support Services 

by January 1, 2011. 

 

3. Parent Information Sessions will be held to discuss the HIV/AIDS lessons for each grade 

level. Parents will view the actual lessons and have the opportunity to opt out as allowed by 

PA-School Code 4.29 

 

4. Age appropriate lessons will be provided via Elluminate to the grade levels across a week long 

period in February 
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Safety 

 

Fifth and sixth grade students participate in the Drug Abuse Resistance Education (―D.A.R.E.‖) 

program.  It is a police officer-led sequence of classroom lessons that educates students on how to resist 

peer pressure and live productive, drug-free and violence-free lives.  D.A.R.E. goes beyond traditional 

drug abuse programs that emphasize drug identification and the harmful effects of drugs and alcohol.  It 

helps students to learn how to recognize and resist the subtle and overt pressures that may lead them to 

experiment with drugs and alcohol.  The program teaches students decision making skills and 

consequences of their behavior.   

 

 

 

 (8)  Family and consumer science. Understanding the role of consumers as a foundation for 

managing available resources to provide for personal and family needs and to provide basic knowledge 

of child health and child care skills. 

 

Standards-based learning within Family and Consumer Sciences‘ classrooms can best be demonstrated 

through performance based assessment.  Learners in Family and Consumer Sciences nurture themselves 

and others, taking increased responsibility for improving their quality of living.  The Academic Standards 

for Family and Consumer Sciences are written to empower individuals and families to manage the 

challenges of living and working in a diverse, global society. These Academic Standards address the 

functioning of families and their interrelationships with work, community and society. The focus is on the 

recurring, practical problems of individuals and families. An integrative approach is used to help 

individuals and families identify, create and evaluate goals and alternative solutions to significant 

problems of everyday life. Students are taught to take responsibility for the consequences of their actions. 

Comprehensive classroom experiences allow students to develop the knowledge and skills needed in 

making choices to meet their personal, family and work responsibilities.    

 

At present PAVCS does not utilize a comprehensive family/consumer science curriculum.  A more 

comprehensive approach to Family-Consumer standards will need to take place to develop a school-wide 

Family-Consumer Science course that will meet the needs of all learners. A committee of educators will 

be convened to look specifically at key lessons for the 2010-2011 school year with a recommendation of a 

full family-consumer science curriculum being adopted for the 2011-2012 school year 

 

 

 

(9)Environment and ecology. Understanding the components of ecological systems and their 

interrelationships with social systems and technologies. These components incorporate the disciplines 

of resource management, agricultural diversity, government and the impact of human actions on 

natural systems. This interaction leads to the study of watersheds, threatened and endangered species, 

pest management and the development of laws and regulations.  

 

PAVCS recently revised its plan to ensure it meets PA School Code requirements in the area of 

Environment and Ecology.   

 

Although the K12 curriculum does not have specific lessons identified as Environment and Ecology, 

many of the science, history, social studies and literature lessons teach environment and ecology concepts 

and address many of the standards in this content area.  While lessons may contain these concepts, 

PAVCS recognizes the need for a specific curriculum and/or course of study to ensure students attainment 

of the standards in this area as identified by PA School Code.  For the 2010-2011 school year, the 

Academic Leadership Team will first identify the lessons in the curriculum where Environment and 
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Ecology are addressed and develop a matrix.  (2)  The team will compare the results of the matrix to the 

content standards to identify gaps.  (3) The team will develop a strategy and plan to identify to address the 

gaps whether that be a specific Environment and Ecology curriculum or the development of its own 

course of study utilizing teacher based lessons.  One the materials are identified students will have access 

to them through either the online school or Blackboard.   

 

As evidenced by the chart listed below the school meets or exceeds the expectations of Chapter 4 of the 

school code in regard to the Common Core Curriculum standards by providing the following subjects at 

the various grade levels and the recommended age appropriate levels determined by the department of 

education. (See below) 

 

Elementary education: primary and intermediate levels. Grades K-4 

1) Language arts, integrating reading, writing, phonics, spelling, listening, speaking, literature and 

grammar, and information management, including library skills.  

2) Mathematics, including problem-solving and computation skills.  

3) Science and technology education, involving active learning experiences for students.  

4) Environment and ecology education, involving active learning experiences for students.  

5) Social studies (civics and government, economics, geography and history).  

6) Health, safety and physical education, including instruction in concepts and skills which affect 

personal, family and community health and safety, nutrition, the prevention of alcohol, chemical 

and tobacco abuse, knowledge and practice of lifetime physical activities, personal fitness, basic 

movement skills and concepts, motor skill development, principles and strategies of movement, 

and safety practices in physical activity settings.  

7) The arts, including active learning experiences in art, music, dance and theatre.  

 

Intermediate education:  Grades 5-6 

1) Language arts, integrating reading, writing, spelling, listening, speaking, literature and grammar.  

2) Mathematics, including problem-solving and computation skills.     

3) Science and technology, including instruction about agriculture and agricultural science.  

4) Environment and ecology, including instruction about agriculture and agricultural science.  

5) Social studies (civics and government, economics, geography and history).  

6) The arts, including art, music, dance and theatre.  

7) Understanding and use of library and other information sources.  

8) Health, safety and physical education, including instruction in concepts and skills which affect 

personal, family and community health and safety, nutrition, the prevention of alcohol, chemical 

and tobacco abuse, knowledge and practice of lifetime physical activities, personal fitness, basic 

movement skills and concepts, motor skill development, principles and strategies of movement 

and safety practices in physical activity settings. 

9) History of the United States.  

10) History of the Commonwealth.  

11) Geography.  

12) Civics.  

  

  

Middle level education. Grades 7-8 

1) Language arts, integrating reading, writing, listening, speaking, literature and grammar.  

2) Mathematics, including mathematical reasoning, algebra and problem-solving.  

3) Science and technology, which involves active learning experiences and which may include 

laboratory experiments and instruction in agriculture and agricultural science.  

4) Social studies (civics and government, economics, geography and history, including the history 

and cultures of the United States, the Commonwealth, and the world).  
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5) Environment and ecology, including social, political and economic aspects of ecology, and 

instruction in agriculture and agricultural science.  

6) Information skills, including access to traditional and electronic information sources, computer 

use and research.  

7) Health, safety and physical education, including instruction in concepts and skills which affect 

personal, family and community health and safety, nutrition, physical fitness, movement 

concepts, motor skill development, safety in physical activity settings, and the prevention of 

alcohol, chemical and tobacco abuse.  

8) The arts, including art, music, dance and theatre.  

9) Career education, including exposure to various career options and the educational preparation 

necessary to achieve those options.  

10) Technology education, emphasizing practical application of academic skills and problem-solving 

experiences facilitated by technology.  

11) Family and consumer science, including principles of consumer behavior and basic knowledge of 

child health and child care skills.  

  

Course Requirements by Grade K-8 

 

Grade Math 
Language 

Arts/English 
Phonics Science 

History/PA 

History 
Art 

Music 

Fine 

Arts 

K x x x x x x x 

1 x x x x x x x 

2 x x  x x x x 

3 x x  x x x x 

4 x x  x 
x—PA 

History 
x x 

5 x x  x x x x 

6 x x  x x x x 

7 x x  x x x x 

8 x x  x x x x 

 

 

§ 4.23. High school education. 

(1)  Language arts, integrating reading, writing, listening, speaking, literature and grammar.  

(2)  Mathematics, including problem-solving, mathematical reasoning, algebra, geometry and 

concepts of calculus.  

(3)  Science and technology, including participation in hands-on experiments and at least one 

laboratory science chosen from life sciences, earth and space sciences, chemical sciences, 

physical sciences and agricultural sciences.  

(4)  Social studies (civics and government, economics, geography and history, including the 

history and cultures of the United States, the Commonwealth and the world).  

(5)  Environment and ecology, including scientific, social, political and economic aspects of 

ecology.  

     (6)  The arts, including art, music, dance, theatre and humanities.  

(7)  Use of applications of microcomputers and software, including word processing, database, 

spreadsheets and telecommunications; and information skills, including access to traditional 

and electronic information sources, computer use and research.  

(8)  Health, safety and physical education, including instruction in concepts and skills which 

affect personal, family and community health and safety, nutrition, physical fitness, movement 
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concepts, motor skill development, safety in physical activity settings, and the prevention of 

alcohol, chemical and tobacco abuse.  

(9)  Family and consumer science, including principles of consumer behavior and basic 

knowledge of child health, child care and early literacy skill development.  

(d)  The following planned instruction shall be made available to every student in the high school 

program:  

     (1)  Vocational-technical education under § §  4.3 and 4.31—4.35.  

(2)  Business education, including courses to assist students in developing business and 

information technology skills.  

    (3)  World languages under §  4.25 (relating to languages).  

(4)  Technology education, incorporating technological problem-solving and the impacts of 

technology on individuals and society.  

(e)  College-level advanced placement courses may be offered as planned instruction in the high school 

curriculum.  

 

 

Course Requirements – High School 

 

Course of Study  Number of Units/Credits  
English  4  

Math  4  

History/Social Studies  3  

Science  3  

Foreign Language  2 of the same language  

Humanities/Fine Arts  1  

Physical Education  1  

Health  .5  

School Approved Electives  2  

Graduation Project  .5  

TOTAL UNITS/CREDITS  21  

 

 

As evidenced by the chart below Pennsylvania Virtual Charter School exceeds instructional requirements 

established by the Charter School Law:  

 

Pursuant to Section 24 P.S. 17-1715-A(9) A charter school shall provide a minimum of one hundred 

eighty (180) days of instruction or nine hundred (900) hours per year of instruction at the elementary 

level, or nine hundred ninety (990) hours per year of instruction at the secondary level.  Nothing in this 

clause shall preclude the use of computer and satellite linkages for delivering instruction to students. 
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Kindergarten through Eighth Grade Accounting of Hours of Instruction 

Required Minutes per Week 

 

Grade Math 
Language 

Arts 
Phonics History Science Art Music Health 

Physical 

Education 

Technol

ogy 

 K 300 300 300 180 180 90 60 30 60 30 

 1 300 300 300 180 180 90 60 30 60 30 

 2 300 600  180 180 90 60 30 60 30 

 3 300 600  180 180 90 60 30 60 30 

 4 300 600  180 180 90 60 30 60 30 

 5 375 375  300 300 180 60 30 60 30 

 6 375 375  300 300 180 60 30 60 30 

 7 375 375  300 300 180 60 30 60 30 

 8 375 375  300 300 180 60 30 60 30 

            

K-4 Total Hours per Week:  5.1 hours per week 

K-4 Total Hours of Instruction per Year:  918 hours 

 

5-8 Total Hours per Week:   5.6 hours per week 

5-8 Total Hours of Instruction per Year:  1008 hours 

 

  

See Attachment 7: K
12

, Inc. Curriculum 

See Attachment: Standard Alignments 

See Required Attachment 4: Random Sample of Lesson Plans 

 

 

 

 

 Describe the curriculum delivery method. Provide specific information pertaining to the 

hours of instruction; availability of teachers for direct assistance; method of instructional 

delivery, etc. 
 

The unique approach of student, parent and teacher working together to ensure student achievement and 

success is at the heart of the PAVCS instructional model.   Beginning with the enrollment process, 

through the placement process to the actual instruction of the student, the spirit of our Diamond Model of 

Partnership is evident with student achievement at the heart of the process. 

 

Blackboard Academic Suite creates a virtual ―school house‖ for students, faculty and parents. All 

students, teachers, staff, and parents enter the school using his or her unique username and password to 

our secure server.  Once in the building, all stakeholders have access to important school 

information.  Students enter the teacher Blackboard courses which can be found on the student welcome 

page.  Once in a course, students find teacher information, course documents, assignments, assessments, 

resources, announcements, and access to the virtual classroom (Elluminate).   All information regarding 

instructional information, course listings, class materials, and school announcements can be found on the 

Blackboard home screen.   

 

Elluminate   Each teacher has a unique Elluminate classroom that can be accessed through one mouse 

click by the student. This virtual classroom is housed on our secure server and is only accessible to 

students enrolled in that class.   Once in the classroom, the student finds him or herself with the other 
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students enrolled in the class along with the teacher.  In class, the instruction is teacher directed, but 

student driven.  Teachers provide instruction utilizing various strategies, such as inductive or deductive 

lessons, Socratic method, collaborative learning, and various other strategies. Students who are 

asynchronous, can, if they chose, attend class.  All classes are recorded for viewing by the student at any 

time and as many times as needed.  

 

The Online School (OLS) is used to provide students access to daily and weekly lesson plans.  Detailed 

lesson plans are provided for each subject lesson to guide students through the learning process.  This 

asynchronous approach allows students to move through the curriculum at a pace that is conducive to 

their learning needs.  The OLS provides various interactive tools to help students facilitate through the 

lessons.  The adaptive capability of the OLS helps to create the personal learning approach for each 

student.  Based on how a student masters the key concepts of a particular lesson, students may be directed 

to additional activities to reinforce their learning or may be directed to alternative activities to continue 

their learning.  All lessons can include one or all of the following features: direct instruction, hands-on 

exploration, use of manipulative and games, and practice exercises.  Although the lessons are designed to 

allow for students to complete work independently, students require the support of a learning coach who 

works with the student daily to help keep the student on task and provide general support with any 

questions he or she may have.   

 

Asynchronous/Synchronous Instruction   Teachers instruct students both asynchronously (offline) and 

synchronously (real time) to ensure mastery of concepts, provide additional enrichment opportunities, and 

identify potential issues that may impact successful course completion.  Teachers provide additional 

support and strategies, evaluate student work and authenticate the learning of each assigned student. 

 

In addition to the support that regular education teachers provide, PAVCS also offers a full service 

Family Support Department to students and parents. For students demonstrating academic gaps or 

advanced learning potential, the Family Support Department provides academic support services 

including. 

 

1) Title I Program 

2) Step-Up Program 

3) SOAR  

4) SLAM (Science, Language Arts and Math) Tutoring 

5) Co-Curricular & Collaborative Learning 

 

The Title I Program is a federally funded initiative that provides academic support to services exhibiting 

academic gaps in math and reading or language arts.  Students in Title I work in small groups with their 

highly qualified, PA certificated teacher several times per week. Students exhibiting significant academic 

gaps are enrolled in the Title Program. . 

 

Similar to the support provided in the Title I Program, PAVCS implements a school-funded initiative 

entitled the Step-Up Program which also meets the needs of students demonstrating academic gaps in 

Math and Language Arts.  Additionally, the Step-Up Program provides hands-on learning experiences 

and increased opportunities to maximize student success. 

 

Another tier to the academic support structure is Mandatory and Drop-In Tutoring Programs. PAVCS 

provides Science, Language Arts and Math support to students demonstrating slight academic gaps. 

PAVCS believes that the earlier academic gaps are discovered and addressed, the stronger a student‘s 

academic trajectory becomes.  
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A primary tenet within the instructional and academic support process for students is the importance of 

moving every child ahead. Therefore, PAVCS provides other support programs through the Family 

Support Program, including Co-Curricular and Collaborative Learning and SOAR.  

 

Co-Curricular and Collaborative Learning initiatives connect and expand work that students often 

complete within the online school. For example, Novel discussions and Creative compositions are two 

essential components of the Co-Curricular and Collaborative Learning Program. Novels are selected from 

PAVCS‘ primary curriculum provider, K12 and expanded upon during small group sessions that Family 

Support Department teachers conduct with students. The process is similar for assisting students in the 

development of writing that occurs in Creative Composition sessions.  

 

PAVCS also provides support for students demonstrating advanced learning potential. SOAR (Supporting 

Our Students to Reach their Academic Potential). Through programs and services such as LEGO robotics, 

Academic games competitions and academic support sessions, students are challenged with rigorous 

initiatives that enhance their higher order thinking ability.  

 

It is a tenet of Pennsylvania Virtual Charter School that the involvement of parents and guardians in the 

daily educational process increases success in all areas of assessment and is key to the success of the 

child. The unique partnership between the parent (or responsible adult), teacher, support program 

teachers, and student, at all grade levels in conjunction with a comprehensive curriculum and detailed 

instructional delivery system ensures mastery of standards and attainment of the student‘s academic goals 

and objectives. 

 

 

 

 

 Describe how students are evaluated and how that evaluation is used to improve student 

achievement and attain learning objectives. 

 
At PAVCS, a student‘s learning journey begins with the universal screening, the Diagnostic Online 

Reading Assessment and the Diagnostic Online Math Assessment. (DORA/DOMA).   This universal 

screening administered quarterly to all students is an adaptive test that gives a clear picture of the 

student‘s strengths and challenges in Math and Reading. From this the basis for the student‘s learning 

plan is developed.  Tied to these assessments are the placement tests derived from and intrinsically tied to 

the curriculum assists in ascertaining student alignment within the curriculum.  The results of the 

placement test provide the basis for initial subject/grade level course placement of the student. The nature 

and flexibility of the K12, Inc. curriculum and the Online School allows us to place students according to 

their academic needs and skill level. In our school, students do not progress to more challenging material 

until they have achieved a level of mastery of current material. In tandem with the placement test and the 

DORA/DOMA, students in grades 3-12 take the Study Island benchmark assessments to determine at 

what level they are (advanced, proficient, basic or below basic) according to the state standards for math 

and reading. All of these assessments help gear the instruction of the student. 

 

Detailed accountability and assessment systems are included as an integral component of the curriculum. 

Online and offline assessments are designed to evaluate student comprehension of each lesson and unit. 

Along with the online and offline assessments, real time classes in the virtual classroom also provide 

opportunities for accountability and assessment. Data from the various assessments is available 

immediately to students, parents, teachers, and administrators to help inform the instruction. Results from 

external standardized testing are an integral aspect of the school‘s accountability procedures. The data 

is analyzed and reported to parents, teachers, the school administration, and the Board of Trustees (in 
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compliance with applicable law including the Family Educational Rights and Privacy Act (―FERPA‖) (20 

U.S.C. § 1232g; 34 CFR Part 99)) during specific timeframes. The data from online and offline 

assessments as well as external assessments are used to develop a Personalized Learning Plan which 

defines the instructional and learning goals for each student. With this type of accountability and built-in 

transparency, there are no surprises about student work as well as achievement, and we heed the ―early 

warning signals‖ when a child is beginning to fall behind so our teachers can intervene proactively. 

 

Lesson Assessments 

In the Elementary, Intermediate and Middle School Program, math, science, art, music and history lessons 

are followed by a brief assessment ensuring that mastery of the lesson objective has been met. In language 

arts, there are assessments after every grammar, usage, mechanics (GUM) and composition lesson. 

Guided reading has lesson assessments for every unit. Spelling and phonics offer assessments after every 

fifth lesson. These assessments show whether the student has achieved the objectives for that lesson, or 

whether a review of some, or all, of the lesson is advised. Targeted synchronous assessments are also a 

part of the overall program.  In the High School Program, teachers provide synchronous (real time) 

instruction on a daily basis. In these classes, teachers build in activities to assess student learning during 

each class. Teachers also provide off line graded assignments to gauge learning. 

 

Unit and Semester Assessments 

In all subjects, unit assessments are utilized. These assessments show whether or not the student has 

retained key learning objectives for the unit. There are similar semester assessments, with equivalent 

purposes, at mid-semester and at the year‘s end. Teachers and parents use the results of the unit and 

semester assessments to guide review and the need for additional practice. 

 

Study Island 

Students in grades K-12 participate in Study Island, a web-based, interactive, independent site where 

students practice their mathematics and reading skills and prepare for state testing (PSSA). The tool 

provides teachers with detailed and ongoing reports regarding individual and group levels of proficiency 

with regard to Math and Reading standards. Such data enables teachers to target instruction according to 

identified needs of individual students or groups of students. Extensive professional development has 

been provided to the teachers so as to allow for utilization of the reports to maximize student 

achievement. 

 

Portfolio Assessments/Lesson Assignments 

Teachers develop, collect, and evaluate curriculum-based assessments in Math, Language Arts, History, 

and Science in order to determine to what degree students are mastering concepts and skills and attaining 

academic standards. In the elementary program, grade K-4 students provide work samples to the teacher. 

These work samples are developed from the curriculum. The work samples provide the teacher with an 

opportunity to determine if the student has mastered and can apply the concepts which were taught in the 

lesson. By the time the child reaches fifth grade the number of these assignments and the frequency which 

they are due increases. In fifth grade students receive letter grades and detailed teacher feedback on 

portfolio assignments. To ease the student into the world of assessment and grading only math and 

language arts receives a letter grade during the first semester for the fifth grade students.  Portfolio 

assignments in fifth grade and sixth grade are specifically designed to help students transition to middle 

school. Middle school and high school require graded assignments for every subject. The assignments are 

completed and submitted electronically to the teacher. The teacher reviews the assignment and provides 

the student with written and verbal feedback. We believe that the involvement of parents and guardians in 

the daily educational process increases success in all areas of assessment. 
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Assessments Utilized at the Various Grade Levels 

 

Grade 
Lesson 

Assessments 

Unit 

Assessments 

Semester 

Assessments 
DIBELS DORA/DOMA 

Study 

Island 

Benchmarks 

PSSA 

K X X  X X   

1 X X  X X   

2 X X  X X   

3 X X X X X X X 

4 X X X X X X X 

5 X X X X X X X 

6 X X X X X X X 

7 X X X  X X X 

8 X X X  X X X 

9 X X X  X X  

10 X X X  X X  

11 X X X  X X X 

12 X X X  X X  

 

 

 

 

 Describe teaching methods used to enhance student learning. Describe professional 

development provided by the Cyber Charter School and how the professional development 

has been used to enhance the delivery of instruction. 

 
Although Pennsylvania Virtual Charter School is a virtual learning environment the school utilizes a 

wide-variety of student-centered instructional practices.  Differentiated instruction is a key part of the 

teaching process within the school.  Differentiated instruction allows teachers the ability to offer activities 

at levels that provide challenge for different students at varying levels.  Teachers are able to implement 

various instructional strategies such as stations; learning centers; learning contracts; compacting; problem 

based learning and group investigations during the real time instructional sessions with students. The use 

of the Elluminate classroom allows for the teacher and students to build necessary relationships to guide 

and develop the learning that allows for the development of these practices. Practices such as compacting 

and learning contracts are also used when students work asynchronously to complete curriculum content. 

In this manner the key skills necessary for success are met.  It is the unique partnership of the teacher and 

learning coach that allow for the successful implementation of these strategies to build effective learning 

environments for all intermediate students.   

 

The virtual classroom offers interactive tools for students to connect with other students and with the 

teacher. In an Elluminate Live class, teachers engage in real-time instruction with their students.  Students 

and teachers utilize a virtual whiteboard on which they can present information, write text, highlight, 

draw, and even post pictures or PowerPoint presentations.   A microphone and headset enhance the 

communication between student, teacher and classmates as well as the built in webcam application that 

increase personalization.  Elluminate Live allows for student and teachers to give and participate in web 

tours, share documents, and even create break-out rooms for individual or group work. The various 

programs implement synchronous (direct/real time instruction), asynchronous instruction, small group 

instruction, differentiated instruction, project based instruction, podcasts, videos, web tours, and co-

teaching. Step Up program teachers at the high school level co-teach with the subject teachers and utilize 

small group instruction to support students. Common planning time is available to develop lesson and 
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plan activities.   During class time, both teachers then share in the teaching of the concept and students 

have equal access to the teachers.  

 

To assist its teachers to become fully developed as a teacher in a in a virtual learning environment and 

ensure student success, the Pennsylvania Virtual Charter School has instituted a comprehensive and 

continuous professional development plan for all instructional staff. The professional development plan is 

based on proven research based strategies that improve teaching and learning and ensure student success 

and achievement.  In further support of the development of the teacher as a professional PAVCS employs 

a full time Master Teacher of Professional Development who guides all areas of the professional 

development plan and also the Teacher Induction Program.  The Master Teacher is charged with 

providing trainings and sessions necessary to keep the teachers and staff at PAVCS on the cutting edge of 

technology and sound educational practices.  It is through this commitment to its staff that PAVCS assists 

and assures that the individual is developing as a professional. 

 

Professional development at PAVCS begins with a formal yearlong Induction program for all new 

instructional hires.  The Induction Plan provides newly-hired teaching professionals with the information 

and skills needed for teaching and student-success in the virtual classroom.  The Induction Plan promotes 

the mission of the school, while at the same time providing practical experiences related to virtual 

classroom management, student support services, the K
12

, Inc curriculum, state mandated testing, 

assessment, and managing a new role in the education of children enrolled in a virtual school setting.  The 

year-long plan shares the history of the school, the individuals that comprise the student population, and 

the philosophy upon which the school's curriculum was founded.  Additionally, the induction program 

emphasizes what makes Pennsylvania Virtual Charter School and its students unique.  Upon completion 

of the induction program, new teachers receive a certificate of completion that enables them to pursue 

permanent professional certification.  This induction program strengthens the instructional practices of the 

teachers and ensures that all teachers provide students with an environment conducive to sound learning 

practices. 

  

The annual School Improvement plans drive professional development at PAVCS.   The comprehensive 

school improvement plan for each program identifies the strategies and initiatives that are necessary to 

meet the specific identified needs of the students.    Through this process necessary initiatives have been 

determined at the school level and the individual program level.  Over the course of the school‘s initial 

charter and the subsequent renewal teachers and staff have received trainings on diversity, creating a 

school culture, building a mission and vision, special education issues and increasing student achievement 

for all.  In the development of the new professional development plan submitted to the Department of 

Education five central initiatives have been determined as the core components of the 2010-2013 plan. 

These initiatives: Differentiated Instruction, Co-Teaching, Project Based-Learning, Professional Learning 

Communities and Curriculum Mapping will become central to all that we do during the upcoming years.  

 

A tiered system of professional development is key to the development of a strong teaching staff.  All 

teachers upon employment at Pennsylvania Virtual Charter School enter a robust teacher induction 

program.  This allows for all teachers, be they new to the teaching profession or an experienced educator, 

the opportunity to develop their online teaching skills.  Each year these ―rookies‘ to the online realm 

return to a strategically-planned two week professional development geared just for teachers with less 

than three years experience at PAVCS. During these weeks the focus is on the development and honing of 

online skills and the management of the classroom in the virtual world.  Professional development then 

continues for all staff at PAVCS at the three-day professional development retreat in which all teachers 

are together in a central location.  Individuals who are experts in their fields in regard to the chosen 

initiatives are featured speakers at the retreat.  Teachers then learn from the ―masters‖ and are able to ask 

questions, assimilate information and process how this will impact the students in their classes with the 

assistance of the learned scholar.   Each week thereafter one hour on Wednesdays and two hours on 
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Friday are devoted to common professional development time in which the same themes are utilized at all 

program areas.  One week out of the month is spent in a professional learning community with cross-

program groups led by experienced PAVCS administrators who have expertise in leading professional 

learning communities.  Various topics are explored and teachers are challenged to read, reflect and review 

the topics.  Teachers are also encouraged to ―become the presenters‖ and share best practices in regard to 

what is working within their own classrooms in regard to the initiatives Through the professional inquiry 

model teachers are charged to construct meaning from their own experiences and build upon their own 

frame of reference  A ―Best Practices‖ professional development day is held yearly in which teachers are 

exposed to the various ways the chosen initiatives are being facilitated across the school which allow for 

peer to peer teaching and interaction. Each staff member is also encouraged to apply for the Innovation in 

Teaching and Learning grants that are funded through the school.  These grants encourage teachers/staff 

to collaborate with their peers to bring new and innovative ideas in teaching to the forefront and to pilot 

initiatives with support from the entire school community. Teachers are also encouraged to attend 

conferences and trainings provided by outside resources so as to enhance them professionally.  A year-

end professional development day is held to wrap up the year and review the initiatives for the year, their 

successes and challenges and finally to provide the required summer reading and assignment for all of the 

teaching staff that will keep the teachers engaged and learning over their summer hiatus. 

 

 

 

 

 Attach the school calendar for the current school year and for next school year. 
 

See Attachment 8: School Calendars 

o PAVCS Academic Calendar 2009-2010 

o PAVCS Administrative Calendar 2009-2010 

o PAVCS Academic Calendar 2010-2011 

o PAVCS Administrative Calendar 2010-2011 

  

 

 

 

 Attach a copy of the School Improvement Plan if one has been developed. 
 

See Required Attachment: School Improvement Plan 

 

 

 

 

 PSSA Report for Previous Years 
 

See Required Attachment 3: PSSA Report for Previous Years 
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  Family Support Department 

 

The PAVCS Board of Trustees approved funding for the development of a comprehensive Student 

Supports Services Department to improve student achievement through the implementation of programs 

to ensure the school‘s compliance with Chapter 12 regulations.   The Family Support  Department 

supports instruction through a wide array of student support services including: academic support 

programs; guidance; pupil health; programs for parents; socialization; educational outings; non-academic 

support; attendance and truancy and student records.  Below is a detailed description of the department 

and how the services it provides improves student success and achievement. 

 

The Family Support Department began in 2006 in response to meeting the mandate to implement Chapter 

12 services in Pennsylvania (See attached).  Currently, the department employs approximately 60 

staff.  The Department of Family and Student Support Services believes that every child has the potential 

to reach excellence in their academic and social development. The departmental goal is to ensure the 

continuous flow of support to each student and family, while providing important resources that will 

guide families through each level of their child‘s academic year.  

 

Collectively these units are vital components of PAVCS‘ unique Diamond Model of Partnership, which 

allows us to realize our mission of guiding every student toward fulfilling his or her full academic and 

social potential.  In an effort to ensure that PAVCS is successful, it is our belief that our parents must 

know that they are not alone in the education of their child(ren).  This belief is unique within the virtual 

school community, and the PAVCS Family Support System fills the void by delivering a myriad of 

support services support the regular education program. .   

 

Beyond the Chapter 12 mandates and requirements, the Family Support Department upholds seven 

primary beliefs and tenets regarding the manner in which students should be supported.  

 

Principle 1:  The overarching purpose of this division is to provide continuous support and guidance.  

 

Principle 2:  Trust, communication, respect and honesty characterize the FSC-parent relationship 

 

Principle 3:  Families are active participants in all areas of their child‘s education. 

 

Principle 4:  The tenet of providing support to families is about identifying their concerns (i.e. goals, 

wishes, concerns, hopes) 

 

Principle 5:  We have an infinite number of parents that can aid, guide, and support our school‘s 

community.   

 

Principle 6:  Understanding the resources that will best meet the needs of families and students. 

 

Principle 7:  Support and resources need to be individualized and flexible. 

 

The Family Support Department has evolved steadily since 2006. At the close of the 2009-2010 school 

year, it was evident that programs and services grew sufficiently to become sub-departments. While all 

initiatives will remain under the auspices of the Family Support Department, four overarching areas will 

comprise the various support areas including: 

 

1) Academic Support Programs 

a. Title I Program 

b. Step-Up Program 
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c. SOAR 

d. Co-Curricular & Collaborative Learning 

e. SLAM (Science, Language Arts and Math) Tutoring 

 

2) Academic and Social Developmental Support Programs 

a. Guidance Counseling  

b. Student Assistance Program 

c. Section 504 Planning 

 

3) Student Support, Records & Compliance 

a. Family Support 

b. Pupil Health 

 

4) Parent Support Programs 

a. Parent Ambassador Program 

 

The focus of all support initiatives are designed to function in tandem with the regular education program. 

The staff of PAVCS believes that a collaborative approach to the academic and social development of 

each child significantly increases his/her ultimate trajectory in life.  
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II. School Operations and Management 
 

A. Teacher Evaluation and Professional Development 

 

 How are teachers and administrators evaluated? Describe the standards for teacher and 

staff performance. 
 

Ongoing professional growth is an important part of the employee‘s professional growth plan at 

Pennsylvania Virtual Charter School.  Teachers and administrators are evaluated at minimum twice per 

year with ongoing dialogue concerning performance from the start of a professional‘s tenure with 

PAVCS.  A new teacher or administrator to PAVCS is first introduced to the evaluation process at the 

school when they officially begin their employment.  In the initial orientation held with the various 

programs the evaluation tool and the timeline for evaluation is introduced to the staff member. All new 

teachers are actively involved in a 30 day coaching session at which the teacher and the lead teacher meet 

to determine how things are going, any assistance needed and the topic of goal setting is 

introduced.  During a follow up meeting, the program principal and the teacher set goals that reflect the 

program goals and overall school goals with regard to the individual teacher‘s goals.   Monitoring of the 

goals occurs during the post-observation conferences held four times per year.  A formal evaluation is 

completed with the teacher at the mid-year and then at year-end.     

 

PAVCS researched an evaluation tool that would meet its needs in providing a format in which ongoing 

professional dialogue was created between the teacher and the administrator so as to allow for 

professional growth.  The Danielson tool, developed by renowned professional development expert, 

Charlotte Danielson was adopted. The use of the Danielson rubric was indicated in PAVCS‘s 2005 

Charter Renewal Application, Annual reports of 2005, 2006, 2007, 2008, 2009, and 2010.  It also was 

identified as the teacher evaluation tool in the Professional Development Plan of 2007 and 2010 as well as 

the Induction Plan.  Both of these plans were submitted and subsequently approved by PDE. The 

Danielson model of professional growth allows the teacher the opportunity to refine his/her online 

teaching skills with a specific look at the growth of the teacher over time. As the Teacher Evaluation 

charts indicate in this Renewal Application, PAVCS‘s use of the Danielson instrument has provided the 

school with detailed instructional practice data which has allowed us to monitor, improve, develop and 

identify best practices.  The current tool allows us to know our teachers in all areas, especially those that 

impact the student and teacher in the online realm of learning. 

 

In light of the research that states that the quality of teaching is the single most important determinant of 

student learning, Pennsylvania Virtual Charter School‘s system of teacher evaluation is the method by 

which it ensures that teaching is of high quality. The system developed for teacher evaluation contains 

certain characteristics.  The model must be rigorous, valid, reliable, and defensible and be grounded in 

proven research-based instructional practices that promote effective teaching and learning.   

 

The procedures used in teacher evaluation at Pennsylvania Virtual Charter School are used to promote 

professional learning and growth.  Research indicates that when teachers engage in self-assessment, 

reflection on practice, and professional conversation, they become more thoughtful and analytic about 

their work and are in a position to improve their teaching.  Evaluators contribute to the teachers‘ 

professional learning through the use of in-depth reflective questions. By shifting the focus of evaluation 

from ‗inspection‘ to ‗collaborative reflection‘, educators can ensure the maximum benefit from the 

evaluation activities. 
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See Attachment: Professional Education Plan 

See Attachment: Teacher Induction Plan 

 

 

 

 

 Discuss why that process was chosen and how it has evolved and been refined over the 

course of the charter. 
 

The Danielson model was chosen by Pennsylvania Virtual Charter School because it encourages not only 

ongoing refinement of the art of teaching, but it also holds the teacher/administrator directly responsible 

for his/her professional growth.  As a school that utilizes a virtual learning environment, there has been no 

choice but to continually evaluate and refine the process of teacher evaluation over the course of the 

charter.   As evidenced by our turnover chart, teachers/administrators remain with our school year after 

year.  This makes it necessary for the school to provide varied levels of teacher evaluation to meet the 

needs of the novice, developing and seasoned teacher.  It is only through the continuous professional 

development of our administrative staff, in regard to best practices in online teaching, that we can provide 

a thorough evaluation process. 

 

 

 

 

 Provide evidence and discuss the quality of teaching at the Cyber Charter School. Include 

outcomes of teacher evaluations and teacher surveys in the discussion 
 

The quality of teaching at Pennsylvania Virtual Charter School is evidenced both by our exemplary 

retention rate of teachers and in the extensive professional development growth plans that are monitored 

by the administrators.  Overall, Pennsylvania Virtual Charter School finds itself to have high quality 

teachers as evidenced by the teacher evaluation charts provided as a part of this document.  Student 

performance is intrinsically tied to the performance of the teacher and evidenced by the PSSA data and 

other local assessments it is evident that as our teacher performance has improved with the longevity of 

our staff so has the performance of our students. 

 

Elementary School Program Teacher Evaluation Summary 

 

Elementary teachers are evaluated on 4 big ideas which are: Planning and Prep (Domain 1), Instruction 

and Student Achievement (Domain 2), Virtual Classroom Environment (Domain 3) and Professional 

Responsibility (Domain 4).  These formal evaluations are completed twice a year.  The first evaluation 

occurs at mid-year, and second evaluation at the end of the school year.  The elementary teaching staff 

has an average of 5 years teaching experience at PAVCS.  By the end of the 09-10 school year 7% of the 

elementary teachers were rated as distinguished, 74% of the teachers were rated as proficient, and 19% of 

the teaching staff was basic in 4 of the main areas of the evaluation.  The tables below display how many 

of each indicator the teacher received in each area of the 4 big ideas on their mid-year and end year 

evaluation.  The majority of the teachers consistently perform commendably in each domain with some 

improvement from mid-year indicators to end year.  Teachers set goals for improvement each year, and 

those goals are monitored throughout the year.   
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Elementary Program Mid-Year Evaluation Overall 2009-2010 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Mid-Year 
2009 - 
2010 

Distinguished Commendable Basic Unsatisfactory 

Teacher 1 0 6 11 0 

Teacher 2 1 14 2 0 

Teacher 3 2 14 1 0 

Teacher 4 1 14 2 0 

Teacher 5 0 17 0 0 

Teacher 6 3 14 0 0 

Teacher 7 0 11 6 0 

Teacher 8 1 14 2 0 

Teacher 9 2 13 2 0 

Teacher 10 1 16 0 0 

Teacher 11 0 16 1 0 

Teacher 12 12 5 0 0 

Teacher 13 0 16 1 0 

Teacher 14 0 9 8 0 

Teacher 15 4 13 0 0 

Teacher 16 0 14 3 0 

Teacher 17 2 15 0 0 

Teacher 18 2 14 1 0 

Teacher 19 1 14 2 0 

Teacher 20 1 15 1 0 

Teacher 21 1 16 0 0 

Teacher 22 6 11 0 0 

Teacher 23 3 14 0 0 

Teacher 24 0 7 10 0 

Teacher 25 0 12 5 0 

Teacher 26 1 13 3 0 

Teacher 27 1 14 2 0 
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Elementary Program Mid-Year Evaluation 2009 – 2010 

 

Domain 1 Distinguished Commendable Basic Unsatisfactory 

Content and Pedagogy 7 16 4 0 

Knowledge of students and learning coach 5 20 2 0 

Knowledge of resources 2 21 4 0 

     Domain 2 Distinguished Commendable Basic Unsatisfactory 

Communication 4 23 0 0 

Feedback 1 25 1 0 

Flexibility 3 23 1 0 

Student Achievement 4 17 6 0 

Instructional Goals 0 22 5 0 

     Domain 3 Distinguished Commendable Basic Unsatisfactory 

Environment 0 27 0 0 

Classroom Procedure 1 23 3 0 

Office Space 2 18 7 0 

Technology 3 16 8 0 

     Domain 4 Distinguished Commendable Basic Unsatisfactory 

Certification 6 14 6 0 

Community 4 18 5 0 

Professional Growth 1 14 12 0 

Professionalism 0 26 1 0 

Reflection of teaching practices 1 24 2 0 
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Elementary Program End Year Evaluation Overall 2009-2010 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

End Year 
2009 - 2010 

Distinguished Commendable Basic Unsatisfactory 

Teacher 1 0 8 9 0 

Teacher 2 1 15 1 0 

Teacher 3 4 13 0 0 

Teacher 4 6 11 0 0 

Teacher 5 0 17 0 0 

Teacher 6 2 13 2 0 

Teacher 7 0 10 7 0 

Teacher 8 0 14 3 0 

Teacher 9 3 13 1 0 

Teacher 10 1 16 0 0 

Teacher 11 1 15 1 0 

Teacher 12 11 6 0 0 

Teacher 13 1 15 1 0 

Teacher 14 0 12 5 0 

Teacher 15 4 13 0 0 

Teacher 16 1 13 3 0 

Teacher 17 1 14 2 0 

Teacher 18 2 14 1 0 

Teacher 19 1 15 1 0 

Teacher 20 0 16 1 0 

Teacher 21 3 14 0 0 

Teacher 22 5 12 0 0 

Teacher 23 3 14 0 0 

Teacher 24 0 6 11 0 

Teacher 25 0 12 5 0 

Teacher 26 1 13 3 0 

Teacher 27 2 14 1 0 
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Elementary Program Year End Evaluation 2009 – 2010 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Intermediate Program Teacher Evaluation Summary 2009-2010 

 

All teachers were commendable for their knowledge of content and pedagogy of the 5
th
 and 6

th
 grade 

curriculum and the PA state standards.  43% of the teachers were distinguished when it came to the 

knowledge of their students and their needs.  57% of them were commendable with the student 

knowledge and had to go back and review data to give a clear picture of student achievement.  There were 

4 teachers that had distinguished in Domain 1: planning and preparation, the rest of the 10 teachers all had 

commendable for this area.   

 

Communication was a highly scored area both mid-year and end of the year with teachers with over 100% 

scoring distinguished and commendable.  They returned all calls within 24 hours, provided Blackboard 

announcements, returned email, posted schedules of both individual and group instructional sessions.  

There were 2 intermediate teachers that scored 3 or more distinguished in the five subgroups of the 

Instructional and Student achievement of Domain 2.  5 teachers scored 2 distinguished in the 5 subgroups 

Domain 1 
Distinguished Commendable Basic Unsatisfactory 

Content and Pedagogy 8 16 3 0 

Knowledge of students and learning coach 8 16 3 0 

Knowledge of resources 4 19 4 0 

     Domain 2 Distinguished Commendable Basic Unsatisfactory 

Communication 4 23 0 0 

Feedback 1 25 1 0 

Flexibility 1 22 4 0 

Student Achievement 4 18 5 0 

Instructional Goals 1 21 5 0 

     Domain 3 Distinguished Commendable Basic Unsatisfactory 

Environment 0 26 1 0 

Classroom Procedure 1 21 5 0 

Office Space 0 24 3 0 

Technology 0 24 3 0 

     Domain 4 Distinguished Commendable Basic Unsatisfactory 

Certification 7 15 5 0 

Community 3 20 4 0 

Professional Growth 1 16 10 0 

Professionalism 1 24 2 0 

Reflection of teaching practices 1 25 1 0 
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with the rest commendable in the 2
nd

 Domain.  5 teachers all scored commendable in all5 subgroups of 

Domain 2 and 3 teachers that received basic for instructional goals and flexibility.   

 

In Domain 3, Virtual Classroom Environment all teachers scored commendable with the exception of five 

teachers scoring distinguished in one subgroup of domain 3.  Those five teachers received distinguished 

for their ability to create an environment that was respectful as well as created a rapport with the student 

and academic coach that allowed for a true learning partnership to occur.     

 

In Domain 4, again all teachers received commendable with the exception of ten teachers receiving 

distinguished in one or more particular subgroups of domain 4.   There are 4 teachers that have earned a 

degree beyond a Bachelor‘s and/or have additional certifications.  All teachers have some additional 

coursework beyond their original elementary certification.  4 teachers have gone above and beyond with 

how they model professionalism within the classroom and during team meetings and face to face 

professional development sessions earning those distinguishing marks.  Four teachers also have earned 

distinguished in the subgroup of contributing to the team and the school as they have each worked to 

create a new process or technique used in the Intermediate program on a large scale basis.   

 

 

Intermediate Program Mid-Year Evaluation Overall 2009/2010 

 

Teacher Distinguished Commendable Basic Unsatisfactory  

Teacher 1 1 16 0 0 

Teacher 2 7 10 0 0 

Teacher 3 2 14 1 0 

Teacher 4 7 10 0 0 

Teacher 5 4 13 0 0 

Teacher 6 5 12 0 0 

Teacher 7 0 16 1 0 

Teacher 8 1 15 1 0 

Teacher 9 4 13 0 0 

Teacher 10 4 13 0 0 

Teacher 11 7 10 0 0 

Teacher 12 8 9 0 0 

Teacher 13 3 14 0 0 

Teacher 14 7 10 0 0 

TOTAL 60 175 3 0 
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Intermediate Program Mid-Year Evaluation 2009 – 2010 

 

 (4 = Distinguished; 3 = Commendable; 2 = Basic; 1 = Unsatisfactory) 

Domain 1 4 3 2 1  Domain 2 4 3 2 1 

Content and Pedagogy 0 14 0 0 Communication 8 6 0 0 

Knowledge of students and 

learning coach 

6 8 0 0 Feedback 1 13 0 0 

Knowledge of resources 4 10 0 0 Flexibility 7 5 2 0 

     Student 

Achievement 

0 14 0 0 

     Instructional Goals 1 12 1 0 

 

Domain 3 4 3 2 1 Domain 4 4 3 2 1 

Environment 7 7 0 0 Certification 4 10 0 0 

Classroom Procedure 2 12 0 0 Community 3 11 0 0 

Office Space 0 14 0 0 Professional 

Growth 

1 13 0 0 

Technology 1 13 0 0 Professionalism 8 6 0 0 

     Reflection of 

teaching practices 

2 12 0 0 

 

 

All teachers were commendable for their knowledge of content and pedagogy of the 5
th
 and 6

th
 grade 

curriculum and the PA state standards at the end of the year.  64% of the teachers were distinguished 

when it came to the knowledge of their students and their needs.  36% of them were commendable with 

the student knowledge and had to go back and review data to give a clear picture of student achievement.  

There were 4 teachers that had distinguished in Domain 1: planning and preparation, the rest of the 10 

teachers all had commendable for this area.   

 

Communication was a highly scored area both mid-year and end of the year with teachers with over 100% 

scoring distinguished and commendable.  They returned all calls within 24 hours, provided Blackboard 

announcements, returned email, posted schedules of both individual and group instructional sessions.  

There were 8 intermediate teachers that scored 3 or more distinguished in the five subgroups of the 

Instructional and Student achievement of Domain 2.  In Domain 2,  3 teachers scored all commendable 

for each subgroup while one teacher scored all commendable and one basic for instructional goals being 

to general and broad.  The remaining 10 teachers all scored a distinguishing mark in one subgroup or 

more within domain 2.  There were seven teachers that scored distinguished for being able to be flexible 

in regard to student need and support.   

 

In Domain 3, Virtual Classroom Environment all teachers scored distinguished with the exception of four 

teachers scoring commendable.  Those ten teachers received distinguished for their ability to create an 

environment that was respectful as well as created a rapport with the student and academic coach that 

allowed for a true learning partnership to occur.     

 

In Domain 4, again all teachers received commendable with the exception of ten teachers receiving 

distinguished in one or more particular subgroups of domain 4.   There are 4 teachers that have earned a 

degree beyond a Bachelor‘s and/or have additional certifications.  All teachers have some additional 

coursework beyond their original elementary certification.  Six teachers have gone above and beyond 

with how they model professionalism within the classroom and during team meetings and face to face 

professional development sessions earning those distinguishing marks.  Six teachers also have earned 
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distinguished in the subgroup of contributing to the team and the school as they have each worked to 

create a new process or technique used in the Intermediate program on a large scale basis.   

 

 

Intermediate Program End of Year Overall 2009/2010 

 

Teacher Distinguished Commendable Basic Unsatisfactory  

Teacher 1 5 12 0 0 

Teacher 2 7 10 0 0 

Teacher 3 2 15 0 0 

Teacher 4 8 9 0 0 

Teacher 5 5 12 0 0 

Teacher 6 6 11 0 0 

Teacher 7 0 16 1 0 

Teacher 8 3 14 0 0 

Teacher 9 2 14 1 0 

Teacher 10 7 10 0 0 

Teacher 11 7 10 0 0 

Teacher 12 7 10 0 0 

Teacher 13 6 11 0 0 

Teacher 14 7 10 0 0 

TOTAL 72 164 2 0 

 

 

Intermediate Program Year-End Evaluation 2009 – 2010 

 

 (4 = Distinguished; 3 = Commendable; 2 = Basic; 1 = Unsatisfactory) 

Domain 1 4 3 2 1  Domain 2 4 3 2 1 

Content and Pedagogy 0 14 0 0 Communication 8 6 0 0 

Knowledge of students and 

learning coach 

9 5 0 0 Feedback 1 13 0 0 

Knowledge of resources 3 10 0 0 Flexibility 8 6 0 0 

     Student 

Achievement 

3 11 0 0 

     Instructional Goals 2 11 1 0 

 

Domain 3 4 3 2 1 Domain 4 4 3 2 1 

Environment 10 4 0 0 Certification 4 10 0 0 

Classroom Procedure 3 9 2 0 Community 6 8 0 0 

Office Space 2 12 0 0 Professional 

Growth 

2 12 0 0 

Technology 2 12 0 0 Professionalism 6 8 0 0 

     Reflection of 

teaching practices 

3 11 0 0 
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Middle School Program Teacher Evaluation Summary 2009-2010 

 

Mid-Year  

In Domain 1, all teachers, with the exception of one new teacher, and one part time teacher, were 

commendable for their knowledge of the 7
th
 and 8

th
 grade curriculum and the PA state standards.   

 

Ten teachers were commendable or distinguished for their knowledge of their students and their needs.  

The remaining teachers received a score of less than commendable and needed to improve documentation 

of persistence in partnering with students and learning coaches to support academic growth. 

 

All teachers, with the exception of one new teacher scored commendable or distinguished in the area of 

Demonstrating Knowledge of Resources. 

 

In Domain 2, all but one teacher scored commendable or distinguished with regard to communicating 

with Students and Academic Partners. Under Providing Feedback to Students and Teaching Adults, all 

teachers scored either commendable or distinguished. In the remaining three areas, regarding flexibility, 

student achievement, and setting academic goals, all teachers score commendable or distinguished with 

the exception of one new teacher, one part-time teacher, and two teachers who needed improvement in 

monitoring outcomes and adjusting individual student goals. 

 

In Domain 3, Virtual Classroom Environment all teachers but one scored commendable or distinguished 

based on evidence of creating an atmosphere of respect and rapport and for their management of virtual 

classrooms 

 

In Domain 4, all teachers score a minimum of commendable due to their meeting criteria under NCLB, 

and for many, seeking or obtaining additional PA certification.  All but our newest teachers scored a 

minimum of commendable for their contributions to the middle school team. All but three teachers score 

commendable or better under Growing and Developing Professionally. In the case of two long term 

teachers, the lower score reflected that the teachers did not participate in professional development 

outside of PAVCS. Under Showing Professionalism, all but one teacher scored at least commendable.  

One teacher did not due to needs for improvement in notifying school leadership about problems 

experienced, which resulted in lower scores in other areas of the rubric. 
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Middle School Overall Mid-Year 2009/2010 

 

Teacher Distinguished Commendable Basic Unsatisfactor

y  

1  10 6 0 0 

2  1 8 7 0 

3  5 10 1 0 

4  4 12 0 0 

5 7 9 0 0 

6  10 6 0 0 

7  0 7 9 0 

8  9 7 0 0 

9  6 10 0 0 

10  0 9 7 0 

11 4 12 0 0 

12  3 11 2 0 

     

     

TOTAL 59 

 

107 26 0 

 

 

Middle School Program Mid-Year Evaluation 

  

Domain 1 4 3 2 1  Domain 2 4 3 2 1 

Knowledge of the Curriculum 4 6 2 0 Communication 4 7 1 0 

Knowledge of State Testing 

Systems and Standards 

4 6 2 0 Feedback 1 11 0 0 

Demonstrating Knowledge of 

Students and Teaching Adults 

5 4 3 0 Flexibility 3 8 1 0 

Knowledge of Resources 8 3 1 0 Student 

Achievement 

4 4 4 0 

     Instructional Goals 0 9 3 0 

 

Domain 3 4 3 2 1 Domain 4 4 3 2 1 

Creating an Atmosphere of 

Respect and Rapport 

5 7 0 0 Certification 8 4 0 0 

Managing Virtual Classroom 

Procedures 

5 6 1 0 Community 4 6 2 0 

     Professional 

Growth 

3 6 3 0 

     Professionalism 3 8 1 0 

     Reflection of 

teaching practices 

0 11 1 0 
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End of Year 

The second semester evaluation assesses the teachers in the same four domains as the beginning of the 

year. In the first domain the area of knowledge of the curriculum 83% of the teachers received 

commendable of above.  The same percentage of teachers scored commendable of above in the area of 

knowledge of PA state standards at the end of the year.  100% of the teachers were commendable or 

above when it came to the knowledge of their students and addressing their needs.   

 

Under domain 2, communication was a highly scored area both mid-year and end of the year with 

teachers with 83% scoring commendable or above.  They returned all calls within 24 hours, provided 

Blackboard announcements, returned email, posted schedules of both individual and group instructional 

sessions. Under the topic of student achievement, all middle school teachers scored distinguished or 

commendable, while 83% of the teachers scored distinguished or commendable with regards to setting 

instructional goals.  

 

We see similar results in Domain 3, Virtual Classroom Environment 83% of the teachers scored 

distinguished or commendable under the topic of creating an atmosphere of respect while 92% scored 

distinguished or commendable for their ability to manage virtual classroom procedures.       

 

In Domain 4, 92% of the teachers received commendable within the areas of professionalism and 

professional growth.  92% of middle teachers either have a master‘s degree or continue beyond a master‘s 

degree.    92% of the teachers have model professionalism within the classroom and during team meetings 

and face to face professional development sessions.  We had a strong team of teachers where 92% of the 

teachers scored a commendable of above under community.   

 

 

Middle School Overall End of Year 2009/2010 

 

Teacher Distinguished Commendable Basic Unsatisfactory  

1 6 8 2 0 

2 2 9 5 0 

3 1 15 0 0 

4 8 8 0 0 

5 9 7 0 0 

6 9 7 0 0 

7  3 17 2 0 

8 0 11 5 0 

9 9 7 0 0 

10 3 12 1 0 

11 2 12 2 0 

12 5 10 1 0 

13 3 12 1 0 

     

TOTAL 59 134 21 0 
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Middle School Program End of Year Evaluation 

 

Domain 1 4 3 2 1  Domain 2 4 3 2 1 

Knowledge of the Curriculum 3 7 2 0 Communication 5 5 2 0 

Knowledge of State Testing 

Systems and Standards 

5 5 2 0 Feedback 1 11 0 0 

Demonstrating Knowledge of 

Students and Teaching Adults 

2 10 0 0 Flexibility 2 

 

10 0 0 

Knowledge of Resources 6 5 1 0 Student 

Achievement 

4 8 0 0 

     Instructional Goals 2 8 2 0 

 

Domain 3 4 3 2 1 Domain 4 4 3 2 1 

Creating an Atmosphere of 

Respect and Rapport 

5 5 2  Certification 6 5 1 0 

Managing Virtual Classroom 

Procedures 

5 6 1  Community 5 6 1 0 

     Professional 

Growth 

3 7 2 0 

     Professionalism 0 11 1 0 

     Reflection of 

teaching practices 

3 9 0 0 

 

 

 

High School Program Teacher Evaluation Summary 

 

The High School program has 22 full time teachers at the beginning of the year and 23 at the end.  Four of 

these teachers were Kelly Substitute teachers and two were new PAVCS teachers (three were new 

PAVCS at the end of the year). 

 

In Domain 1, 91% of the teachers scored at the commendable or distinguished level.  Content and 

pedagogy, knowledge of the students and learning coaches and knowledge of resources is an area of 

strength.   At the end of the year, 91% of the teachers scored at the commendable or distinguished level.  

No one scored unsatisfactory. 

 

Domain 2 addresses nonacademic areas such as informed on school operations, using appropriate 

channels, response time, and the quality of non-graded communications.  In this Domain, 60% of the 

teachers scored at the commendable or distinguished level.  The six rookie teachers were the reason for 

the lower percentage in this area.  All six teachers were learning about the school operations and 

communication channels. One veteran teacher struggles in this area.  At the end of the year, 60% of the 

teachers scored at the commendable or distinguished level.  No one scored unsatisfactory. 

 

Domain 3 addresses direct instruction and student achievement.  In this Domain, 63% of the teachers 

scored at the commendable or distinguished level.  Both rookie and veteran teachers were the reason for 

the lower percentage.  The biggest challenge is in flexibility when working with students or learning 

coaches.  At the end of the year, 81% of the teachers scored at the commendable or distinguished level.  

This indicates the growth of the rookie teachers and professional development with the entire team 
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Domain 4 addresses creating a classroom environment.  In this Domain, 73% of the teachers scored at the 

commendable or distinguished level.  The strength is creating an engaging virtual classroom and 

organizing that space.  The challenge is learning a variety of online teaching tools and strategies to keep 

the student engaged. At the end of the year, 81% of the teachers scored at the commendable or 

distinguished level.  This indicates the growth of the rookie teachers and professional development with 

the entire team.  One veteran teacher scored unsatisfactory.  This teacher moved to basic by the end of the 

year. 

 

Domain 5 addresses the administrative side of teaching—dealing with compliancy issues, assisting the 

learning coach, and working smarter, not harder.  Sixty three percent of the teachers scored at the 

commendable or distinguished level.  This Domain is the area of challenge for all high school teachers.  

The strength is teachers participating in co-curricular activities and outings.  The challenge is getting 

teachers more involved with non-compliant students.  At the end of the year, 67% of the teachers scored 

at the commendable or distinguished level.  One veteran teacher scored unsatisfactory. This teacher 

moved to basic by the end of the year.  This continues to be an area of challenge. 

 

In Domain 6, 82% of the teachers scored commendable or distinguished.  This Domain addresses 

professional growth.  Seventeen out of 22 teachers are continuing their education.  The rookie teachers 

were still learning how to build a virtual community.  At the end of the year, 82% of the teachers scored 

commendable or distinguished.  No one scored unsatisfactory. 

 

High School Mid-Year Evaluation Overall 2009/2010 

 

Teacher Distinguished Commendable Basic Unsatisfactory  

Teacher 1 8 18 0 0 

Teacher 2 8 15 2 0 

Teacher 3 4 13 9 2 

Teacher 4 12 14 0 0 

Teacher 5 4 22 0 0 

Teacher 6 0 2 24 0 

Teacher 7 1 1 24 0 

Teacher 8 4 5 17 0 

Teacher 9 0 20 6 0 

Teacher 10 13 13 0 0 

Teacher 11 0 4 22 0 

Teacher 12 17 9 0 0 

Teacher 13 0 7 18 0 

Teacher 14 0 5 20 0 

Teacher 15 16 9 0 0 

Teacher 16 0 6 19 0 

Teacher 17 4 21 0 0 

Teacher 18 0 19 6 0 

Teacher 19 2 23 0 0 

Teacher 20 8 17 0 0 

Teacher 21 10 15 0 0 

Teacher 22 3 17 5 0 

Total 114 275 172 2 
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High School Program Mid-Year Evaluation 2009 – 2010 

 

Domain 1 4 3 2 1  Domain 2 4 3 2 1 

Content and Pedagogy 11 8 3 0 Informed 2 13 7 0 

Knowledge of students and 

learning coach 

11 6 2 0 Appropriate 

Channels 

2 13 7 0 

Knowledge of resources 13 5 4 0 Response Time 2 13 7 0 

     Non-Graded 

Communications 

2 13 7 0 

 

Domain 3 4 3 2 1 Domain 4 4 3 2 1 

Graded Communications 4 10 8 0 Environment 4 13 5 0 

Feedback 4 10 8 0 Virtual Classroom 3 14 5 0 

Flexibility 5 8 9 0 Office Space 3 14 5 0 

Student Achievement 4 10 8 0 Technology (to 

support learning) 

3 10 8 1 

Instructional Goals 3 11 9 0      

Domain 5 4 3 2 1 Domain 6 4 3 2 1 

Compliancy Issues 2 10 10 0 Certification 10 7 5 0 

Assists Learning Coach 2 10 10 0 Community 7 8 7 0 

Outings/Co-Curriculars 4 11 7 0 Professional 

Growth 

1 10 11 0 

Virtual Work Space 2 10 10 0 Professionalism 12 10 0 0 

Technology (to support 

administrative duties) 

3 6 12 1 Reflection of 

teaching practices 

5 13 4 0 
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High School End of Year Evaluation Overall 2009/2010 

 

Teacher  Distinguished Commendable Basic Unsatisfactory  

Teacher 1 13 13 0 0 

Teacher 2 8 16 2 0 

Teacher 3 4 20 2 0 

Teacher 4 12 14 0 0 

Teacher 5 4 22 0 0 

Teacher 6 0 2 24 0 

Teacher 7 1 1 24 0 

Teacher 8 4 21 1 0 

Teacher 9 0 20 6 0 

Teacher 10 18 8 0 0 

Teacher 11 0 5 21 0 

Teacher 12 18 8 0 0 

Teacher 13 0 8 17 0 

Teacher 14 0 7 18 0 

Teacher 15 16 9 0 0 

Teacher 16 0 8 17 0 

Teacher 17 4 21 0 0 

Teacher 18 3 16 6 0 

Teacher 19 2 23 0 0 

Teacher 20 9 16 0 0 

Teacher 21 10 15 0 0 

Teacher 22 3 17 5 0 

Teacher 23 0 14 11 0 

 129 304 154 0 
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High School Program End of Year Overall 009 – 2010 

 

Domain 1 4 3 2 1  Domain 2 4 3 2 1 

Content and Pedagogy 11 8 4 0 Informed 2 13 7 0 

Knowledge of students and 

learning coach 

11 8 4 0 Appropriate 

Channels 

2 13 7 0 

Knowledge of resources 13 6 4 0 Response Time 2 13 7 0 

     Non-Graded 

Communications 

2 13 7 0 

 

Domain 3 4 3 2 1 Domain 4 4 3 2 1 

Graded Communications 4 14 5 0 Environment 5 13 5 0 

Feedback 5 13 5 0 Virtual Classroom 4 14 5 0 

Flexibility 4 13 5 0 Office Space 4 14 5 0 

Student Achievement 6 13 4 0 Technology (to 

support learning) 

3 15 5 0 

Instructional Goals  8 3 0      

Domain 5 4 3 2 1 Domain 6 4 3 2 1 

Compliancy Issues 4 10 9 0 Certification 11 7 5 0 

Assists Learning Coach 2 12 9 0 Community 7 9 7 0 

Outings/Co-Curriculars 4 12 7 0 Professional 

Growth 

1 10 11 0 

Virtual Work Space 2 12 9 0 Professionalism 12 11 0 0 

Technology (to support 

administrative duties) 

3 9 11 0 Reflection of 

teaching practices 

5 14 4 0 

 

 

 

Special Education Program Teacher Evaluation Summary 2009/2010 

 

For the 2009-2010 school year, the PAVCS Special Education Department consisted of 16 full-time 

teachers.  These teachers, supervised by one of two special education supervisors, represented a vast array 

of seniority in the teaching profession in tandem with individuals that were new to the profession.   

 

In the area of Student Learning and Achievement, 50% of our teachers in the special education 

department rated as Commendable and Good/Proficient while the other 50% of our teachers rated as 

Distinguished  Great/Advanced.  

 

In the area of Supporting Student Learning and Achievement, 50% of our teachers in the special 

education department rated Good/Proficient while the other 50% of our teachers rated Great/Advanced. 
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Special Education Program End of Year Overall 2009/2010 

 

W/ Supervisor #1 Distinguished Commendable Basic Unsatisfactory  

Teacher #1  8 9 0 0 

Teacher #2  7 10 0 0 

Teacher #3 6 11 0 0 

Teacher #4  7 10 0 0 

Teacher #5  7 9 1 0 

Teacher #6  6 11 0 0 

Teacher #7  5 11 1 0 

Teacher #8  4 12 1 0 

W/ Supervisor #2     

Teacher #9  8 9 0 0 

Teacher #10  5 12 0 0 

Teacher #11  6 11 0 0 

Teacher #12  7 10 0 0 

Teacher #13  8 9 0 0 

Teacher #14  5 11 1 0 

Teacher #15  4 12 1  

Teacher #16  5 12   

 

Domain 1 4 3 2 1  Domain 2 4 3 2 1 

Content and Pedagogy 2 14 0 0 Communication 8 8 0 0 

Knowledge of students and 

learning coach 

8 8 0 0 Feedback 8 8 0 0 

Knowledge of resources 4 10 2 0 Flexibility 7 9 2 0 

     Student 

Achievement 

3 13 0 0 

     Instructional Goals 4 12 1 0 

 

Domain 3 4 3 2 1 Domain 4 4 3 2 1 

Environment 8 8 0 0 Certification 14 2 0 0 

Classroom Procedure 4 12 0 0 Community 3 11 2 0 

Office Space 2 14 0 0 Professional 

Growth 

8 8 0 0 

Technology 2 13 1 0 Professionalism 8 6 2 0 

     Reflection of 

teaching practices 

2 12 2 0 
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 Discuss staff turnover and retention patterns. Drawing upon exit interviews and surveys, 

explain why teachers choose to return or not to return to the school. 
 

10-11 Separations: 

Teachers: 

In the 10-11 school year, the school has experienced a loss of two (2) certified teachers to-date.  These 

two teachers had resigned before the students were in-session.  The first teacher resigned for medical 

reasons that prevented her from working.  The second teacher resigned to follow her passion for teaching 

children in a rural face-to-face setting.   

 

Other Professional Staff: 

None. 

 

 

09-10 Separations: 

Teachers: 

In the 09-10 school year, the school had experienced a loss of three (3) certified teachers.  Two of the 

three teachers resigned. One teacher resigned to raise her family full-time.  Due to the travel obligations 

of the teaching position, the other teacher resigned to work closer to her home in Southern New Jersey.  

The third teacher was working part-time for the school.  Her position was eliminated at the end of the 

school year. 

 

Other Professional Staff: 

In the 09-10 school year, the school had experienced a loss of six (6) other professional staff.  Four of 

those staff members had resigned.  Two staff had resigned for personal family reasons.  One staff member 

resigned to accept a position at a brick and mortar school in Philadelphia.  The other staff member 

resigned due to the travel obligations of the position and her relocation to North Carolina. Two staff 

members were terminated 

 

 

08-09 Separations: 

Teachers: 

In the 08-09 school year, the school had experienced a loss of nine (9) certified teachers.  Seven teaching 

positions were eliminated due to student withdrawals.  Five of those positions (Enrollment Placement 

Teachers) were eliminated mid-year and the other two part-time teacher positions were eliminated at the 

end of the school year.  One teacher did not receive a renewal contract at the end of the contract year. 

And, finally, one teacher resigned at the end of the contract term in order to work in a brick and mortar 

setting in Philadelphia. 

 

Other Professional Staff: 

In the 08-09 school year, the school had experienced a loss of four (4) other professional staff members.  

Two of those staff members were terminated. One staff member resigned after one month to work at his 

first choice employer. And, finally, the other staff member resigned to raise her family full-time. 

 

 

07-08 Separations: 

Teachers: 

In the 07-08 school year, the school had experienced a loss of seven (7) teachers. Four of those teachers 

resigned for personal or unknown reasons.  Two teachers did not receive renewal contracts at the end of 

the contract year. And, finally, the other teachers‘ substitute assignment ended resulting in his separation. 
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Other Professional Staff: 

In the 07-08 school year, the school had experienced a loss of two (2) other professional staff members. 

One staff member had resigned due to relocation.  The other staff member was terminated. 

 

 

06-07 Separations: 

Teachers: 

In the 06-07 school year, the school had experienced a loss of sixteen (16) teachers. Ten had resigned for 

personal, family, other employment or unknown reasons. Many of those teachers accepted positions at a 

competitive Cyber Charter School at the end of their contract term. Two teachers were terminated.  

Finally, the remaining four teachers did not receive a renewal contract at the end of the current contract 

year.  Between the summer of 05-06 and 06-07 school years, approximately forty staff members resigned 

to accept a position at a competitive Cyber Charter School that just opened their doors.   

 

Other Professional Staff: 

None. 

 

 

 

 

 Use the following table to report professional staff turnover/retention data for each year of 

the past charter. 
 

Professional Staff 

Turnover/Retention Data 
     2006-

2007 

2007-

2008 

2008-

2009 

2009-

2010 

2010-

2011 

Total number of professional staff 177 168 173 178 169 

Number of professional staff 

employed in September who 

returned from previous year 

116 154 157 160 168 

Number of professional staff 

employed in June who were also 

employed by the school the 

previous September 

163 156 161 173 N/A 

 

 

 

 

 Complete the table below for all professional staff members. 
 

See Required Attachment 7: Professional Staff Certification Chart 
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 If not currently meeting the requirement that 75% of its professional staff hold 

appropriate certification, how will the school meet this requirement? Discuss how the 

Cyber Charter School meets the requirements for “Highly Qualified” teachers. 
 

PAVCS complies with Section 24 P.S. 17-1724-A of the Charter School Law regarding school staff.  

Additionally, PAVCS complies with Chapter 711.5 of Title 22 of the Pennsylvania Code regarding 

special education personnel and other applicable state and federal laws and regulations regarding highly 

qualified teachers.  Pennsylvania Virtual Charter School is consistent in its practice of employing and 

assigning staff according to their certifications and experience.  The school has continued to assign more 

than 75% of its professional staff according to their certificate consistent with applicable state and federal 

laws.  For the 10-11 school year, 100% of the professional teaching staff hold appropriate certification for 

their teaching assignment.  The school is proud to announce that 100% of the professional teaching 

staff are Highly Qualified. 

 

 

 

 

 Submit documentation and discuss evidence that teachers and other staff have the training 

and resources they need to perform effectively. Describe the professional development that 

is in place to support teachers so that more students are meeting the standards. Describe 

why this professional development was selected and how it relates to the overall Cyber 

Charter School mission and to student outcomes. 
 

From the start of a teacher‘s tenure at Pennsylvania Virtual Charter School until their closure with the 

school, ongoing training and resources are a part of the teacher‘s professional path.  A comprehensive 

induction program approved by the Department of Education is the start of all teachers‘ paths at PAVCS, 

no matter their background or level of experience.  The move to the online realm of teaching is one that 

requires professional development so they in turn can meet the needs of the student.  A robust 

professional development plan has been established to deal with the critical issues that will ensure student 

success.  Teachers learn and experience from not only the staff at PAVCS but also from outside experts 

who enhance the teaching experience at the school.   

 

The mission and vision of Pennsylvania Virtual Charter School relates directly to a rigorous educational 

program for the student which can only be accomplished through the ongoing rigorous professional 

development plan for each teacher.  It is evidenced through our Professional Development plan submitted 

to the Pennsylvania Department of Education that PAVCS takes a proactive stance in providing high 

quality professional development in order to enhance the educational experience of the student. 

 

See Attachment: Professional Education Plan 

See Attachment: Teacher Induction Plan 

 

Elementary Program Professional Development Plan 

 

Elementary teachers participate in weekly professional development sessions on-line in addition to going 

to workshops, conferences, and graduate work.  The school provides teachers with weekly professional 

development.  Each Friday there is a different type of professional development session. Teachers 

participate in program professional development once a month which would include all teaching staff that 

supports elementary level (K-4) students.  These professional development sessions focus on training of 

new tools, techniques, and procedures.  The focus of the program professional development is the big 

ideas that ensure that teachers have the training and resources they need to perform effectively.  Teachers 
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also have professional development that is conducted by the lead teacher once a month that focuses on 

how to implement the big ideas that are introduced during the program sessions.  Teachers discuss their 

ideas, and create plans that eventually become best practices.  Teachers are also assigned to a professional 

learning community (PLC) which meets once a month and is comprised of staff throughout the school.  

PLCs include members from each department of the academic and family support programs. The PLC 

sessions focus on teaching methods, new research in the field of education, and best practices for internal 

resources.   

 

Professional development is used to enhance learning by providing teachers with the knowledge and 

techniques to be effective virtual instructors.  Teachers learn how to utilize technology to engage students 

in their virtual instructional sessions.  They share best practices in use of data, and instructional tools to 

meet the individualized needs of each of their students.  Lead teachers will use resources from the 

Standards Aligned System website that are listed under materials and resources area, as well as the 

instruction and intervention areas to share with teachers.  These resources will provide teachers with 

materials and instructional techniques that are aligned with the Pennsylvania Content Standards.  

During the 2010-2011 school year the focus of the elementary program professional development is 

Response to Instruction and Intervention, Differentiated Instruction, and Scaffolding to provide teachers 

with researched based strategies that will accommodate the various learning needs of the students.  These 

topics were chosen as they have proven effectiveness on student learning, and they individualize 

instruction which aligns with the PAVCS mission. 

 

 

 Intermediate Program Professional Development Plan 

 

The Pennsylvania Virtual Charter School provides a variety of opportunities and options for professional 

development.  These options  include, but are not limited to local, state, and national conferences set up to 

educate teachers about issues relative to curriculum, teaching practices, student achievement, technology, 

and various other topics.   Professional development occurs weekly for all Intermediate teachers.  They 

are required to have proficiency in content knowledge and pedagogical skill and need to be skilled in 

methods of teaching the content online to keep students active and engaged.  Teachers participate in the 

inquiry and reflection process during professional development. As teachers work together during these 

sessions, they use reflective practices to change the form and focus to how they know and not just what 

they learn. Study groups, teacher research, peer coaching, individually guided professional development, 

observation/assessment, involvement in a development/improvement process, training, and inquiry are all 

utilized to strengthen teacher knowledge and skills. The knowledge gained from continuous professional 

development in various modalities is then enhanced as teachers work together and infuse the desired skills 

into their teaching practices.  Intermediate teachers are thereby prepared to use a variety of methods to 

educate their students when working with them during synchronous group and individual instructional 

sessions.  This differentiated instruction is a key part of the teaching process within the Intermediate 

Program as it gives teachers the ability to offer a variety of activities at levels that provide challenge for 

different learners thus providing our students with an excellent education, helping them achieve their 

academic goals. 

 

 

Middle School Program Professional Development 

 

The middle school team engages in weekly staff development unless the allotted time is superseded by 

other critical needs such as holidays, PSSA testing, etc.  In SY 2009-2010, middle school held 23 1.5 hour 

PD sessions. 
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The professional development format generally follows one of two formats: either a presentation of 

material to be learned, or a collaborative team session of professional reflection where a purpose is stated 

and the teams reflects on effective strategies, chief challenges, proposed solutions, and action steps. 

Sessions have mostly occurred in the Elluminate tool. Attendance is tracked through sign-in to the chat 

function in Elluminate. A summary of the session is sent to the team in PDF format and feedback is 

encouraged. 

 

In SY 2009-2010, middle school professional development focused on Student Achievement, Standards-

Based Instruction, RTII, Rubric Based Assessment, and other means for supporting the academic growth 

of students in grades 7 and 8 and for attaining school and program goals. 

 

In SY 2010-2011 there are five main areas of focus for professional development: 

1. Co-Teaching 

2. Differentiated Instruction 

3. Project Based Learning 

4. Curriculum Mapping 

5. Professional Learning Communities 

 

These topics for professional development are critical to our five year plan for ensuring PAVCS 

differentiates instruction and meets the academic needs of individual students by engaging each student at 

the appropriate level of challenge.  

 

 

High School Program Professional Development 

 

The five areas of professional development for the school are:   

1.  Co-Teaching 

2. Differentiated Instruction 

3. Project Based Learning 

4. Curriculum Mapping 

5. Professional Learning Communities 

 

The High School weekly professional development is an extension of the whole school focus.   

Each topic is explored during the school year through professional presenters, in house presenters, reading 

professional articles, attending outside workshops/seminars, and sharing best practices.  Teachers have 

the opportunity to apply their knowledge in the classroom and come back to the group to share what 

worked and what did not work.  This is research in action. 

 

Act 48 requires all Pennsylvania educators holding Pennsylvania public school certification, including 

Intern, Instructional I and II, Educational Specialist I and II, Administrative, Supervisory, Letters of 

Eligibility and all vocational certificates, to participate in ongoing professional education. The teachers in 

the High School program have attended and completed additional hours towards this mandate.  These 

additional hours have been earned through (but are not limited to: 

 college courses 

 graduate course 

 webnairs 

 PaTTAN workshops 

 PSSA Administration Training 

 PA Department of  Education free online Act 48 professional education 

 Elluminate Training 
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 Does the Cyber Charter School have any union contracts with professional employees? If 

so, please attach. 
 

Pennsylvania Virtual Charter School does not have any union contracts with professional employees.   

 

 

 

 

B. Financial Solvency 

 

 How frequently are the school budget and financial records reviewed by the Board of 

Trustees? 
 

As required by the Pennsylvania Virtual Charter School‘s (PAVCS) By-Laws, the annual budget is 

presented for adoption, to the Board of Trustees (BoT), annually.  PAVCS follows the process, prescribed 

in the Manual of Accounting and Related Financial Procedures for Pennsylvania School Systems (PDE-

MARFP Chapter 14), when developing its budget.  Chapter 14 proposes a budget cycle that contains 

planning, preparation, adoption, implementation and evaluation components.  The Budget is prepared and 

presented, after careful analysis and consideration, to the Finance Committee of the Board of Trustees, 

who review and forward the completed budget to the BoT at large.  After public advertisement, again 

following procedures set forth by PDE-MARFP Chapter 14, the BoT adopts the budget at a public 

meeting in the month of June. 

 

Financial records are reviewed in accordance with the By-Laws of PAVCS‘ BoT.  The By-Laws call for 

the Chief Financial Officer to provide an accounting of expenditures to the Finance Committee on a 

monthly basis.  As such, after the financial books of record are closed, a financial reports package is 

submitted to the board electronically once a month.  This report package contains a balance sheet, various 

income statements, a check register, an accounts receivable register, an accounts payable register, and 

depending on the time of year, an income statement forecast and a cash flow forecast amongst other 

reports.  The month end financial packet is submitted electronically to the BoT and is reviewed in detail 

by the BoT‘s Finance Committee.  Following the detailed review, the Finance Committee of the BoT 

makes recommendation(s), to the BoT at large, to accept or reject the financial statements presented.  The 

BoT then motions to accept or reject the financial records in public session.    

 

See Attachments 9: Board of Trustees By-Laws 

See Attachment 10: PAVCS Financial Management Policies 

 

 

 

 

 Who is responsible to review contracts, invoices, receivables and who is responsible to sign 

checks? Has there been an independent audit performed each year of the charter? For each 

audit, if not previously submitted to the Department, attach with the Renewal Application. 

 
The By-Laws (By-Laws), of the Board of Trustees (BoT) of the Pennsylvania Virtual Charter School 

(PAVCS) requires that the Board of Trustees (BoT) review and approve contracts entered into by the 

school, unless delegated by express authority of the BoT or included in the annual budget.  Therefore, all 

contracts that result in expenditures and are contained in the budget, as adopted by the BoT, are reviewed 

and signed by the CEO.  Typically, this process includes legal review, by the school‘s Solicitor, prior to 

approval. 
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Accounts Receivable are compiled and reported monthly as described in the ―How frequently are the 

school budget and financial records reviewed by the Board of Trustees?‖ segment above.   

 

Checks are signed in accordance with the Separation of Duties guidelines found in PAVCS‘ Financial 

Control Policies.  Separation of duties, a key concept of internal control, requires that no single individual 

should have control over two or more phases of a financial transaction or operation, so as to ensure that a 

deliberate fraud is more difficult to perpetrate by an individual.  Therefore, the following policies will be 

followed: 

 

 A person requesting a disbursement cannot authorize that disbursement. 

 The check signatory must not be the person who creates or processes the disbursement request or 

who does the financial bookkeeping. 

 Someone, other than the check signer, reconciles bank statements. 

 A person other than the one recording the receipts prepares deposit documentation and 

reconciliations. 

 Blank check stock will be kept under lock and signed out by the person processing disbursements. 

 

Unless the disbursement, in question, relates to a contract that was not included in the adopted budget, 

the CEO signs checks. 

 

See Attachment 9: Board of Trustees By-Laws 

See Attachment 10: PAVCS Financial Control Policies 

 

 

Has there been an independent audit performed each year of the charter?  
 

Yes, PAVCS has had an independent audit performed each year of the charter. 

 

See Required Attachment 9A: Annual Audit 2006 

See Required Attachment 9B: Annual Audit 2007 

See Required Attachment 9C: Annual Audit 2008 

See Required Attachment 9D: Annual Audit 2009 
 

 

 

 

 Discuss the schools financial controls and procedures for the management of financial 

resources. 
 

The Finance department provides information which helps the Pennsylvania Virtual Charter School‘s 

(PAVCS‘) management team allocate and use resources (for example, money, time, employees, 

equipment, etc.) more effectively. It also helps the State of Pennsylvania, the public, auditors, and other 

constituents evaluate how effective management is in achieving the financial goals of the organization.   

 

The Finance Department helps administrators and managers: 

 Determine policies and create workable financial plans. 

 Direct, coordinate, and control financial and business operations. 
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As a result, PAVCS has developed financial control policies designed to ensure proper control and 

management of school financial resources. The financial control policies emanate from the financial 

controls prescribed in the By-Laws of the Board of Trustees.  The specific policies created are: 

 Financial Administration 

 Budgeting 

 Accounting 

 Bank Accounts Management 

 Revenue, Income & Receivables 

 Investments 

 Property Plant and Equipment 

 Accounts Payable 

 Payroll 

 Insurance 

 Contract Approval 

 Access to Financial Records  

 Record Retention 

 

Specific procedures, relative to the financial control policies, could be found in the PAVCS Manual of 

Business and Accounting Procedures.   

 

Additionally, PAVCS‘ finance team references PA Act 22, PA Act 88 and the Manual of Accounting and 

Related Financial Procedures for Pennsylvania School Systems (PDE-MARFP) to ensure financial 

control procedures are in accordance with State and PDE regulations. 

 

See Attachment 9: Board of Trustees By-Laws 

See Attachment 10: PAVCS Financial Control Policies 
 

 

 

 

 Attach a copy of the most recent financial statement. 
 

See Required Attachment 8: Recent Financial Statements 

 

 

 

 

 How many bank accounts exist for the Cyber Charter School? Provide bank locations, type 

of accounts and account numbers. 

 
Pennsylvania Virtual Charter School operates four bank accounts in a lock box-concentration 

arrangement.  A lock box is a post office box to which customers (school districts, vendors) address their 

payments. A messenger from the company's bank empties the box and takes the checks to the bank where 

they are immediately deposited to the school‘s account. This allows availability of funds sooner than in a 

traditional deposit arrangement. 

 

Deposits are concentrated into a primary account with the remaining three serving as operational accounts 

allowing for the segregation of accounts payable transactions, payroll transactions and ISP reimbursement 

transactions. 
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The accounts are: 

Account Type   Bank 

  Concentration Account  TD Bank 

     General/Operating  TD Bank 

     Payroll     TD Bank  

 ISP Reimbursement  TD Bank 

 

See Attachment 10: PAVCS Financial Control Policies 

 

 

 

 

 If applicable, discuss and provide documentation regarding how any findings from any 

Auditor General’s report were addressed and resolved. 
 

The Pennsylvania Auditor General issued a performance audit report, for the Pennsylvania Virtual 

Charter School, December 2008.  The report concluded that ―in all significant respects, the Pennsylvania 

Virtual Charter School was in compliance with applicable state laws, regulations, contracts, grant 

requirements, and administrative procedures falling within the scope of our audit, except as noted in the 

following finding and observation:‖ 

 

Finding:  Board Members failed to file of filed late Statements of Financial Interest in violation of 

the Public Official and Employee Ethics Act 

 

Resolution: The School will adopt a Board policy setting forth consequences for Board members that fail 

to file their Statements of Financial Interest in a timely manner.  The policy is below: 

 

Board Policy 

1. Board members will be informed of the legal obligation to file annual Statements of 

Financial Interest with the CEO‘s Project Manager by May 1
st
 of each year.  

2. Board members will receive Statement of Financial Interest forms with a letter in January 

of each year.  

3. The Board President will remind the Board members of their legal responsibility to file at 

the annual Board Retreat in March.  

4. The Project Manager to the CEO will send reminder letters, emails and call any Board 

members whose form is not received by April 1
st
.  

5. Any Board member who does not submit the form by the legal May 1
st
 filing deadline 

will be suspended from the Board until such form is filed.  

 

 

Observation:  Unmonitored vendor system access and logical access control weaknesses. 

 

Resolution:  The observation of the Auditor General was further broken down into 7 specific weaknesses 

related to system and logical access.  The resolutions to each item are addressed below: 

 

1. Observation: PAVCS does not have evidence to support they are generating or reviewing 

monitoring reports of user remote access and activity on the system (including vendor and 

PAVCS employees). There is no evidence to support that PAVCS is performing any procedures 

in order to determine which data the vendor may have altered or which vendor employees 

accessed their system.  
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Resolution: As it relates to the internal school server, and as stated previously, remote access to 

PAVCS’ internal server is granted specifically by the school’s Director of IT.  In addition, the 

school’s data security firewall maintains an internal log of security breaches that the IT 

department reviews periodically.  Because this log is a list of all internet protocol traffic, it is 

quite voluminous and takes up a lot of physical storage space.  Therefore the school’s practice 

has been to review but not print or store the firewall log.  In order to comply with the observation 

recommendation, the school will begin to store, in addition to review, this log on a periodic basis. 

As it relates to the school’s third party vendors, although the school has a list of all of the 

authorized vendor personnel that have access to the school’s data, it does not currently have any 

reports that detail changes made by authorized personnel. The school will endeavor to 

incorporate the use of monitoring reports of remote access and activity into existing and 

upcoming contracts.   This was accomplished in our current contract with K12, Inc dated 

6/22/2009. 

 

2. Observation: PAVCS does not have adequate compensating controls that would mitigate the IT 

weaknesses and would support that PAVCS would be alerted to unauthorized changes to the 

membership database, i.e reconciliations to manual records, analysis of membership trends, data 

entry procedures and review, etc. 

 

Resolution: The school currently employs a number of different methodologies to account for 

changes made to membership data.  For example, the following procedure has been developed to 

account for changes made to PDE’s CAD system: 

Once the School District Reconciliation reports are completed and mailed to the school districts 

the following occurs: 

 Final Reconciliation data is uploaded to CAD. 

 Data in CAD is reviewed and reconciled to Final Reconciliation totals. 

 CAD data is again reviewed and updated in September after school districts have been 

given sufficient time to advise PAVCS of any reconciliation changes that need to be 

made. When invoicing information is updated or corrected – CAD is corrected/adjusted 

and reconciled. 

 During the school year adjustments are made as requested by either PDE or the school 

district. 

 All adjustment spreadsheets are located on the Finance I drive. 

 

There are a number of different departments that are responsible for different areas of student 

database administration. In an effort to have an adequate system of compensating controls, the 

school has codified student data compensating controls into one comprehensive procedure 

manual. This manual was last updated 7/21/2009.  

 

3. Observation: The vendor has unlimited remote access (24 hours a day/7days a week) into 

PAVCS' system. 

 

Resolution: Remote access to PAVCS’ internal system is granted specifically by the school’s 

Senior Director of Technology. 

 

4. Observation: PAVCS' Acceptable Use Policy does not include provisions for accountability 

(responsibilities of users, auditing, incident handling) and authentication (e.g., password security 

and syntax requirements). 
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Resolution: PAVCS has updated its Acceptable Use Policy and it now provides processes to 

address the above issues.  The Acceptable Use Policy can be found in the Student Code of 

Conduct.   

             

5. Observation: PAVCS has certain weaknesses in logical access controls. We noted that PAVCS' 

system parameter settings do not require all users, including the vendor, to use passwords that are 

a minimum length of eight characters and include alpha, numeric and special characters; and to 

log off the system after a period of inactivity (i.e. 60 minutes maximum). 

 

Resolution: While the above observation is true for the student information system vendor, it 

does not apply for PAVCS’ internal server or IT infrastructure.  PAVCS will work diligently with 

its third party vendors to find cost effective solutions to weaknesses in logical access.  PAVCS has 

also updated its Password Change Policy in the Employee Handbook effective August 10, 2008. 

 

PASSWORD CHANGE POLICY 

Employees are required to change their passwords to PAVCS systems (Blackboard 

Academic Suite, Email, etc.) upon initial receipt of the generic assigned password and 

every thirty (30) days thereafter with the minimal strength of the alphanumeric eight (8) 

character password. 

 

6. Observation: PAVCS does not maintain the server with membership/attendance data in a 

restricted/secure area. The servers are located in a room next to the Chief Financial Officer's 

office and are open during the normal working hours. 

 

Resolution: Server room passkey access was completed on 06/22/09  

 

7. Observation: PAVCS has certain weaknesses in environmental controls in the room that contains 

the server that houses all of PAVCS data. We noted that the specific location is not a temperature 

controlled room. 

 

Resolution: PAVCS management is aware that the temperature controls, established by the 

building landlord, are currently insufficient to handle the type and number of equipment that 

currently resides in the IT server room.  To that end PAVCS management allocated funding in the 

2009 fiscal year to correct this situation. Server room passkey access and environmental controls 

were completed on 06/22/09. 

 

See Attachment 11: Auditor General Audit Report 
 

 

 

 

 

 Explain how the Cyber Charter School commits resources in ways that ensure it achieves 

its mission. 

 
The school, under the direction of the CEO, engages in an extensive planning and budgeting exercise that 

culminates in a three year strategic plan with specific targets and benchmarks.  These benchmarks are 

monitored monthly and the plan is reviewed and adjusted as necessary, at the next budget planning cycle.   
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The first planning and budgeting session normally begins during the January – February time frame.  The 

goal of the planning and budgeting activity is to ensure that the school commits resources in an effort to 

ascertain it achieves its mission.  To that end, multiple planning sessions are held and attended by the 

Executive and Senior Leadership Teams.  Each leadership team member provides a three-year Historical 

Analysis for his or her area of responsibility.  The Three Year Historical Analyses examine performance 

to projected three year goals and benchmarks; challenges and strengths in reaching identified goals and 

targets; and future direction for the area. 

 

A second planning session is held late February or early March and brings together senior as well as mid-

level leaders from across the school, including parent representation via the school‘s Parent Ambassadors.  

This group takes its respective Historical Analysis and uses it to inform the planning process in an effort 

to identify strategic initiatives and resources for the next fiscal year and beyond.  Each area and program 

in the school has identified its strategic initiatives for the next three years. 

 

The next step is conversion of the identified initiatives to an operational budget.  The CFO is primarily 

responsible for this activity.  After the budget has been completed, it is reviewed by the CEO and 

Executive and Senior Leadership teams.  After the school management team has agreed with the proposed 

budget, it is presented to the Finance Committee of the Board of Trustees who review and make adoption 

recommendations to the Board of Trustees in open session.  

 

 

 

 

 What is the Fund Reserve Balance as of the date of Renewal Application submission? 
 

The school‘s audit for fiscal year 2010 is not yet complete.  Therefore, fund balances presented will be 

from the school‘s 2009‘s independent auditor report. 

 

The fund reserve balance is comprised of two sections; Designated Net Assets and Unrestricted Net 

Assets.  Designated Net Assets were so designated by Board of Trustee motion on March 24, 2008. 

 

As of June 30, 2009, PAVCS‘ fund reserve balances were: 

 Designated Net Assets – $3,523,611.00 

 Unrestricted Net Assets -  $4,529,286.00   

 

See Required Attachment 9D: Annual Audit 2009 
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 Cut and paste (or recreate) the table below into your report in order to show how the 

charter has made investments over the last five years in staff and professional development, 

in books, technology, and other supplies, in ways that are consistent with the Cyber 

Charter School’s priorities as stated in the current charter agreement.  
 

Investment Area: (Instructional 

Only) 
FY 2005 FY 2006 FY 2007 FY 2008 FY 2009 

            

Books & Materials 4,093,690  4,164,286  3,795,504  3,544,077  3,137,558  

Technology (Instructional Software) 5,313,501  7,863,980  7,346,779  6,806,665  6,797,656  

Telephone and Internet 940,615  908,790  850,380  799,678  799,959  

Student Computers (Supplies & 

Small Equipment) 
1,961,868  2,727,207  2,646,477  3,052,517  2,831,653  

Instructional Salaries 3,543,619  4,445,725  5,975,800  5,694,787  5,818,079  

Instructional Benefits 1,072,716  1,541,182  2,038,713  2,095,205  2,024,043  

Professional Development 201,762  93,552  164,562  92,541  112,905  

Special Education Services 1,055,755  1,050,326  1,145,788  1,189,765  1,560,739  

Management Services 7,109,591  7,499,122  2,460,587  2,544,512  2,512,412  

 

See Required Attachment 9A: Annual Audit 2006 

See Required Attachment 9B: Annual Audit 2007 

See Required Attachment 9C: Annual Audit 2008 

See Required Attachment 9D: Annual Audit 2009 
 

 

 

 

 Provide any other information or data that describes how resources have been used and/or 

leveraged to further the school’s mission and support the school’s unique design. 
 

Please refer to the response provided to the question on Page 90 of the PAVCS 2010 Charter Renewal 

Application:  Explain how the Cyber Charter School commits resources in ways that ensure it achieves 

its mission. 
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 Will the school’s facilities meet the needs of the school for the next five years? Provide 

addresses of all facilities, the ownership of each facility and the purpose for which each 

facility is used. Will the Cyber Charter School’s administrative offices remain in the 

current facility? If not, describe where the Cyber Charter School’s administrative office 

will be located and why the new location has been selected (if applicable)? Include valid 

certificates of occupancy for all new sites, if applicable. 
 

No, the school‘s facilities will not meet the needs of the school for the next five years Due to the large 

number of students serviced throughout the Commonwealth, PAVCS needs to secure additional office 

space, regionally, to ensure that it continues to meet the educational needs of its students. 

 

 

Provide addresses of all facilities, the ownership of each facility and the purpose for which 

each facility is used. 
 

Address Ownership Facility Purpose 

1 West Main Street 

Suite 400     

Norristown,  PA   19401 

(see attached lease 

information) 

Equivest LLC Main administrative office, Parent 

meetings, student hands on learning 

opportunities, testing and assessment, 

health screenings 

5301 Overbrook Avenue 

Philadelphia, PA 19131 

(see attached lease 

information) 

Wynnefield 

Residents 

Association 

Parent meetings, student hands on learning 

opportunities, testing and assessment 

807 Wallace Avenue     

Wilkinsburg, PA 15221 

Hosanna House Parent meetings, student hands on learning 

opportunities, testing and assessment, 

health screenings 

126 East Market Street 

Hellam, PA 17406 

 

Faith United 

Methodist Church 

Parent meetings, student hands on learning 

opportunities, testing and assessment, 

health screenings 

 

Similar to its arrangements with the Wynnefield Residents Association, Hosanna House and the Faith 

Methodist Church, PAVCS intends to occupy additional space throughout the Commonwealth during its 

next charter term in an effort to further serve the unique needs of its families. 

 

See Required Attachment 2: Lease Information 

 

 

Will the Cyber Charter School’s administrative offices remain in the current facility?  
 

Given the current financial difficulties, being experienced by the owner of 1 West Main Street 

(administrative office), and the fact that the current office lease is set to expire April 2011, it is likely that 

PAVCS will be relocating its administrative offices at some point in the future. 
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If not, describe where the Cyber Charter School’s administrative office will be located and 

why the new location has been selected (if applicable)? Include valid certificates of 

occupancy for all new sites, if applicable. 

 
While no new locations have been selected, school management is actively researching available options 

for new administrative office space.    

 

 

 

 

 

C. School Governance 

 

 Provide a list of Board members who have served and the dates each has served since the 

Cyber Charter School’s inception. Discuss leadership changes on the Board and in the 

school administration and explain why those changes were effected. 
 

 

PAVCS Board of Trustees 

 

In the history of the Board, the composition changed several times primarily due to resignation or the 

expiration of the term of the Trustees.  The Founding Coalition of PAVCS consisted of the following 

individuals: E. Diane Parks, Peter Stewart Gregg Vanourek, Carolyn Wright, Morris Wright, Scott 

Miltenberger, Jane Delaney and Bubinea Owens.  In order to create a staggered election cycle, the 

Founding Coalition determined that the initial terms of the Board of Trustees should be three, four or five 

years.   

 

The founding Board consisted of: Jane Delaney, Olivia McDonald, Scott Miltenberger, Bubinea Owens, 

Lenney Perrott and Morris Wright. 

 

On August 29, 2001, Sean Duffy was elected as a new Trustee to serve a five year term, and Scott 

Miltenberger was appointed Treasurer.  Also, Olivia McDonald was removed as a Trustee.  On October 

23, 2001, Sean Duffy was appointed President and Gladys Stefany was elected to the Board of Trustees.  

Sean Duffy subsequently resigned from the Board on November 30, 2001.   

 

There were additional changes to the PAVCS Board of Trustees in 2002.  On March 13, 2002, Mark 

Molloy was elected as a new Trustee to a five year term.  On April 10, 2002, Gladys Stefany resigned 

from the Board and Bonnie Schaefer was elected a Trustee for a five year term.  On May 22, 2002 Jane 

Delaney was elected as President of the Board of Trustees and Scott Miltenberger was reappointed to 

serve as Treasurer.  On June 25, 2002 Lenny Perrott resigned from the Board.  On July 31, 2002, Ken 

Cecco and Antonella Butler were elected to serve as Trustees for five year terms, and Bubinea Owens was 

removed from the Board.    

 

Prior to the end of 2003, Morris Wright resigned from the Board of Trustees.  John McElvenney was 

elected onto the Board to serve a five year term.  Prior to February 2005, Ken Cecco resigned from the 

Board, and on September 19, 2005, Mark Graham was elected to the Board of Trustees.  In August of 

2005, Mark Molloy resigned from the Board.  On November 21, 2005, Sheldon Thorpe was elected to the 

Board.  In January of 2006, Jane Delaney resigned from her position as President (but not as a Trustee), 

and the Board elected Bonnie Schaefer to serve as President, with John McElvenney as Vice-President, 

Mark Graham as Secretary and Scott Miltenberger as Treasurer.  
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On July 31, 2006, the five year terms of Scott Miltenberger and Jane Delaney expired and were not 

renewed.  Antonella Butler chose to resign from the board a year before her term expired due to personal 

reasons.  Bonnie Schaefer‘s term expired on April 10, 2007 and was renewed for an additional five years.  

Mike Kello was elected to the Board of Trustees on November 20, 2006.    There were few leadership 

changes during the 2007-2008 school year.  Melinda Morrison was elected to the Board of Trustees on 

June 2, 2008. 

 

In 2009-2010, the Board elected Diego Hagino as a new member, and continues to actively search for 

new members of the Board of Trustees. John McElvenny is remaining in his post until a new member is 

elected.   

 
PAVCS Board of Trustees from Inception of Charter 

 

Name 
Date Elected to 

Board 
Service End Date 

Diego Hagino    04-19-2010 Current - expires 04-19-2015 

Melinda Morrison            06-02-2008        Current - expires 06-02-2013 

Mike Kello 11-20-2006 Current - expires 11-20-2011      

Sheldon Thorpe 11-21-2005 Current - expires 11-21-2010 

Mark Graham 09-19-2005 Current - expires 09-19-2010 

John McElvenny 11-24-2003 Current – expires 11-24-2013 

Antonella Butler 07-31-2002 Resigned 07-31-2006 

Ken Cecco 07-31-2002 5 yrs – 07-31-2007 

Bonnie Schaefer 04-10-2002 
5 yrs – 04-10-2007 

5 yrs - 04-10-2012 

Mark Molloy 03-13-2002 Resigned 08-31-2005 

Sean Duffy 08-29-2001 Resigned 11-30-2001 

Gladys Stefany 10-23-2001 Resigned 4-10-2002 

Scott Miltenberger 07-31-2001 5 yrs – 07-31-2006 

Jane Delaney 07-31-2001 5 yrs – 07-31-2006 

Morris Wright  07-31-2001 4 yrs – 07-31-2005 

Lenney Perrott 07-31-2001 Resigned 06-25-2002 

Bubinea Owens 07-31-2001 Removed 07-31-2002 

Olivia McDonald 07-31-2001 Removed 08-29-2001 
 

 

 

School Administration Leadership Changes 

 

1. Executive Director of Communications  

 

Joe Lyons – Start Date 7/31/2006 – Currently Employed 

 

This position was created in 2006 to provide oversight to the newly created Communications 

Department.  The department‘s goals were as follows: 

 Increase internal and external communications to all stakeholders 

 Increase visibility of PAVCS in the community 
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 Provide systematic mechanism for the implementation of community service and service 

learning 

  

 

1. Dean of Family Support Services 

 

Dr. Adrienne Scurry – Start Date 10/15/2004 – Currently Employed 

 

The role of the Dean of Family Support Services position was created in 2006 to provide direct 

oversight, leadership and guidance of the supplemental programs offered at Pennsylvania Virtual 

Charter School.  The Dean of Family Support Services also provides oversight, leadership and 

guidance to the staff that provide community and social outings for the students.  In addition, the 

Dean of Family Support Services ensures that the attendance monitoring and student record 

maintenance at the school are compliant with the Pennsylvania Department of Education 

regulations. Prior to leading Family Support, Adrienne Scurry provided oversight of the 

Enrollment and Operations Departments.  

 

 

2. Executive Director of Student Development and Enrollment Services 

 

Coleen Nelson – Start Date 7/30/2007 – Last Date of Employment 6/15/2010 

 

This position was created in 2007 to provide creative strategic leadership and operational 

management to develop, implement and monitor the policies, practices and processes required to 

meet the school‘s student enrollment and retention goals.   

 

Coleen Nelson served PAVCS as Executive Director of Student Development and Enrollment 

Services until 6/15/2010.  Since that time, Dr, Adrienne Scurry has provided oversight to the 

Student Acquisition Department with support from Douglas Wessels, Assistant Director of 

Enrollment.   

 

 

3. Executive Data and Systems Analyst 

 

Jason Billups – Start Date 7/26/2010 – Currently Employed 

 

This position was created in 2010 to provide oversight, monitoring and assessment of data to 

ensure comprehensive reports used to implement data-driven decision making. 

 

 

4. Director of Special Education 

 

Catherine Greenstein – Start Date 5/22/2006 – Last date 10/20/2009 

Catherine resigned to work at another school. 

 

Joseph Bradley – Start Date 10/19/2009 – Currently Employed 

Joseph originally started as Assistant Director of Special Education and was promoted to Director 

on 10/19/2009. 
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 If the Cyber Charter School utilizes an external management organization, describe how 

that relationship has functioned over the course of the charter and provide any changes to 

the management agreement that were not previously provided to the Department. 

o Describe and discuss how the Board has held the external management organization 

accountable for measurable results. 

o Include as appendices and discuss evaluations of the management organization 

conducted by the Board and any relevant reports from the management 

organization to the Board. 
 

PAVCS does not utilize an external management organization. 

 

 

 

 

• Provide clear explanations and evidence of how the Cyber Charter School has complied 

with requirements and regulations in each of the following areas. Address any complaints 

and corrections made regarding compliance in each area. 

 

o Special Education Students 

o English Language Learners 

o Administration of the PSSA 

o Health and Safety Requirements 
 

 

Special Education Students  

 

During the period of the charter renewal period, Pennsylvania Virtual Charter School (PAVCS) continued 

to use the K
12

 Inc. curriculum for Kindergarten through 8
th
 grade students. This is a mastery-based 

program curriculum provided in hard copy textbooks, workbooks, and literature with lesson plans 

and other materials provided through the On-Line School (OLS).  The high school students used a 

combination of Holt, K12, and other curricula with a traditional grading system.   Inherent in the K to 8th 

grade mastery-based program is self-paced instruction based on the student‘s instructional levels in math 

and language arts as determined by a placement test taken upon enrolling in the school. Daily lessons and 

frequent assessments of material recently taught are built into the curriculum. Mastery is the goal. 

Students with special needs may have the curriculum modified or adapted as necessary, but whenever 

appropriate, students with IEPs are served within the Least Restrictive Environment of regular education 

in an inclusion model.  Students in special education receive services from both a regular education 

teacher and a special education teacher. The curriculum is aligned with and meets or exceeds 

Pennsylvania standards. PAVCS meets the needs of individual students with a continuum of services, 

adaptations and modifications of the regular education curriculum, and when appropriate, supplemental 

and/or alternative curriculum. PAVCS has utilized SRA Corrective Reading, Susan Barton Reading 

Remediation, Compass Learning, Study Island, Edmark, Touch Math, and other alternative and 

supplemental curriculum as needed.  The continuum of services includes Itinerant or Supplemental 

Learning Support, Itinerant or Supplemental Emotional Support, and Direct Instruction in Learning 

Support Classes or Life Skills Support Classes at the Itinerant or Supplemental Level.  All of the PAVCS 

special education teachers are Pennsylvania certified in special education and meet highly qualified 

teacher standards in the subject areas they teach.  PAVCS special education and regular education 

teachers provide additional supports through live (synchronous) classes, virtual tutoring, and virtual office 

hours.     
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Teachers are actively involved in student achievement, developing individual learning plans and adapting 

and modifying the curriculum when necessary.  Unidentified students who appear to be at risk for any 

reason are referred to the Response to Intervention team (RTI).  PAVCS has implemented RTI for the 

past three years and is strengthening its support for students in regular education to prevent unnecessary 

identification of students for special education programming.  Students who do not respond to strategies 

provided by the team may be referred for evaluation. See attached Policies and Procedures for Child Find 

and RTI.  Each August, regular education teachers receive intensive training and professional 

development that includes Child Find responsibilities, Instructional Support, and Special Education 

Procedures.  PAVCS is building upon and improving our Response to Intervention Program.  Layers of 

support are available prior to referral, including RTI strategies, the Step Up Program for at-risk learners, 

Title I services, 504 Plans, and individualized Personal Learning Plans developed by certified teachers for 

each student.   

 

PAVCS leverages technology as a tool to equal the playing field for students with disabilities.  Each 

student receives a laptop computer, Internet reimbursement, and a printer.  Students use text-to-

speech/speech-to-text programs, digital recordings available on the Internet, web tours, interactive 

software and web-based applications for review and study, and much more.  In addition, the following 

specially designed instruction list represents some of the many SDI that may be incorporated into the IEP 

of a student with special needs:  

 

Advance organizers, self-paced instruction, oral responses, behavior charts, behavior modification plan, 

picture schedule, books on tape, chunking information, communication board, edible incentives, extended 

time, flash cards, frequent breaks, graphic organizers, kinesthetic activities to reinforce learning, 

modeling of desired behaviors, multi-sensory teaching strategies, hand-over-hand instruction, pocket card 

with personal information, positive feedback, posted schedule, re-state instructions, repetition of 

instructions, read aloud to student, reduced assignment requirements, schedule cards, sensory integration 

techniques, modified spelling lists, sign language communication, substitution stories, social stories, 

supplemental resources, support with note-taking, tangible rewards, tape recorder, test modifications, use 

of a timer, use of an outline, use of a calculator, use of dictation, use of dictionary, use of spellchecker, 

use of familiar names across curriculum, use of highlighter, use of manipulatives, use of number line, use 

of mnemonic strategies, use of keyboard/computer for writing, visual aids, visual cue cards, visual 

schedule, written instructions, oral instructions, review and repetition, hands-on assignments, re-word 

lesson assessments, and rate and fluency charts. 

 

Pennsylvania Virtual Charter School provides its special education students with many unique ways to 

progress that are not available in a typical brick and mortar setting. In a sense, every Pennsylvania Virtual 

Charter School child‘s education is an individualized education plan. The unique parent-student-teacher 

partnership and technology allow this to happen. Technology replaces outdated methods for delivering 

individualized instruction while freeing up the teachers to provide personalized support for students who 

need one on one attention or additional time and support. Each student receives the individualized support 

of the academic coach (usually a parent), as well.  

 

Inherent in the Pennsylvania Virtual Charter School program are a multitude of adaptations and 

modifications. A student who needs support in reading can receive extra support and extra time without 

missing any of his other classes. There are a variety of ways the student accesses extra support: his or her 

academic coach, teacher conferences, teacher office hours, drop-in tutoring, interactive software, and 

assistive technology are just a few.  

 

Multi-modal instruction becomes the norm in a Pennsylvania Virtual Charter School classroom. When 

students research subjects, they are not limited to the school library, but can use field trip experiences, 
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museum visits, Internet sites, and a multitude of other resources. With advance planning, students can get 

credit for a variety of real-world enrichment and educational experiences that were not necessarily 

designed into the curriculum.  

 

Pennsylvania Virtual Charter School‘s program works for students with medical disabilities that require 

frequent hospital stays or rehabilitation at home. With a laptop computer, these children can take their 

school to the hospital. Although the PAVCS program is self-paced, students must meet the required total 

of 990 hours for secondary students and 900 for elementary students. If a student missed a week of school 

due to illness, he or she could easily make it up on weekends or an hour at a time by adding on to the 

length of the school day. Some students require, instead, a reduction in expectations due to physical or 

psychological factors that interfere with the amount of time they can function academically. With an IEP, 

it is a simple matter to adjust the workload to modify or accommodate in these situations.    

 

Students with ADHD benefit in a number of ways from Pennsylvania Virtual Charter School‘s unique 

design. First, these students are removed from environments that are frequently over-stimulating and 

fraught with perils for the impulsive natures exhibited by many students with ADHD. This reduces the 

number of times students are reprimanded or disciplined for behaviors that are often beyond their control. 

The benefits for these students‘ self-esteem are clear. Additionally, while their new classrooms usually 

have greatly reduced stimuli in the environment, they enjoy the exciting and attention-grabbing 

experiences in the interactive classrooms, and the individualized attention of a parent or other responsible 

adult to keep them on track and focused.  

 

Pennsylvania Virtual Charter School‘s special education teachers work closely with families to monitor 

the behaviors and progress of students. Special education and regular education teachers visit homes, and 

stay in touch constantly through email, Elluminate teaching sessions and office hours, and telephone calls. 

They provide support with behavioral issues, academic issues, compliance issues, and curricular issues. 

They confer with each other and suggest curriculum laddering techniques and accommodations for 

special needs. They create specially designed instruction, and recommend and order assistive technology 

and stimulating educational software to supplement the curriculum. Quarterly reports are prepared by the 

special education teachers indicating progress toward annual goals and objectives. If progress monitoring 

indicates that progress toward a goal is unsatisfactory, another intervention is implemented.  

 

PAVCS provides related services on an as-needed basis through contractors based all over the state (see 

chart of providers). The school has a Related Services Coordinator who contracts and oversees the large 

base of providers, making referrals as the need arises. Physical Therapy, Occupational Therapy, and 

Speech and Language Therapy are some of the services provided regularly. At the current time, many of 

these providers are individual contractors for private providers, but the school has built relationships with 

many Intermediate Units and some School Districts across Pennsylvania.  

 

In addition to all of the above, PAVCS provides frequent professional development to update special 

education teachers on changes in the law and to review policies and procedures. PAVCS has placed an 

emphasis on Progress Monitoring and trains all newly hired teachers in Progress Monitoring. The goal of 

the school is to maintain a team of highly professional, experienced special educators of the highest 

caliber.  All of our Special Education Teachers are PA certified in Special Education and Highly 

Qualified in the subject area they teach. 

 

PAVCS completed the PDE Compliance Monitoring for Continuous Improvement during the 2009-2010 

School Year.  The report from the CMCI spoke to the effectiveness of the Special Education Department 

and the operation of the department in compliance with federal and state regulations.  Specifically, BSE 

SPOC Dr. Walter Howard and his team conducted their on-site examination during the week of February 

18
th
, 2010.  As a result of the FSA and the on-site monitoring the ―Executive Summary for Pennsylvania 
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In addition to reporting the status of compliance, the BSE wishes to recognize the Pennsylvania Virtual 

Cyber CS for the following: 

• The Charter School is commended for its foresight in establishing a school-based mental health 

program. 

• The Charter School is commended for its dispute resolution program and efforts. The school had one 

complaint filed over the past 8 years while serving approximately 400 students with disabilities per year. 

• The Charter School is commended for the variety and types of special education related training offered 

to staff and parents and for its administrative support of special education and the vast training 

opportunities and resources committed to the special education program. 

Executive Summary for Pennsylvania Virtual Cyber CS 

• The Charter School is commended for developing strong working relationships with parents and for 

having a comprehensive network of parent support and communication. 

• The Charter School is commended for its comprehensive details, organization and material provided in 

its Facilitated Self-Assessment (FSA). Both the written material and oral presentation provided multiple 

levels of details as the programs, services and operation of the school. 

• The Charter School is commended for offering a vast amount of programs and services to students with 

disabilities throughout the state by serving students in 497 of the 501 school districts. 

 

Virtual Cyber CS‖ was issued by Dr. Howard on May 7
th
 2009.  In this document PAVCS received the 

following commendations:  

 

 

PAVCS continually stays abreast of PDE – BSE regulations, rules, and practices through PDE, PaTTAN, 

and IU workshops.  PAVCS complies fully with all regulations as noted in the CMCI reports presented to 

PAVCS from SPOC, Dr. Walter Howard, PDE-BSE.   Furthermore, PAVCS has implemented internal 

strategies and trainings to complete any BSE recommended corrective action items.  PAVCS has 

extensive Special Education policies that relate to the administration of Special Education services and 

processes. 

 

See Attachment 12: CMCI Executive Summary 

See Attachment 13: Special Education Board Policies Table of Contents 

 

 

English Language Learners Compliance 

 

In accordance with the Board of Trustee's philosophy to provide a quality educational program for all 

students, the Pennsylvania Virtual Charter School provides an appropriately planned quality instructional 

program for all identified students whose dominate language is not English. The purpose of this program 

is to increase the English language proficiency of eligible students. At present Pennsylvania Virtual 

Charter School has no ELL/ESL students but are prepared to facilitate and provide a quality program to 

any students enrolled and found to be in need of such programming.  

 

See the attached document for a detailed description of the PAVCS ELL Program. 
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See Attachment 14: PDE 3044, English Language Learners Plan 

 

 

PSSA Testing Compliance 

 

The Pennsylvania Virtual Charter School complies with all requirements and regulations of the 

Pennsylvania System of State Assessment (PSSA). To ensure that all requirements and regulations are 

being met Pennsylvania Virtual Charter School has on staff a Master Teacher of Assessment and 

Evaluation.  This Master Teacher is charged with all aspects of the PSSA and any other local testing 

completed within the school.  This includes ensuring that all students are tested, that the necessary test 

sites are obtained and staffed and that the staff is fully cognizant of all testing measures and/or security 

issues prior to the testing window.  From the beginning to the end of the process with the dissemination of 

the scores to the families, the Master Teacher of Testing and Assessment is involved. With regards to test 

security, PAVCS pays strict attention to the handling of secure test materials, choosing appropriate 

locations to administer the test, and making sure all staff members are well trained in the administration 

of the test. 

 

The Pennsylvania Virtual Charter School utilizes a school-wide PSSA Test Coordinator whose sole job it 

is to make sure that all requirements and regulations of testing are followed and who organizes all aspects 

of PSSA testing at the school.  The Principals and Assistant Principals are in charge of the testing 

materials for their particular grade levels as well as supervising an assigned region of testing locations.  

At each of our testing locations, Test Site Coordinator is assigned whose job it is to make sure that all 

testing requirements and regulations are being carried out at the site.  They report directly to their 

assigned Principal, notifying them of any behavioral, attendance or materials issues that occur at the site. 

Each testing location is then staffed with PAVCS teachers who serve as Test Administrators.  

 

One of the first things that PAVCS does in preparation for testing each year is the securing of safe and 

appropriate locations at which our school can administer the test.  During the past few years, PAVCS has 

had no less than 37 test site locations throughout the Commonwealth at which over 2,000 of our students 

have attended each year.  First and foremost, we choose sites that are deemed safe for our students and 

that provide us the proper environment needed to successfully administer the test.  In the past we have 

used college campuses, hotel conference rooms, library meeting rooms and church classrooms. We try to 

have locations in as many regions of the Commonwealth as possible so that they are located near as many 

families as possible.  Our families are permitted to choose the test site location they wish to attend. 

Because we rely on the parents to transport their students to the test locations, we try to make sure that no 

one must drive more than 45 minutes - 1 hour to get to a test location.  Our student participation in the test 

depends on it. It is not uncommon each year for us to have families who refuse to or are unable to 

transport their student(s) to a nearby testing location.  We attempt to work out these logistics as well as 

possible, and sometimes are forced to send a staff member to test a student one to one.  We have had 

some instances where our students have requested permission from their local school districts to allow 

them to take the test there.  Unfortunately, that request is not always granted or conditionally granted if a 

fee is paid.  When permission is granted, however, we work closely with the cooperating district to make 

sure they receive all of the necessary information and precoded labels for our student. 

 

When the PSSA secure test materials are shipped to our main office in Norristown from DRC, they are 

stored in a locked and secure location that only the CEO and PSSA Test Coordinator have access.  All 

materials are inventoried by the PSSA Test Coordinator at that time and DRC is notified of any 

discrepancies.  The secure materials are then distributed to the Principals.  At this time, the principals 

again inventory the materials to verify that all have been received.  Once we have determined the number 

of students at each grade level who will be attending our various testing locations, the Principals then sort 

and prepare the materials for each Test Site Coordinator.  We have developed a thorough check-in/check-
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out process that guarantees the security and safety of all test materials.  During the check-in/check-out 

process, the Test Site Coordinators and Principals inventory the test materials they are exchanging to 

make sure that the security numbers and amounts match.  This process is again repeated at the specific 

testing locations by the Test Site Coordinators and the Test Administrators when the materials are 

distributed.  Detailed checklists of testing materials are maintained at all times. 

The Pennsylvania Virtual Charter School strongly believes that a well-trained staff member makes a 

highly successful staff member.  When it comes to training staff for the administration of the PSSA test, 

all staff members of the school are trained.  All PAVCS administrators and Test Site Coordinators attend 

the training for district assessment coordinators that is held in the spring.  A half-day training session for 

our Test Site Coordinators is held so that they are very comfortable with performing all of the required 

duties at their testing location. Three regional, full-day training sessions are then held for all staff 

members at PAVCS that cover all topics necessary for successful administration of the PSSA tests. 

 

If an unfortunate incident occurs at a testing site, the site coordinator handles the incident while in 

communication with the site principal.  If needed the site principal can immediately go to the site and 

assist with the situation. A detailed incident report is then completed and disseminated to the principal, 

senior academic administrator, the testing coordinator, Dean of Family Support and the CEO.  Any 

further actions needed in regard to the incident will be handled by the executive team.      

 

See Attachment 15: PSSA 2010 PAVCS Staff Training Manual 

See Attachment 16: PSSA Site Coordinator Responsibilities 

 

 

Health and Safety Compliance 

 

Pupil Health Department 

 

The Pennsylvania Virtual Charter School‘s (PAVCS) Pupil Health Department was initiated in May 2005 

to fulfill the requirements of Article XIV of the Public School Code of 1949. The department employs a 

staff required by Article XIV, including a school doctor, school dentist, certified school nurses and an 

administrative assistant. It aligns itself with the school goals and mission as well as the PA Department of 

Health beliefs: ―Children must be healthy to be educated and educated to be healthy.‖ The PA Public 

School Code of 1949 (Rev. Dec. 2006) mandates the following School Health Services for all school age 

children living in PA: 

 

 Medical Examination 

 Dental Examination 

 Growth Screening 

 Vision Screening 

 Hearing Screening 

 Scoliosis Screening 

 Tuberculin test 

 School Nurse Services 

 Maintenance of Health Record 

 Immunization Assessment 

 

PAVCS remains compliant each year by following all mandates as outlined by the Pennsylvania 

Department of Education, PA Health Department and Public school codes. To that end, the Pupil Health 

Department submits the following annual reports (See attachments) to ensure that the appropriate 

authorities are apprised of our annual health department status. 
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 PA Department of Health – School Health Annual Reimbursement Request (due Sept. 30) 

 PA Department of Health- Immunization Report Card (due Oct. 15) 

 PA Department of Education-Strategic Planning  (July) 

 

In addition to maintaining compliance in all health department reporting, the Pupil Health Department at 

PAVCS oversees a robust array of support that is provided to each student, staff member and family 

through the implementation of the following policies and procedures: 

 

1) Faculty/staff orientation 

Pupil Health‘s Director or School Nurse presents the department during all new hire orientations. 

Emergency Fanny Packs and Emergency Information are distributed. All department information 

is presented via Pupil Health PowerPoint.  CPR and First Aid Certification are offered annually to 

PAVCS faculty/ staff.  Red Cross Instructor Certifications are held by Director and School Nurse 

– East. 

 

2) Emergency planning 

a. The enrollment process ensures the collection of student emergency contacts and an 

emergency release. This information is updated with an annual Health & Emergency 

Information Form. The form is completed by parents and forwarded to each student‘s teacher. 

Teachers then forward a copy to the Pupil Health Dept. and Family Support Coordinators. All 

information is treated as confidential; password protected, if electronic.  

b. Faculty/staff emergency information is updated annually at August Professional Development 

and kept on file by Human Resources and Pupil Health Department. 

 

3) Implementation of support 

a. Sight for Students 

i. Program that awards free eye exams and glasses to eligible students. It is orchestrated 

by the School Nurse. http://www.sightforstudents.org 

b. Mobile Dentist 

i. Program that brings dental health to PAVCS families.  2008 – 2009 sites are planned 

for Erie, Pittsburgh, Philadelphia, and York. More information can be found in the 

Dental Health folder on Blackboard. http://www.mobiledentists.com 

c. Elluminate Presentations  

d. Red Ribbon Week  

e. Dental Health Month  

f. Nutrition & Physical Activity  

g. Parent Learning Opportunities (PLO) 

h. Health screening sites across the Commonwealth of PA 

 

4) Accident/Incident Reporting 

a. Faculty or staff who either witness an accident/incident or to whom an accident/incident has 

been reported should take the following steps:  

i. If an injury or illness requires immediate medical treatment, call 911 EMS. Contact 

parent or emergency contact and render first aid, if necessary.  

ii. For students, the supervisory faculty member will facilitate communication with 

parent, if not already present. Parent or faculty member will accompany student to 

hospital. Notify principal/supervisor immediately.  

iii. Complete Accident/Incident Report within 24 hours.  

iv. Forward report to principal or supervisor for review and signature.  

http://www.sightforstudents.org/
http://www.mobiledentists.com/
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v. Signed original is forwarded to Director of Pupil Health. Original will then be 

forwarded to CEO and copies are held by Pupil Health for PA Dept. of Health End of 

Year Report and student or employee file. 

 

The Pupil Health Department is integrally incorporated into the collaborative Diamond Model of 

Partnership that is key at PAVCS. To that end, the Pupil Health staff provides professional consultation 

on student issues that occur within our Special Education Department, SAP and 504 program planning. 

Additionally, the Pupil Health staff is integrally involved in Crisis situations that arise within the student 

at PAVCS. The input and knowledge are critical in resolving an array of student issues. PAVCS 

maintains an interactive and detailed process for handling all crisis situations in the Crisis Manual (See 

attached).  

 

Not only are the health and safety components of Pupil Health initiatives critical at PAVCS. Rather, as a 

core belief, PAVCS staff believes in the importance of encouraging wellness within the student and staff 

communities. As such, PAVCS will continue in its efforts to adhere to its Wellness Policy (See attached). 

Despite being a virtual school, PAVCS staff reinforces their responsibility in ensuring that parents are 

provided with information and strategies to foster and facilitate healthy eating, the importance of rest, 

encouraging exercise and many other important aspects of healthy living. 

 

See Attachment 17: PA Department of Health – Request for Reimbursement and Report of School 

Health Services 

 04-05 SY 

 05-06 SY 

 06-07 SY 

 07-08 SY 

 08-09 SY 

 

See Attachment 18: PA Department of Health- School Immunization Law Report  

 04-05 SY 

 05-06 SY 

 06-07 SY 

 07-08 SY 

 08-09 SY 

 09-10 SY 

 

See Attachment 19: Wellness Policy on Physical Activity and Nutrition Policy 

 

See  Required Attachment 20: School Safety Plan/ Crisis Manual 

 

 

 

 

• Describe how the Sunshine Notices are provided for all public meetings and how parents 

are involved in Board Meetings. 

 
The PAVCS Board of Trustees operates in accordance with the Pennsylvania Nonprofit Corporations 

Law, 15 Pa. C.S. §§ 5101 et. seq. and the Pennsylvania Sunshine Act, 65 Pa. C.S. §§ 701 et. seq.  The 

dates, times and locations of the Board Meetings are listed on the school calendar which is posted on the 

school's website (www.pavcsk12.org) and sent to all PAVCS parents.  Meetings are also advertised in the 

newspaper of general circulation for the Norristown area.  Reminders of upcoming Board meetings are 

http://www.pavcsk12.org/
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posted on the PAVCS website (www.pavcsk12.org) and for the internal school community on Blackboard 

(pavcs.blackboard.com).  Parents are encouraged to attend and participate in board meetings on a regular 

basis.  The Board of Trustees maintains an email address at bot@pavcs.us that is made available to 

parents and the community on the school‘s website.  Parents can email the board and request an item be 

added to the agenda for an upcoming meeting.  Every meeting agenda also includes a section for public 

comment, where parents and community members are invited to discuss items on the agenda for that 

meeting. 

 

See Attachment 20: Example of Sunshine Notification 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.pavcsk12.org/
mailto:bot@pavcs.us
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III. Overall School Design 
 

A. Communications to Parents and Community 

 

• How is the school accountable to parents and the community? Provide examples of 

communications, outreach, marketing of the Cyber Charter School, etc. 

 
PAVCS is accountable to parents and community through campaigns that include: 

 Internal 

o Creation of a web-based PAVCS-supplied email address for parents and student to ensure 

delivery of pertinent communications 

o Implementation of the Blackboard portal for Daily announcements and updates 

o Daily blogs on the pavcsk12.org web site 

o Weekly emails to parents updating school announcements and calendar 

o Weekly parent learning opportunity sessions covering academic strategies 

o Weekly reading programs featuring the Chief Executive Officer and the Senior Academic 

Administrator 

o Program welcome letters to all students 

o Weekly podcast announcements from principals 

o Parent orientation sessions hosted by the Senior Academic Administrator that address 

overall school operations and procedures 

o Town Hall meetings with the entire community hosted by the Chief Executive Officer to 

open the academic semester 

o Flyers and announcements of outings and activities from Family Support Coordinators to 

families served 

o Periodic video announcements for open house, programs and classes 

o Monthly calendar of the entire outing schedule posted for the entire population 

o Annual regional open house and graduation events 

 

 External 

o Marketing (radio, television, paid online search, print) to external audiences throughout 

the state 

o Redevelopment of the PAVCS web site (www.pavcsk12.org) from a static site to an 

informative marketing tool including a daily blog 

o Periodic meetings with public officials 

o Staffing informational booths at external events (fairs, festivals) throughout the state 

o Face-to-face enrollment and information sessions 

o Social media campaigns on Facebook, YouTube and Twitter 

o Media interviews by administration, staff and families to explain PAVCS programs and 

opportunities 

 

Following the 2006 PAVCS charter renewal the PAVCS Communications Department was created to 

bring all communications responsibilities in-house. The department began as a one-person operation with 

creative support from an outside agency and has developed into a fully staffed internal communications 

team responsible for all community relations, marketing, and media and government relations. Having an 

internal team responsible for developing these programs allows for cost-effective, timely development of 

concise, consistent messaging and branding. We also have consistent outreach and response to internal 

and external audiences. In addition, PAVCS has adopted data-driven practices related to marketing that 

track channel effectiveness and allow for performance-based decision making. 

 

http://www.pavcsk12.org/
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Communications 

 

The school communicates with parents and families on a regular basis.  Communications to the school 

community include a weekly email update of community announcements and the school calendar that is 

sent to every PAVCS-supplied parent email address.  

 

PAVCS ensures school correspondences and announcements are delivered to parents by assigning a 

school-supplied email address for each student and his/her learning coach.  This email address is used for 

all official school email correspondence.  The ―parent email‖ is accessed through a web-based portal that 

ensures its delivery to every recipient.  The web-based email address eliminates concerns regarding 

incorrect mailing addresses and accessibility, as emails can be retrieved wherever a family has internet 

access. Parents are required to check their PAVCS email on a daily basis.  

 

We also update the school blog daily with school press releases and items related to school news, updates 

from school leadership, student achievements, staff biographies and parent surveys. The blog is self-

published on the PAVCS web site at http://www.pavcsk12.org/newsroom and linked to the introduction 

screen when a user signs in to the school portal on the Blackboard Academic Suite. The blog was visited 

nearly 9,500 times between Sept. 23, 2009 and Sept. 22, 2010.  

 

Outreach 

 

PAVCS community outreach programs include: 

 Hundreds of teachers, staff and families participating  in the annual ―Day on the Hill‖ program 

sponsored by the Pennsylvania Families for Public Cyber Schools and the Pennsylvania Coalition 

of Public Charter Schools 

 Raising more than $60,000 for the St. Jude Children‘s Research Hospital through school-wide 

Math and Bowling participation programs 

 Participating state-wide in a gift-wrapping campaign that helped sponsor a family for the Make-

A-Wish Foundation in the name of a former PAVCS student 

 Involving more than 950 families, teachers and staff in a state-wide food drive 

 Plan to involve the entire school in the ―10 Million Minute Read-A-Thon‖ designed to raise 

awareness and funds to benefit the Zimbabwe Education Fund as part of our ―Reading Together 

Locally, Making a Difference Globally‖ initiative 

 

PAVCS encourages its community to assemble and raise awareness on issues through community 

interaction. By assembling face-to-face as well as virtually we help to fully develop a student‘s social and 

academic potential so he or she will be viewed a valued member of the broader community. Community 

interaction raises awareness on issues that may contribute to or impact the development of positive 

lifelong values.  

 

This outreach includes participating in local government awareness campaigns as well as developing 

school-wide community service learning programs. We have helped organize and participate in the annual 

―Day On The Hill‖ event sponsored by the Pennsylvania Families for Public Cyber Schools and the 

Pennsylvania Coalition of Public Charter Schools. Planning includes outreach to the school community 

from PAVCS leadership to stress the importance of participation in government. Our education program 

informs the community on education issues and encourages families to reach out to their local state 

assemblymen and coordinate communication.  

 

Past Community Outreach programs have included a school-wide Math-A-Thon and Bowl-A-Thon to 

benefit St. Jude‘s Research Hospital. We also coordinated a state-wide gift wrapping campaign at 

http://www.pavcsk12.org/newsroom
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bookstores across the state to raise funds to benefit the Make A Wish Foundation in the name of a former 

PAVCS student. The Director of Community Relations also coordinated the ―PAVCS Fights Hunger, 

Feeds Families‖ food drive event that drew almost 1,000 participants. 

 

In 2010-2011, The Pennsylvania Virtual Charter School will extend its reach to the global 

community.  The PAVCS ―10 Million Minute Read-a-Thon‖ to benefit the Zimbabwe Education Fund is 

a service learning project where the Communications Department will partner with the Academic team to 

focus on a year-long reading initiative. The Read-a-thon will serve as the vehicle to encourage PAVCS 

student reading and launch the fund-raising appeal to support the educational needs of students in the 

Chimukopa Primary School in Zimbabwe. 

 

Marketing 

 

The marketing responsibilities have moved from our previous education management organization to 

support from a creative agency to a fully internal operation for creative development and media 

placement. Moving this responsibility in-house allows for more timely development of materials. We 

have also linked tracking capabilities to our marketing strategies that allow us to make informed decisions 

to reach more families interested in exploring their education options while keeping marketing costs 

consistent. Effectiveness is measured based on traffic to the target (enrollment page) after someone visits 

the unique web site designated to a specific marketing channel. 

 

Medium Target Conversion 

Radio 35.59 % 

Paid Online Search 39.45 % 

Print 50.00 % 

PBS 36.11 % 

Direct Mail 0.0 % 

TV 61.86 % 

 

Percent of Marketing Budget  2007-2008 2008-2009 2009-2010 

Direct Mail 65.71% 25.23% 0.00% 

Event 1.56% 1.87% 0.99% 

Paid Online Search 9.68% 23.07% 22.94% 

Print 5.23% 3.76% 2.30% 

Radio 17.82% 45.99% 26.59% 

Television 0.00% 0.00% 47.18% 

 

PAVCS employs a geographically targeted marketing campaign that covers the entire state, but also 

identifies key geographic regions. Our statewide campaign includes a Paid Online Search including 

Google AdWords, Yahoo and Bing that has attracted more than 17,000 visitors with almost 9,000 looking 

for information on enrollment. State-wide social media initiatives also include a Facebook fan page that 

has attracted nearly 5,000 fans and a school page on YouTube with more than 70 videos featuring school-

related content. We have also targeted the Philadelphia, Pittsburgh, Lancaster/York and Scranton/Wilkes-

Barre markets for campaigns featuring television, radio and print advertising. 
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• Provide evidence that the Board of Trustees has been responsive and effective as a 

governing entity.  Discuss how formal complaints have been investigated and resolved. 

Provide specific examples of governance issues and how they have been resolved. 
 

Parent Complaint Policy 

 

Parents are integral partners at PAVCS; they are encouraged to voice their concerns and their 

complaints.  The following process has been put in place so that parents can share their concerns and 

complaints with the PAVCS staff and Board. 

 

1. If a parent has a complaint the parent is encouraged first to communicate a complaint to the staff 

member involved or the staff member directly responsible for the area of the complaint.  For 

example, if a parent has a complaint regarding a teacher, the parent is encouraged first to 

communicate the complaint to the teacher.  

 

2. If a parent is not satisfied or the issue is not resolved, the parent can escalate the issue to the 

supervisor of the individual or area.  

 

3. If a parent still is not satisfied, a parent can escalate the matter to the appropriate member of the 

Senior Leadership Team or the Executive Leadership Team.   

 

4. A complaint to the CEO would be the next step in the process. 

 

5. If a parent is not satisfied with the suggested resolution or action or he or she does not want to 

follow the process of the chain of command, a parent always can file a complaint with the Board 

of Trustees by sending an email to the Board of Trustees at BOT@pavcsk12.org. 

 

6. The Board acknowledges, reads, investigates and responds in writing to every complaint.  In 

addition to this process, parents have an opportunity to bring items to the Board by asking for an 

item to be placed on the agenda for the Board Meeting and then addressing the item during the 

public comment section of the Board meeting. 

 

During the past five years, the Board has received three formal complaints this year.     

 

1. The first complaint was regarding parents not being permitted to have students attend a third 

party Day Care Center during school hours and attend PAVCS.  The parents stated the students 

were going to be at home and attend PAVCS as the model intended.  A few parents filed a 

complaint with PDE regarding the Board‘s decision.  PDE subsequently sent a letter stating that 

cyber charter school students are not permitted to attend these types of centers during the school 

day while enrolled in the cyber charter school.   

 

2. The second complaint was regarding the dis-enrollment of a student pursuant to Title 22 Pa. Code 

Chapter 11 due to truancy.  A complaint also was filed with PDE.  The matter was resolved when 

the Magistrate in local district of residence upheld the PAVCS‘ action and imposed a significant 

fine for the parent‘s failure to comply with compulsory attendance statues. 

 

3. The final complaint involved a parent‘s inability to obtain a transcript, due to a staff member‘s 

neglect.  The parent was contacted by the Dean of Family Support.  The transcript was 

issued.  The Board took an action to terminate the employee for flagrant neglect of duties.   

 

mailto:BOT@pavcsk12.org
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See Attachment 21: PDE Letter Regarding Learning Centers 

See Attachment 22: Parent Complaint Policy 

 

 

 

• Describe the composition of the Cyber Charter School’s governance structure, specifying 

how it includes parents and the community. Be specific about how the Board is accessible 

and accountable to parents. Include dates, times and agendas of important parent meetings 

or events and include copies of sign-in sheets for the session. 
 

The Board of Trustees commitment to keeping all stakeholders informed and providing stakeholders 

with on-going opportunities to have voice is a definite strength of the school.  Every member of the 

school community and the public are able to attend and encouraged to participate in Board meetings via 

the electronic conferencing tool Elluminate or via a toll free conference line.  Board agendas and minutes, 

school budget, Charter and Renewal documents and Annual reports are easily accessible on the school‘s 

website under ―Governance‖ and are also posted on Blackboard.  The Board hired a full time Executive 

Director of Communications to ensure all stakeholders are continuously informed.   

 

Parents serve on the Board of Trustees.  The Board uses the synchronous tool Elluminate to encourage 

and facilitate parent participation at Board meetings.  The Board committee structure provides an 

opportunity for parents to serve on Board committees.  There is an email address where members of the 

community are able to contact the board.  They also review annual parent satisfaction surveys.  

 

At PAVCS, parents are not an item on the school's agenda.  In partnership with the Board of Trustees and 

school leadership, PAVCS parents help formulate, direct and carry out the schools priorities.  Our model 

of instruction and educational partnership could not be implemented without our dedicated and committed 

parents.  The school keeps parents informs through announcements and calendars on Blackboard, the 

school's learning management system, weekly, electronic news briefs and periodic town hall meetings.  In 

addition to serving as academic coaches, our parents participate in school committees, school wide 

planning and serve on the Board of Trustees. The Board of Trustees approved the funding for a Parent 

Ambassador Program.  Through this program, three parent ―ambassadors‖ are paid employees and 

members of the staff.  Their primary purposes are to ensure the parent voice and perspective is always 

present; serve as a link to parents; and design activities which will foster and increase parent engagement 

with the school.  

 

The Board encourages parents to contact the Board with suggestions, concerns and complaints.   Parents 

can reach the Board by telephone at (610) 275-8501, U.S. Mail at Board of Trustees, One West Main 

Street, Norristown, PA 19401 or email bot@pavcsk12.org. 

 

 

 

• Describe the relationship of the Cyber Charter School with the surrounding community. 

Describe any complaints that have been received and how they have been investigated and 

resolved. 
 

Character education and responsibility in the community is reflected in all programs at PAVCS. Specific 

service learning projects in the past have included raising more than $60,000 for the St. Jude Children‘s 

Research Hospital, donating money in name of a former classmate to the Make A Wish Foundation and 

having more than 950 families, teachers and staff participate in a state-wide food drive and encouraging 

mailto:bot@pavcsk12.org
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participation in a host of local and regional service learning activities.  Due to the virtual nature of the 

school, PAVCS has not received any complaints from the surrounding community. 

 

 

 

• Describe the mechanisms in place to measure stakeholder satisfaction and solicit input. 

Include copies of surveys and questions and include a summary of responses. 

 
PAVCS values the role its parents play in its Diamond Model Partnership. In order for the partnership to 

have true value we engage in two-way communication through periodic surveys of our families and 

students. Following is a sample of recent surveys, along with the results. 

  

 
Survey Purpose Results 

Intermediate 

Program Parent 

Survey May 

2010 

A survey parents of fourth 

graders to gather 

information prior to the 

transition to the 

Intermediate Program 

 99 of 322 parents responded 

 66 interested in synchronous math and reading 

 18 interested in one sync course 

 16 not interested in synchronous and want to remain 

asynchronous 

Elementary 

Program Parent 

Survey May 

2010 

Survey of learning 

coaches about the student 

learning experiences 

 1,109 parents of 1,309 responded 

 Most have siblings at home while they are at school 

 Most students‘ siblings also attend PAVCS 

 70% do not work outside of the home 

 47% were interested in Math sessions similar to novel 

sessions 

 67% did not receive supplemental services during the last 

school year 

Related Services 

Parent Survey 

March 2010 

Survey of Special 

Education parents to 

gather input in evaluating 

current services and 

identifying areas for 

improvement 

 48 parents of 390 responded 

 69% were very satisfied with the overall special 

education program 

 94% were satisfied with the quality of related services 

 96% were satisfied with the quality of teachers 

 54% were satisfied with the quality of transition services 

 63% were satisfied with the use of assistive technology 

 40% were satisfied with the provision of extended school 

year 

 83% were satisfied with the quality of specially designed 

instruction 

 100% said services provided met the IEP 

 67% were very pleased with the progress their child 

 75% felt very informed of their child‘s progress 

 73% said their questions and concerns were always 

addressed 

 83% strongly agreed that their child received the type(s) 

and amount of service(s) listed on the IEP 

 83% are very comfortable bringing issues and concerns to 

the IEP team 

 79% strongly agree that services help child benefit from 

the education 

Parent 

Satisfaction 

Survey Spring 

Administered in the 

spring of 2009 to assess 

parent satisfaction with 

 687 of 2,512 PAVCS families responded 

 More than 90% felt that their children received an 

excellent education 



112 | P a g e     P e n n s y l v a n i a  V i r t u a l  C h a r t e r  S c h o o l  

C h a r t e r  R e n e w a l  A p p l i c a t i o n  2 0 1 0  

 

2009 PAVCS  90% said they planned to re-enroll in 2009-10 

 75% felt administration handled critical situations 

effectively and most also said outcomes were fair, even if 

they did not agree with the decision 

 30% reported they had not attended an outing this year. 

 10% felt outings were not designed to help connect them 

to other members of the PAVCS community or meet the 

needs of their children. 

New Parent 

Survey Fall 2009  

Administered in the fall of 

2009 to new parents for 

feedback and suggestions 

on the enrollment and 

orientation process 

 367 of 441 new families responded 

 Overall response was overwhelmingly positive and 

informative 

 84% rated their first interactions with their FSC as 

average or better 

 86% were able to locate other family support 

organizations on Blackboard  

 In general, parents were satisfied with the technology 

provided 

 82% would prefer that their child(ren) be provided a 

mouse 

 29% did not agree with policy on downloading software 

on the laptop 

 Most rated the Orientation Process positively, 16% felt it 

was difficult and 11% felt it was unhelpful 

 93 % felt the PAVCS Orientation videos were beneficial 

 96% rated the Orientation Modules as average or above 

 10-20% parents had not viewed all of the Orientation 

Modules 

K-6 Anti-

bullying 

Assembly Survey 

November 2009  

Feedback after a parent 

presentation about cyber-

safety for K-6th grade 

students. The students 

were encouraged to invite 

their parents/guardians to 

join them for the session, 

and they were asked to 

complete a survey at the 

conclusion of the program 

 47 students responded after the K-6 Anti-bullying 

assembly. 

o Kindergarten 4 % 

o First Grade 17% 

o Second Grade 17% 

o Third Grade 2% 

o Fourth Grade 17%  

o Fifth Grade 15% 

o Sixth Grade 28% 

 77% had parents attend the session 

 98 % learned or already knew about PAVCS‘ Anti-

Bullying Policy 

 96 % could identify an example of cyber-bullying 

 100 % could identify at least one action to take if they 

received a message that made them feel uncomfortable 

 100 % could identify at least two ways to keep 

themselves safe on the internet 

One Simple 

Question  

Designed to gather parent 

input for the PAVCS blog 

while delivering pertinent 

information on a variety 

of topics to school, 

administration 

 Published weekly on the PAVCS Blog 

 Response rate varies between 150 to 900 each week 
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The Parent Ambassador Program:  Parent Engagement and Voice 

 

The Pennsylvania Virtual Charter School (PAVCS) implemented the Parent Ambassador Program in 

2008 in an effort to offer greater avenues of support for our core of parents. Parental involvement at 

PAVCS is critically important due to the Diamond Model of Partnership that exists. Additionally, the 

staff of PAVCS believes that students are more academically and socially developmentally successful 

when parents are involved.  

 

The Parent Ambassador Program offers several branches that will be implemented at various stages. The  

program is designed to provide Mentoring relationships for Learning Coaches.  We provide opportunities 

for PAVCS teachers, staff, Learning Coaches and students to participate in Partner Project Groups which 

are designed to allow for open communication and participation in shaping our school policy and 

community.   

 

Our Mentor Program is designed to support Learning Coaches help their students meet our school 

mission.  Parental involvement at PAVCS is enhanced by educating its parents as well, by training them 

in our curriculum and technology, and by teaching them to be effective partners, under the guidance of 

qualified teachers.  We expect parents to be proactive; to contact teachers, specialists, and other parents to 

solve problems, give feedback, or pass on ideas and insights to the community.  Learning Coaches are 

offered training in:  

 

• Curriculum Foundations and Content 

• Technology 

• PAVCS Partner Responsibilities 

• Strategies for PAVCS Learning Coaches 

 

Partner Project Groups are designed for PAVCS Parents and Learning Coaches along with PAVCS Staff 

to connect surrounding specific topics with the intention of improving the PAVCS community.  Partner 

Project Groups are comprised of both PAVCS Learning Coaches along with PAVCS Staff from all areas 

of the school including Academics, Communications, Enrollment, Family Support Services and 

Operations.  Partner Project Groups meet on a monthly basis throughout the school year to discuss 

relevant topics and develop project, short-term and strategic goals during regularly scheduled Facilitated 

Facilitator style conference meetings.  

 

The Parent Ambassador Leadership Staff often works to support Projects in each of the areas of our 

school to accomplish our goals.  We often assist and/or design and implement projects in each of the areas 

of PAVCS including Academics, Communication, Enrollment, Family Support Services and Operations. 

 

The Parent Ambassador Program works with the PAVCS Staff to provide Professional Development to 

Learning Coaches throughout the year.   

 

Objectives of the Parent Ambassador Program: 

 

 Promote awareness of the mission of the Parent Ambassador Program to the PAVCS Community. 

 Recruit, train, and support Parent Ambassador Volunteers to work with PAVCS Staff, Academic 

Coaches, and Students to enhance the PAVCS Community. 

 Train and support Parent Ambassador Volunteers to Mentor new PAVCS Academic Coaches and 

their families. 

 Train and support Parent Ambassador Volunteers to participate in Partner Project Groups. 
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 Provide Professional Development and resources to support Parent Ambassador Volunteers to 

achieve the mission of the Parent Ambassador Program. 

 Continuously develop Projects based on the Parent Ambassador Program Strategic Plan to enrich 

PAVCS.  

 Provide on-line and face to face Network opportunities for Parent Ambassador Volunteers to 

communicate effectively and efficiently to support a collaborative Volunteer Community.   

 Provide an enjoyable and safe learning environment for all participants of the Program.  

 

Impact of the Parent Ambassador Program 

 

The Parent Ambassador Program provides the opportunity for parents in the Diamond Model partnership 

to participate actively in the PAVCS Community.     

 

Parent Ambassador Volunteers provide Mentoring to new PAVCS families to orient them to the cyber 

education model, and develop Academic Coach Strategies to help them succeed in providing an excellent 

education in their home throughout the school year allowing their students to achieve their academic and 

social potential.  In order to measure the impact of our program,   the Parent Ambassador Leadership 

Team (PALT) sets specific annual goals.  A primary goal for the Program is for Volunteers to provide a 

collective number of Mentoring hours by the completion of the service term year.    

 

Mentee families self-evaluate their Academic Coach skills prior to receiving Mentoring, in December and 

in May.  The Parent Ambassador Program‘s goal is for the Academic Coach‘s self-evaluation to increase 

by a specific percentage by completion of the school year. 

 

Parent Ambassador Volunteers in Partner Project Groups participate in facilitated discussion groups on 

relevant topics with PAVCS Staff to shape and enhance school policy.  Partner Project Group reports are 

submitted to the PAVCS Executive Leadership Team, Senior Leadership Team, and Board of Trustees. 

 

Parent Ambassador Volunteers participate in Projects based on the program‘s strategic plan throughout 

the volunteer service term.   Volunteer time is measured annually. 

  The Parent Ambassador Program allows PAVCS to: 

 

 Provide Mentoring to new families to orient them to cyber education and the Diamond Model 

Partnership. Academic Coaches receive Mentoring which is one of the keys to academic and 

social development.  Mentored Academic Coaches become skilled as a result of the Mentoring 

process and hence can contribute by participating and contributing more fully in the PAVCS 

Community.  

 Provide a capacity of empowerment and Voice so that Academic Coaches can express ideas 

within the Partner Project Groups setting.   Partner Project Groups provide the opportunity for 

PAVCS Staff and Volunteers to work collaboratively to enhance school policy. 

 Parent Ambassador Volunteers create and support community by working collaboratively with 

PAVCS staff to support Projects in various categories. 
 

See Attachment 23: Parent Ambassador Program Proposal 
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B. Student Enrollment 

 

 Is the enrollment stable and/or near capacity? What is the average “churn rate” for the last 

five years?  Churn Rate is the Number of Withdrawals divided by the Number of Enrollments (# of 

Withdrawals /# of Enrollments). 

 

PAVCS works to maintain approximately 3800 students each year and a student: teacher ratio of 55:1.  

Our goal is to enroll approximately 1500 new students each year.   The average churn rate for PAVCS is 

34% as calculated by Total Students Withdrawn divided by Total Students Enrolled. 

 

  

2005-

2006 

2006-

2007 

2007-

2008 

2008-

2009 

2009-

2010 
Average  

Total Students enrolled on 

6/1 of the academic year 
4381 3773 3554 3604 3531 3768.60 

Total New Students Enrolled 1303 914 1071 1482 1517 1257.40 

Total Students Withdrawn 1206 925 1528 1331 1421 1282.20 

Churn Rate 28% 25% 43% 37% 40% 34% 

 

Any projected enrollment shall not be construed as an agreement to cap or otherwise limit student enrollment. 

 

 

 

 

 Describe the system for maintaining accurate student enrollment and withdraw 

information as required under Section 1748-A, Enrollment and Notification. 

 
PAVCS complies with Enrollment and Notification provisions of 24 P.S. 17-1748-A and provisions of 

the Public School Code of 1949 regarding student enrollment made applicable to cyber charter schools 

pursuant to Section 24 P.S. 17-1749-A.  PAVCS further complies with regulations pertaining to student 

enrollment, including Chapter 11 of Title 22 of the Pennsylvania Code.   

 

When a student enrolls at PAVCS, PAVCS requires specific documentation attesting to the below areas 

to the extent consistent with applicable laws, regulations and Pennsylvania Department of Education 

mandates: 

 

1. Proof of the child's age  

2. Immunizations required by law  

3. Proof of residency  

4. Parent Registration Statement  

5. Home Language Survey  

 

In addition to these required documents, all families also complete and submit a formal application to 

initiate the enrollment process. A critical form within the enrollment documents is the Charter School 

Enrollment Notification Form (See attached). It must be fully completed and signed by the student‘s 

parent/guardian. When a student‘s enrollment is complete, PAVCS notifies the school district of 

residence within 15 days via the Charter School Enrollment Notification Form and other documents.  

 

Additionally, students for which it is applicable, PAVCS sends an official Request for Records to the 

student‘s former school, notifying them that the student is officially enrolled at PAVCS. The Request for 
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Records form, within our application form (See attached) is signed by the student‘s parent/guardian and is 

used to secure the cumulative record from the former school. This record ensures that PAVCS staff is in 

receipt of all materials from the student‘s previous school sending and that the instructional process can 

continue seamlessly.  

 

Due to the connectivity of processes and procedures for each student enrolled at PAVCS, the Charter 

School Enrollment Notification Form is provided to the appropriate internal staff at PAVCS to satisfy and 

meet the needs of every child. Following dissemination of the form to the appropriate staff, the Charter 

School Enrollment Notification Form, along with other enrollment documents are placed in the student‘s 

cumulative folder and housed in a secured and locked Records Room. These records and secured Records 

Room is supervised by a Registrar for Incoming Records. The primary responsibility of this individual is 

daily oversight and monitoring of records for all actively enrolled students.   

 

The withdrawal process at PAVCS maintains a similar organizational process. When parents withdrawal 

their children, they must complete a formal withdrawal form (See attached). The withdrawal process at 

PAVCS includes multiple phases, including: 

 

1. The family notifies his/her Family Support Coordinator about the impending withdrawal 

2. If the family does not have a copy of the withdrawal form, the Family Support Coordinator 

provides the family with it 

3. The family must complete the form in its entirety, including a signature 

4. The withdrawal form is submitted to the Family Support Coordinator 

5. Upon review of the form to verify accuracy and completion, notification of the withdrawal occurs 

with the program principal and Registrar for Outgoing Records 

6. Records for the withdrawn student are sent to the student‘s next educational institution (noted by 

the parent on the withdrawal form) within 10 days 

7. The Registrar for Outing Records ensures that the student is removed from internal school 

information systems. 

 

In addition to notifying the student‘s next educational institution, the parents/guardians are also sent the 

appropriate notifications within 5-7 business days.  

 

See Attachment 24: Consent to the Release of Records 

See Attachment 25: Charter School Student Enrollment Notification Form  

See Attachment 26: Student Withdrawal Form 

 

 

 

 

 Describe the marketing techniques used to advertise this Cyber Charter School 

opportunity and how the Cyber Charter School has made resources available equitably 

across the state. 
 

Please see the answer given to III. Overall School Design A. Communications to Parents and Community 

- marketing 
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 Using the following table, provide the history of student enrollment for each year and 

discuss trends in student turnover and retention data.  
 

Over the past five years, PAVCS has shown relatively consistent enrollment year over year.  As our goal 

is to ensure the highest level of educational excellence for each of our students, we strive to maintain 

small class sizes led by experienced highly qualified teachers.   A new enrollment process, focused on 

providing families with increased information and knowledge about our programs, services, and 

expectations has resulted in improved in-year retention numbers.  While we have improved our summer 

retention efforts, we continue to evaluate our programs and services to ensure that those numbers continue 

to increase as well. 

 

Any projected enrollment shall not be construed as an agreement to cap or otherwise limit student enrollment. 

 

 

 
 

 

The retention of students at PAVCS is an important initiative. PAVCS believes that students are 

ultimately successful when they are provided with a consistent and cohesive educational experience. To 

that end, all staff work toward ensuring that PAVCS improves retention efforts each year. The trend 

below demonstrates how PAVCS‘ active and family centered approach has resulted increases in the 

retention of students from year to year.  

 

  

  2005-2006 2006-2007 2007-2008 2008-2009 2009-2010 

Total Student Enrollment 4381 3373 3554 3604 3531 

Total Number of 

Withdrawn Students  2441 2017 1335 1311 1421 

Total Number of Students 

Retained 1940 1356 2219 2293 2110 

Percentage of Students 

Retained 44% 40% 62% 64% 60% 

2005-2006 2006-2007 2007-2008 2008-2009 2009-2010

Total Student Enrollment at the end of 

the school year
4381 3773 3554 3604 3531

Number of students enrolled in June 

who were also enrolled in September 

of the previous year (in year retention)
3253 3124 3006 2974 3068

Number of students, excluding 

graduates, who were enrolled at the 

end of last year

4381 3773 3554 3503 3380

Number of students, excluding 

graduates, who were enrolled at the 

beginning of the school year who were 

also enrolled at the close of the 

previous school year (summer 

retention)

3112 2496 2942 2816 2820
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For a complete description of the Application Process see the following Attachments: 

Attachment 27: Enrollment Process 

Attachment 28: Next Steps Email 

Attachment 29: Enrollment Forms 

Attachment 30: Enrollment Acceptance Form 

Attachment 31: Welcome Letter 

 

 

 

  

 Provide waiting list data for each year, detailing how many students were on the waiting 

list at the beginning of the year, how many were extended opportunities to enroll, and how 

many enrolled during the year. 
 

The Pennsylvania Virtual Charter School maintains open enrollment throughout the academic year.  If 

programs or grade levels become full in any of our programs a waiting list is established.  If spaces 

become available within the program, the enrollment team contacts the individuals affected.  A lottery is 

utilized to ensure equitable access to our programs. 

 

In the last 5 years, PAVCS has not had to use a waiting list. 

 

 

 

 

 If the school has been under- or over-enrolled, provide an explanation. 
 

PAVCS has maintained relatively steady enrollment over the past five years, being neither under nor over 

enrolled.  Guided by our Diamond Model Partnership and prescriptive approach to education, our goal is 

to ensure a low student teacher ratio that promotes the individualization of instruction and surrounds the 

student in a supportive academic environment.  During the past five years, PAVCS has been focused on 

building quality programs and piloting small efforts to improve instructional quality and student support 

services.  Now, as we look toward our future, the structures and best practices established in our past will 

allow us to expand our proven model of education to a larger student population. 

 

 

 

 

 Drawing upon exit interviews and other sources, explain why students choose to return or 

not to return to the school. 

 
The Pennsylvania Virtual Charter School employs robust systems of support from the first day of a 

student‘s enrollment. When a student‘s enrollment is complete, a Family Support Coordinator is assigned 

to the family. The primary role of the Family Support Coordinator is to provide the student and family 

with non-academic support and seamless navigation through many aspects of the school. In addition to 

the assignment of a Family Support Coordinator, each student is assigned to a PA certificated teacher‘s 

class list. Depending on the needs of the family, other supports are also available including: 

 

1) Academic Support Programs 

a. Step-Up Program – to assist students in bridging academic gaps 

b. Title I Program – federally funded program to assist students in bridging academic gaps 
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c. SOAR Program – to support students with advanced learning potential 

d. Tutoring – math, reading, writing and science services  

e. Co-Curricular & Collaborative Learning – to provide reading and writing engagement 

throughout the school 

 

2) Academic and Social Developmental Support Programs 

a. Guidance Counseling 

b. Student Assistance Program services 

c. 504 planning 

 

3) Parent Support Services 

a. Parent Ambassador Program 

 

4) Student Support & Compliance 

a. Family Support Coordinators (attendance and withdrawal monitoring as well as monthly 

events for socialization) 

b. Pupil Health 

 

5) Reading Intervention support 

 

6) Math Intervention support 

 

These services do not include all of the supports within the Diamond Model of Partnership, designed to 

support the family. Despite the level of support that PAVCS provides, we know that families choose to 

withdraw for many reasons. Withdrawals are monitored each day by Family Support Coordinators. When 

a family decides to exit PAVCS, they must submit a formal withdrawal form. This form contains a 

section where the family can indicate all applicable reasons for exiting the school. Data from this form is 

collected by our Registrar for Outgoing Records and tracked on a daily withdrawal sheet. These 

withdrawals are maintained in PAVCS‘ school information system.  

 

At the close of every school year, a formal withdrawal analysis is completed based on withdraw data 

submitted throughout the school year (See attached sample). The data is reviewed and discussed with the 

Executive and Senior Leadership Teams. While withdrawal reasons vary, several of the most noted 

reasons are below. Additionally, when PAVCS is notified of a withdrawal, the organization attempts a 

―win-back‖ process. In some cases, PAVCS is successful in retaining the family prior to withdrawal.  

 

General reasons why families withdrawal  

 

 Lack of time to dedicate to program – 29% 

 Desire greater opportunities for socialization – 11% 

 Return to traditional schooling environment – 31% 

 Decision to homeschool child(ren) – 6% 

 Family decided to move out of state – 3% 

 

Conversely, we have maintained a consistent core of families that remain enrolled in PAVCS. As such, 

there are many reasons why parents/guardians decide to keep their child(ren) enrolled in PAVCS. While 

reasons vary, several of the most noted reasons are below. 
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General reasons why families remain with PAVCS  

 

 Rigor of curriculum – 82% 

 Student and Family Centered Approach – 80% 

 Providing a safe and secure environment for child(ren) in the home, while remaining enrolled in a 

public school – 67% 

 Families are provided with the opportunity to infuse and impart personal and religious beliefs and 

values to child(ren) – 77% 

 

The benefit in completing the annual withdrawal analysis is multi-faceted. While PAVCS realizes that the 

virtual nature of this schooling environment is not conducive to the learning styles and needs of every 

student, PAVCS gleans as much data and information as possible from the withdrawal analysis. 

Additionally, it is important to note that the reasons for why families withdrawal and remain with PAVCS 

vary from year to year.  This data is critical is our planning process each year.  

 

 

Third Party Survey of Withdrawn Families 

 

Satisfaction with PAVCS is high: six out of ten describe themselves as very satisfied, and fully 85% 

percent of respondents are at least somewhat satisfied with their child’s time spent with it. 

 

Joseph Research LLC - Survey of families that have withdrawn from PAVCS in the past five years to 

explore why they choose to discontinue enrollment of their child/children in the school. 

 

In 2010, PAVCS contracted with Joseph Research LLC to conduct a quantitative and qualitative survey of 

families that have withdrawn a student from PAVCS within the past five years. Information from the 

survey helps PAVCS understand perceived merits and shortcomings of the school relative to their 

competitive educational alternatives. 

 

Joseph Research conducted quantitative online research with 177 respondents. The survey polled parents 

about how they found out about PAVCS, what were the top reasons for enrolling, what they liked most 

about our programs, what they liked least, their overall satisfaction with PAVCS, their reasons for 

withdrawal, their satisfaction with PAVCS after withdrawing, their satisfaction with the school they 

attended after PAVCS, and the effectiveness of our enrollment materials. Follow up qualitative phone 

surveys were then conducted with parents who responded to the web survey.  

 

According to the survey, the top reasons parents give for withdrawing their students are the demands of 

the schedule and the difficulty and rigor of the curriculum.  

 

Reasons for Deciding Not to Continue Child’s Education with PAVCS* 

1. Scheduling and time requirements 29% 

2. Curriculum 23% 

3. Rigor of Coursework 20% 

4. Teacher Communication 13% 

5. Communication from the school 23% 

6. Teachers 22 % 

7. Overwhelmed by responsibility 16% 

8. Needed more teacher support 20% 

9. Administration 19% 

10. School's ability to prepare child for college 16% 
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11. Interaction with FSC 17% 

12. Non-academic support 15% 

13. Quality of outings 12% 

14. Quantity of outings 12% 

15. Had to return to work 15% 

16. Student test score rank 5% 

17. Student/teacher ratio 11% 

18. Special Education programs 11% 

19. School-supplied programs 11% 

20. Moved out of PA 3% 

 

* Joseph Research LLC - Survey of families that have withdrawn from PAVCS in the past five years 

 

See Attachment 32: Withdrawal Analysis Summary 2008-209 School Year 

See Attachment 33: Withdrawal Analysis Summary 2009-2010 School Year 

See Attachment 34: Quantitative Study Data Presentation 

 

 

 

 

 

C. Policies and Procedures 

 

a. Technology and Support 

 

 How is technology used to provide curriculum? 
 

At PAVCS technology is infused in all that we do and provide to the students.   Various systems assist in 

the delivery of the actual curriculum or provide a learning platform to enhance the educational journey of 

the child. 

 

Blackboard Academic Suite creates a virtual ―school house‖ for students, faculty and parents. All 

students, teachers, staff, and parents enter the school using his or her unique username and password to 

our secure server.  Once in the building, all stakeholders have access to important school 

information.  Students enter the teacher Blackboard courses which can be found on the student welcome 

page.  Once in a course, students find teacher information, course documents, assignments, assessments, 

resources, announcements, and access to the virtual classroom (Elluminate).   All information regarding 

instructional information, course listings, class materials, and school announcements can be found on the 

Blackboard home screen.   

 

Elluminate   Each teacher has a unique Elluminate classroom that can be accessed through one mouse 

click by the student. This virtual classroom is housed on our secure server and is only accessible to 

students enrolled in that class.   Once in the classroom, the student finds him or herself with the other 

students enrolled in the class along with the teacher.  In class, the instruction is teacher directed, but 

student driven.  Teachers provide instruction utilizing various strategies, such as inductive or deductive 

lessons, Socratic method, collaborative learning, and various other strategies. Students who are 

asynchronous, can, if they chose, attend class.  All classes are recorded for viewing by the student at any 

time and as many times as needed.  
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The Online School (OLS) is used to provide students access to daily and weekly lesson plans.  Detailed 

lesson plans are provided for each subject lesson to guide students through the learning process.  This 

asynchronous approach allows students to move through the curriculum at a pace that is conducive to 

their learning needs.  The OLS provides various interactive tools to help students facilitate through the 

lessons.  The adaptive capability of the OLS helps to create the personal learning approach for each 

student.  Based on how a student masters the key concepts of a particular lesson, students may be directed 

to additional activities to reinforce their learning or may be directed to alternative activities to continue 

their learning.  All lessons can include one or all of the following features: direct instruction, hands-on 

exploration, use of manipulative and games, and practice exercises.  Although the lessons are designed to 

allow for students to complete work independently, students require the support of a learning coach who 

works with the student daily to help keep the student on task and provide general support with any 

questions he or she may have.   

 

Diagnostic Online Reading Assessment /Diagnostic Online Math Assessment assist in the development 

of the student‘s educational path through the use of an adaptive mode of assessment that targets the 

specific skills that a student may not have mastered.  The reporting structure of these assessments 

indicates those specific skills that need remediation and then allows the teacher to direct the instruction. 

 

 

 

 

 Describe the teaching methods that are used to deliver instruction and to assess academic 

performance. How is the Cyber Charter School improving student learning through the 

effective use of technology? 
 

Pennsylvania Virtual Charter School utilizes many different methods to deliver instruction including 

Blackboard, Elluminate, the Online School, Diagnostic Online Math and Reading Assessments, and 

Study Island Benchmark assessments.  Each of these individual items are used to deliver and also drive 

instruction.  Through the use of these various technologies the students are able to effectively access the 

teacher-driven instruction and learn more about how to utilize technology effectively. The technologies 

utilized by students are only supplemental to the actual direct instruction provided by the teacher. 

 

 

 

 

 How is the “school day” defined and how is the student’s attendance for the day 

monitored? 
 

The Pennsylvania Virtual Charter School is in session for a minimum of 180 days per year, offering a 

minimum of 900 hours of instruction for students in grades K-6, and 990 hours for students in grades 7-

12, and students are required to log attendance each school day unless otherwise providing an acceptable 

excuse for their absence as per PAVCS‘s Attendance and Truancy Policy.  While the virtual nature of the 

school allows the student to complete work independently, students must be accounted for each day that 

school is in session.   

 

Daily attendance at PAVCS is captured via the Blackboard Learning Management System at 

pavcs.blackboard.com.  Students must log into Blackboard daily to have their attendance counted.  

 

Attendance is monitored daily by the Family Support Coordinators.  Students who fail to attend school 

are contacted according to the attendance and truancy policies and procedures outlined in the truancy 
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section of this application.  Student attendance is compiled and reconciled daily and the results are issued 

in a daily Attendance Bulletin. 

 

 

 

 

 How does the Cyber Charter School verify the authenticity of a student’s work and how 

are exams proctored? 
 

As in any school, the student‘s work, its authenticity and also the manner in which exams are proctored 

are key factors as to the quality of the school.  Pennsylvania Virtual Charter School, though virtual in 

nature, has put many procedures in place to ensure that the work submitted by a student is their own and 

also that the learning process behind the submitted work is also verifiable.    

 

For all students, assessment and authentication begins during the placement process. Upon enrollment, 

PAVCS placement teachers assess each incoming student to determine course level placement and to 

identify areas of academic strength and weakness. To help verify and authenticate student ability students 

complete Study Island benchmarks, K12 curriculum placement tests and interviews with placement 

teachers via Elluminate.   In SY 2010-11 PAVCS implemented the DORA/DOMA universal screening 

for all incoming students. All baseline data gathered during the placement process is entered onto 

individual student Personal Learning Plans (PLP). After the student is placed, teachers review the PLP 

and initiate a conference call, using the phone, virtual classroom or both, with the student and learning 

coach.  All students and learning coaches participate in a beginning-of-the-year conference call where the 

teacher probes to ensure placement is appropriate and that academic strengths and weaknesses are 

accurately noted. Academic goals and strategies are outlined in the PLP at this time. 

 

In all programs students work directly with an assigned teacher in the virtual classroom to verify that the 

learning has taken place and that the student is progressing and mastering the curriculum content and the 

PA state standards.  In this one on one or class environment, the teacher identifies any discrepancies from 

what was indicated with the initial placement to the work submitted to the teacher and completed by the 

student.   

 

Elementary and intermediate teachers also use DIBELS to assess reading skills of students.  These 

assessments are done face to face and/or on Elluminate with the student to directly assess student 

ability.  Students also work in the virtual classroom throughout the year with the teacher to complete 

various lessons and activities to authenticate work and assess mastery.   Students submit specific 

assignments to the teacher throughout the school year.  The progression of key assignments over time also 

allows for the teacher to see growth of the student‘s work again allowing for authentication.   If there are 

any inconsistencies of the work submitted, witnessed during class time, or through the various 

assessments, the teacher will meet with the student face to face at one of the PAVCS learning centers or 

local library to assess student ability levels. 

 

Beginning with the intermediate school and moving all the way through the high school, students provide 

actual work through the blackboard management system.   In this manner any written assignment is 

automatically checked for plagiarism through the blackboard system and any questionable work is 

flagged for the teacher.  Orientation sessions for both parents and students at the start of each semester 

and ongoing for any new student to the school discuss the importance of the student doing their own 

work, the consequences for plagiarism or submitting work that is not the students.   Any work that may be 

deemed to be inconsistent with a student‘s established pattern of work is flagged also for discussion first 

with the teacher and possible disciplinary action with the principal.   Tests submitted on blackboard are 
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also marked for random distribution of questions so that no two students get the same order of the 

questions so as to ensure that no cheating occurs between students.  As an ongoing aspect of the 

validation of student work, they also work with the teacher one on one through the virtual classroom to 

ascertain that the mastery of skills is taking place. 

 

 Employing a variety of formative and summative assessment that can be compared to another 

over time. 
 Engaging students in authentic assessment that requires requiring critical thinking 

 Sharing best practices in virtual school assessment 

 Utilizing synchronous instruction to probe for student abilities 

 Reviewing and grading submitted assignments 

 Utilizing tools such as Safe Assign. (A Black Board plugin that checks for plagiarism) 

 Meeting with students one-on-one when the authenticity of work is in doubt.  (via Elluminate or 

face-to-face) 

 Comparing and responding to discrepant outcomes of various formative and summative 

assessments such as screening and diagnostic assessments, benchmark assessments, wiki and 

discussion board 

 Proctor of state exams, DIBELS and other assessments deemed necessary 

 

 

Elementary Program 

 

 Elementary teachers use a variety of methods to authenticate student work.  They work with 

students minimally twice a month through the Elluminate classroom.  Teachers plan for these 

instructional sessions by reviewing K12 courses, and PA state standards.  They develop lesson 

plans to assess student learning with solid teaching methods, and document student progress 

through the student‘s personal learning plan.  Synchronous teachers work in the Elluminate 

classroom daily with all of their students using lessons from the K12 curriculum.  Assessments 

given through the Elluminate class are proctored by the teacher. 

 All teachers collect, review and provide feedback on specific portfolio assignments that are 

collected four times during the school year - October 15, December 15, February 15, and May 15.  

Each student receives a portfolio assignment checklist for Math, Language Arts, and Writing.  

These checklists ask for specific assignments that all students enrolled in that course must submit.  

Teachers reserve the right to request additional assignments as necessary. 

 Teachers administer PSSA tests for Math, Reading and Science in a face to face setting with 

students in grades 3 and 4 at testing sites throughout the state.   

 

 

Intermediate Program 

 

 On a day-to-day basis, parents and teachers each review student work. Specific Portfolio 

Assignments are sent to teachers for their expert review. 

 Teachers also assign semester and year-end grades based on assignments submitted throughout 

the year as well as during virtual class sessions.  

 Periodic assessments take place throughout the year to serve as benchmarks that students are 

progressing and that learning is on pace with state standards. 

 Grade level promotion is contingent upon successful completion and mastery of the various 

benchmarks and standards set forth by the school.  
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 Routine assessments are done independently by the student or monitored by the Learning Coach 

while benchmark assessments, certain evaluative tools such as DIEBELS and state testing are 

proctored by appropriate PAVCS personnel. 

 

 

 

Middle School Program 

 

 Authenticating Student Learning  

 

 Middle school applies a prescriptive approach to student achievement and recognizes that our 

ability to help individual and groups of students achieve academic growth and present them with 

appropriate academic challenges in a virtual school environment is dependent upon what we 

know about our students. 

 Middle school conducts a variety of assessment, often, in order to meet the challenges of rigorous 

assessment in a virtual environment.  

 The purpose of teacher collected assessments (portfolio assignments) is to build a portfolio of 

assignments that demonstrate that the student has mastered both the content of the K12 

curriculum and PA academic standards. 

 Teacher assessments often require the student to solve problems, compare and contrast, defend a 

position, and otherwise employ and demonstrate critical thinking. Critical thinking responses 

such as math journaling, persuasive essays, and science lab responses are designed to engage the 

student. These, in conjunction with short response assessments, provide teachers with a 

framework with which to assess authenticity during teacher-student interactions.  

 Teachers share and engage in best practices with regard to recognizing discrepancies between a 

student‘s ability and work submitted via portfolio assignments.  

 Discrepancies between student abilities and student assessment submissions are indicated by 

comparisons with screening and diagnostic assessments, benchmark assessments, wiki and 

discussion board contributions, PSSA scores, synchronous teacher-directed assessments, and 

quick assessments conducted during teacher-student conferences via phone and/or Elluminate.  

 Teachers check for plagiarism by employing web-based tools. 

 Assessments results are formally compared during four monthly progress reviews, a minimum of 

three yearly conferences, and in compiling student data for twice-yearly progress reports. 

 Teachers can and do assess students during conferencing, office hours, synchronous learning and 

in face to face settings. 

 Teachers monitor lesson and unit progress by accessing student and learning coach online school 

accounts. 

 

Proctoring 

 

 Online school lesson and unit assessments within the K12 curriculum, and designed for use by 

learning coaches, are proctored in the home by the learning coach. The learning coach determines 

mastery using criteria described in K12-provided assessment materials for use in the home. 

Assessments in the home are largely formative. 

 The learning coach indicates on the online school when lesson and unit content has been 

evaluated as mastered.  

 Approximately once per course unit, through the Blackboard course structure, teachers assign, 

collect, and score assessments (portfolio assignments) designed to evaluate whether a student has 

mastered the content of the unit and related PA academic standards. Portfolio assignments 
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function largely as summative assessments and are completed on an individualized basis 

dependent upon the progress of individual students. 

 Progress through lessons is also assessed to determine whether students are making expected the 

progress indicated in personal learning plans by accessing students‘ online school accounts. 

 Teachers employ a variety of formative assessments in all synchronous (phone, Elluminate) and 

face-to-face interactions. 

 

Special Education Program 

 

 PAVCS adheres to all test security rules, regulations, and procedures for the proctoring of the 

PSSA, PASA, and PSSA-M.  Staff attends PDE, PATTAN, and IU workshops and seminars to 

establish guidelines for our various testing sites.  Site Coordinators are responsible for 

maintaining test security and verifying the proper identification of the student.  Therefore insuring 

the proper student takes the exam. 

 If and when a discrepancy occurs between work that is presented by a student and results of said 

student on a standardized exam an investigation would occur.  The investigation could consist of 

interviews, impromptu replication of work by the student in a real time environment, and 

resubmission of work. 

 Furthermore, during the enrollment process the importance of the Learning Coach‘s role in our 

Diamond Model of Partnership is stressed.  One key element of that role is to insure the integrity 

of the work submitted.  As an enrolling family the PAVCS enrollment team interviews 

prospective learning Coaches.  During that interview Learning Coaches agree to the submission 

of authentic student work.  

 

 

High School Program 

 

The PAVCS High School program authenticates student work by: 

 

1.  Utilizing synchronous instruction. 

2.  Reviewing and grading submitted assignments. 

3. Utilizing tools such as Safe Assign. (a Black Board plugin that checks for plagiarism) 

4. Meeting with students one on one when the authenticity of work is in doubt.  (via Elluminate or 

face to face) 

 

The PAVCS High School program proctors exams by: 

 

1.  Proctoring exams during synchronous instruction. 

2. Reviewing and grading submitted exams. 

3. Password protecting exams. 

4. Utilizing tools such as Safe Assign for essay exams. 

5. Meeting with students one on one when the authenticity of the exam is in doubt. (via Elluminate 

or face to face) 

6. Utilizing authentic assessments rather to objective exams. (projects, presentations, papers) 
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 Describe the system for maintaining school records and disseminating information as 

required under the Family Educational Rights and Privacy Act (FERPA). 
 

The Pennsylvania Virtual Charter School fully complies with the Family Educational Rights and Privacy 

Act (FERPA), (20 U.S.C. § 1232g; 34 CFR Part 99), relating to the privacy of student educational 

records. To that end, families receive annual notification of PAVCS‘ stance and compliance with FERPA 

through an alert that appears on the Online School for the first log of each year. Parents must respond that 

they understand FERPA. Student lessons on the Online school will not advance until parents indicate 

their understanding and acknowledgement of the policy. Additionally, FERPA regulations are included in 

the school‘s handbook which is housed on Blackboard for ongoing reference.  

 

There are many safeguards that PAVCS has implemented to ensure the safety, security and confidentiality 

of all student records. To that end, PAVCS maintains a full service Records Department staffed by a 

Registrar for Incoming Records and a Registrar for Outgoing Records. During the 2010-2011 school year, 

a Transcript Registrar will join the Records Department.  

 

Per FERPA regulations, all parents are given the right to inspect the records of their child(ren) upon 

receipt of written request. Parents/guardians (or eligible students as defined under FERPA) review the 

record in the presence of the Registrar of Incoming Records. Any questions and/or concerns are addressed 

during the meeting.  Parents or eligible students have the right to request that PAVCS correct records 

which they believe to be inaccurate or misleading. If the School decides not to amend the record, the 

parent or eligible student then has the right to a formal hearing. After the hearing, if the School still 

decides not to amend the record, the parent or eligible student is afforded the right to place a statement 

with the record setting forth his or her view about the contested information. 

  

 Generally, PAVCS obtains written permission from the parent or eligible student in order to release any 

information from a student's education record. However, FERPA allows schools to disclose those records, 

without consent, to the following parties or under the following conditions (34 CFR § 99.31): 

  

 School officials with legitimate educational interest; 

 Other schools to which a student is transferring; 

 Specified officials for audit or evaluation purposes; 

 Appropriate parties in connection with financial aid to a student; 

 Organizations conducting certain studies for or on behalf of the school; 

 Accrediting organizations; 

 To comply with a judicial order or lawfully issued subpoena;  

 Appropriate officials in cases of health and safety emergencies; and 

 State and local authorities, within a juvenile justice system, pursuant to specific State law. 

PAVCS may disclose, without consent, "directory" information such as a student's name, address, 

telephone number, date and place of birth, honors and awards, and dates of attendance. However, prior to 

doing so, the school will inform parents and eligible students about directory information and allow 

parents and eligible students a reasonable amount of time to request that the school not disclose directory 

information about them. PAVCS notifies parents and eligible students annually of their rights under 

FERPA by way of its Student Handbook and school website.  

All records for active and withdrawn students are housed in secured and locked locations. Both areas are 

locked at all times and require formal entry by the Registrar of Incoming and/or the Registrar of Outgoing 

Records.  
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In addition to the security of both records areas, PAVCS also maintains a formal process for review and 

sign out of records. The process below outlines the steps that staff must follow to view a student‘s record. 

1) Notify the Registrar of Incoming Records or Registrar of Outing Records of the request to view a 

record 

2) The staff member has the option to view the record in the Records Room, or 

3) The staff member has the option to retrieve and a student‘s record and sign it out of the Records 

Room 

a. The staff member must include his/her name, record retrieved, date, time in and time out 

in the sign out log 

b. The staff member must sign the record back in with the Registrar of Incoming Records or 

Registrar of Outgoing Records when the review is complete 

 

Separate from staff in the Records Department, PAVCS requires that all staff participate in professional 

developmental sessions led by the Student Assistance Program/504 plan Coordinator. The coordinator 

prepares and conducts informative presentations (See attached) throughout the school year that stresses 

the importance of adhering to all FERPA guidelines relating to the confidentiality of student records. It is 

the requirement that all staff attends this session in person or via Elluminate.  PAVCS believes that all 

staff should be knowledgeable and informed about the regulations regarding the privacy and 

confidentiality of student records.  

 

PAVCS maintains a very strict and guarded posture on the electronic dissemination of student 

information as well. To that end, PAVCS staff has a standard procedure of password protecting all 

confidential records before they are sent to the recipient. The recipient is provided with a password that 

should be used to open the document.  

 

Another way that PAVCS ensures the confidentiality of student information is through conducting 

meetings via secured conference lines or via other online forums. Each forum requires a passcode for 

entry or login using a dedicated link. Each of these mechanisms is designed to provide the upmost 

protection for each student and his/her privacy and confidentiality. 

  

See Attachment35: Confidentiality Training 

See Attachment 36: Student Records Policy 

See Attachment 37: Annual Public Notification of Special Education Services and Programs and 

Rights for Students with Disabilities AND Notification of Rights under the Family Educational Rights 

and Privacy Act 

See Required Attachment: Student Handbook (FERPA Notice on page 55) 

 

 

 

 

 How is technical support provided to students and parents (i.e. during what times of the 

day; how is it provided, etc.)? 
 

PAVCS has an agreement, with value added reseller Weidenhammer Systems Corporation, to provide 

Tier I technical support to students and parents.  Tier I technical support is defined as basic 

troubleshooting and resolution of computer technical issues relating to software, software drivers and 

technical issues of a general nature that can be resolved without replacement or physical repair.  This 

service, provided via call center, is available 24x7 from the start of school through October 31 of any 

given school year.  Beginning November 1
st
 and continuing through the end of the school year, Tier I 
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support is available Monday through Friday, from 8:00 A.M. to 5:00 P.M. Eastern Standard Time (EST).  

The call center is accessible toll free (800 telephone number).   

 

When a student encounters a technology issue, or problem, with his/her PAVCS issued laptop he/her is 

instructed to call a toll free number (877-883-3653) for Tier I support.   In the event the initial call cannot 

resolve the technical problem, Tier I technicians escalate the call.  Tier II technicians troubleshoot and 

resolve technical issues not corrected by Tier I technicians.  PAVCS‘ in-house staff serves as Tier II 

technical support.  The school employs a trouble ticket system and has two technical support staff 

dedicated to resolving escalated technical issues.  The school uses an automated trouble ticketing system 

known as Request Tracker (http://bestpractical.com/rt/). This trouble ticketing system allows seamless 

technical trouble escalation from Tier I support to PAVCS‘ Tier II support staff.   

 

The Tier II support staff is currently comprised of two dedicated technicians located on site at PAVCS‘ 

Norristown office with an additional back up technician.  This group is managed by a Senior Director of 

Technology who can assist on technical calls when necessary. 

 

Following is a chart detailing the number of helpdesk calls for technology support, by students (Tier I).  It 

also shows the number of helpdesk calls that were escalated for Tier II support: 

 

Month\Year Tier I Tier II 

9-Aug 251 227 

9-Sep 1,531 377 

9-Oct 624 259 

9-Nov 431 242 

9-Dec 414 287 

10-Jan 608 375 

10-Feb 523 339 

10-Mar 483 353 

10-Apr 359 221 

10-May 293 197 

10-Jun 42 26 

10-Jul 213 153 

10-Aug 491 421 

10-Sep 608 332 

Totals 6,871 3,809 

 

 

 Laptop Reclamation Process 

 

PAVCS has a comprehensive process in place to collect and distribute laptops.   

 

Students with Laptops in Need of Repair Who Have Yet To Return the Laptop 

 

The process of student laptop reclamation, for a laptop needing repair, is as follows: 

 Once the Finance team is notified, that a student laptop is in need of repair, a call is made to contact 

the parent and advise them of the steps they need to follow to return the laptop for repair.  

http://bestpractical.com/rt/
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o An email is sent within twenty-four hours with detailed instructions and an electronic UPS 

label.  

o A letter is sent, via US Postal service, within two days, after the initial call, with a copy of the 

label and instructions to ensure the parent receives it.  This letter is sent to the address of 

record in PAVCS‘ SIS.  

 A check, of UPS‘ website, is made to determine the shipment status and ascertain if the equipment 

has been shipped.  

 A follow-up call is made two to five days after the initial call if it‘s been determined that the UPS 

label has not been used.  

o Shipment status checks are continued, on UPS‘ website, for approximately one week 

following the follow-up call.  

 If the laptop has not been received, a third and final follow up call is made.  

o A final notice letter is sent after the third follow up call, via email and US Postal 

service.  This letter will explain that the student risks Blackboard suspension is the equipment 

is not returned for repair.  

 Shipment status checks are continued for approximately one week, after the final notice letter is 

mailed.  

 A list is compiled to be forwarded to the Dean of Student Support and Family Services for 

Blackboard suspension, with a copy to the ELT/SLT.  

 

 

Withdrawn Students Who Have Not Returned Their Assigned Laptop 

 

The process of student laptop reclamation, for a student who has withdrawn from school and has not 

returned their assigned laptop, is as follows: 

 Once the Finance team is notified, that a student has withdrawn, a call is made to contact the parent 

and advise them of the reclamation steps.  

o An email is sent within twenty-four hours with detailed instructions and an electronic UPS 

label.  

o A letter is sent, via US Postal service, within two days, after the initial call, with a copy of the 

label and instructions to ensure the parent receives it.  This letter is sent to the address of 

record in PAVCS‘ SIS.  

 A check, of UPS‘ website, is made to determine the shipment status and ascertain if the equipment 

has been shipped.  

 A follow-up call is made two to five days after the initial call if it‘s been determined that the UPS 

label has not been used.  

o Shipment status checks are continued, on UPS‘ website, for approximately one week 

following the follow-up call.  

 If the laptop has not been received, a third and final follow up call is made.  

o A final notice letter is sent after the third follow up call, via email and US Postal service.  

 Shipment status checks are continued for approximately one week, after the final notice letter is 

mailed.  

 A list is compiled to be forwarded to the school‘s attorney for further action, with a copy to the 

ELT/SLT.  

 

See Attachment 38: Help Desk Summary Report 6/1/10 – 8/31/10 
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 Describe the hardware, software and internet connections and technical support provided. 
 

PAVCS equips its students with Lenovo R500 laptops.  The laptop is custom configured as follows: 

 Symantec EP 11 unmanaged 

 Windows updates 

 Lenovo Downloads and Updates 

 Lenovo ThinkVantage 

 Java 

 Flash 

 Adobe Reader 9 

 Adobe Media Encoder 

 The Gimp 

 Microsoft PhotoStory 

 Microsoft Movie Maker 

 Quicktime player 

 Itunes 

 Shockwave 

 Audacity 

 LAME for Audacity 

 Created a folder c:\PAVCS 

 c:\pavcs\pavcs_background.jpg 

 Create HKLM\Software\PAVCS 

 Create HKLM\Software\PAVCS\Windows 7 32 bit Enterprise Image? (based on image number, 

also OS may change) 

 Installed Printer and OCR software 

 Office 2010 

 Visio 2010 

 Project 2010  

 Windows updates with office updates 

 Windows Live Writer 

 Add Shortcuts to C:\Users\Public\Desktop 

 Set up VPN to connect.pavcs.us.  Change IPv4 Settings.  Uncheck "Use default gateway on 

remote network" and on DNS  tab check both Register this connection's address in DNS and Use 

connections DNS suffix during registration 

 install spark 

 2GB Random Access Memory (RAM) 

 Serial Advanced Technology Attachment (SATA) hard drive. 

 

In addition to a custom hardware configuration, accident insurance is provided to ensure equipment is 

properly maintained and lasts well into the future.   

 

With the laptop, students receive a Lexmark x2670 Printer/Scanner/Fax, and USB cable. Ink is provided 

with every printer and one additional ink cartridge is provided midway through the school year at no cost 

to the student.  Other peripheral equipment provided includes headset and PAVCS branded laptop carry 

bag. 

 

An internet stipend is paid to each student in order for that student to access the on-line school and stay 

connected.  The stipend paid is $16.00 per month, per student, while actively enrolled. 
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PAVCS equips its teachers and staff with Lenovo T410 laptops.  The laptop is custom configured as 

follows: 

 Symantec EP 11 unmanaged 

 Windows updates 

 Lenovo Downloads and Updates 

 Lenovo ThinkVantage 

 Java 

 Flash 

 Adobe Reader 9 

 Adobe Media Encoder 

 the gimp 

 Microsoft PhotoStory 

 Microsoft movie maker 

 Quicktime player 

 Itunes 

 Shockwave 

 audacity 

 LAME for Audacity 

 Created a folder c:\PAVCS 

 c:\pavcs\pavcs_background.jpg 

 Create HKLM\Software\PAVCS 

 Create HKLM\Software\PAVCS\Windows 7 32 bit Enterprise Image? (based on image number, 

also OS may change) 

 Installed Printer and OCR software 

 Microsoft office 2010 

 Microsoft Ribbon hero 

 Microsoft Community Clips 

 Microsoft Live essentials 

 Visio 2010 

 project 2010  

 Windows updates with office updates 

 Windows Live Writer 

 Add Shortcuts to C:\Users\Public\Desktop 

 Set up VPN to connect.pavcs.us.  Change IPv4 Settings.  Uncheck "Use default gateway on 

remote network" and on DNS  tab check both Register this connection's address in DNS and Use 

connections DNS suffix during registration 

 Install Spark 

 4GB Random Access Memory (RAM) 

 Serial Advanced Technology Attachment (SATA) hard drive 

 

Please refer to Question “How is technical support provided to students and parents (i.e. during what 

times of the day; how is it provided, etc.)?” on Page 126 for information pertaining to Technical Support. 
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 If “spyware” is used on student computers describe the type of spyware used and explain 

the purpose of the use. 

 
PAVCS does not currently employ spyware, of any type or for any purpose, on student computers 

however, computer monitoring is referenced generally in both PAVCS‘s Acceptable Use Policy and 

Remote Access and Monitoring of School-Issued Laptops Policy.   

 

See Attachment 39: Acceptable Use Policy  

 

 

 Does the Cyber Charter School have a written policy on cyber bullying and how is the 

policy made known to parents and students? 
 

The Pennsylvania Virtual Charter School (PAVCS) believes in the safety and security of all students. To 

that end, PAVCS has a written, Board-approved Anti-Bullying Policy (see attached) which articulates the 

importance of entitling students to learn in a safe school environment, and empowering students to 

address incidents of bullying.  The policy explains the definition of bullying as well as the criteria that 

define a PAVCS school setting.  Additionally, the policy identifies the expectations and responsibilities of 

each student to conduct himself/herself in an appropriate manner.   Finally, protocol for reporting and 

addressing incidents of bullying as well as consequences of inappropriate actions and/or acts of bullying 

are clearly stated in the policy. 

 

The Anti-Bullying Policy is posted as an addendum to the Parent Handbook on the school website 

(Blackboard) where students log in each school day.  The Policy is also posted on the student‘s main page 

on the school website (Blackboard). In order to draw students and parents attention to the policy, several 

mailings go out to families to highlight the policy and direct them to review it with their children.  As an 

additional measure of support, a letter from the Dean of Family Support Services and Senior Academic 

Administrator is sent to all families (See attached). The letter stresses the importance of adhering to the 

school‘s Acceptable Use Policy and the Anti-Bullying Policy.   

 

To complete the supportive and communicative approach that occurs at PAVCS, the Communications 

Department provides families with reminders about pertinent issues occurring within the organization.  

The Communications Department send out a weekly email to parents addressing the PAVCS Anti-

Bullying Policy:  PAVCS has adopted an Anti-Bullying Policy to ensure that our community has a safe 

and comfortable learning experience. For more information, please visit Blackboard Announcements. 

PAVCS believes that this kind of written and oral communication to families strengthens our Diamond 

Model of Partnership and investment in each student and family. As such, the Communications 

Department is an integral component of the collaborative infrastructure at PAVCS.  

 

Another way that PAVCS maintains ongoing and open communication with families about the Anti-

Bullying Policy and subsequent consequences of lack of adherence to it, is through parent and student 

assemblies conducted throughout the school year. Lastly, to ensure that students are supported by the 

policy, staff members are required to attend professional development workshops which highlight the 

details of the policy and the importance of following staff protocol when bullying incidents are reported. 

 

Following are the Anti-Bullying Policy program offerings: 

 

2008-2009 School Year 

 

 November 17, 2008:  Anti-Bullying week school-wide kick-off assembly 
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The guidance department held an Elluminate session from 12:00 p.m. - 1:00 p.m. for all PAVCS 

students.  Initially, the team did a K-12 introduction, and then broke out into grade levels (K-4, 5-

8, 9-12) for more specific age-appropriate sessions.  Throughout the course of the week several 

Elluminate sessions were offered at each grade level to reinforce the concepts and values 

discussed during the school-wide assemblies.  These sessions included guidance sessions and 

readings for elementary students; guidance and ―Let‘s Talk‖ discussion groups for intermediate 

and middle school students; and homeroom guidance sessions for high school students. 

Additionally, the guidance department held monthly school-wide Character Education Elluminate 

sessions on the first Monday of each month from 12:00 p.m. - 1:00 p.m., which highlighted the 

character traits of the year and continually reinforced the Anti-Bullying Policy and initiatives.  

Similar to the Anti-Bullying assembly, each offering had a K-12 introduction, followed by age 

and grade-level appropriate breakout sessions.  

 

 March 5, 2009:  Cyber-Safety Parent Learning Opportunity (PLO) 

The counseling department held a Cyber-Safety Elluminate session on Thursday, March 5
th
 at 

7:00 p.m., which was offered as a Parent Learning Opportunity (PLO) to all PAVCS parents.  The 

offering was publicized for several weeks on Blackboard, with daily reminders and additional 

emphasis during the final week leading up to the presentation. 

The program consisted of an introduction from the guidance team followed by power point 

presentations from a police chief of 20+ years and one of PAVCS‘s technology specialists.  

 

 

2009-2010 School Year 

 

 September, 2009 – Character Education/Anti-Bullying kick-off 

o Review of the Anti-Bullying Policy with PAVCS students 

o Recorded PLO – Review the anti-bullying policy with PAVCS parents 

 

 Continued school-wide Character Education monthly assemblies to reinforce values and concepts 

 

 November 16-20, 2009 – Anti-Bullying week 

 

 School-wide kick-off assembly, 11/16/09 12:00 p.m. 

 

 Grade/age appropriate guidance sessions and readings throughout the week 

 

 January 11, 2010 at 12:00 p.m. – K-8 cyber-safety assembly 

 

 January 13, 2010 at 12:00 p.m. – 9-12 cyber safety assembly 

 

2010-2011 School Year 

 

 September 20, 2010 - PAVCS Has Character - "PAVCS Is Making It Count" in 2010/2011 

 

 September 29, 2010 - PAVCS Has Character Kick Off  

 

 October 23 – October 30, 2010 – National Red Ribbon Week 

 

 November 15 - November 19, 2010 - National Anti-Bullying Week - "Taking Action Together" 
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 February 14 – February 19, 2011 – Random Acts of Kindness Week 

 

 February, 2011 – Will hold a dental health awareness assembly (collaboration with Pupil Health 

and MCCC Dental Hygienist program) 

 

 May, 2011 – Mental Health Awareness month – will hold an assembly in May 

 

See Attachment 40: PAVCS Anti-Bullying Policy 

See Attachment 41: Anti-Bullying Policy Letter to Families 

See Attachment 42: Anti-Bullying Addendum posted on student’s main page in Blackboard 

 

 

 

 

b. Truancy Policies 

 

 Describe the Cyber Charter School’s Policy on Truancy. What constitutes truancy 

(number of days not attending; number of days inactive?) When are parents contacted? 

How is contact made (phone call, email, home visit, etc.)? Attach copies of all forms used. 
 

The Pennsylvania Virtual Charter School has a clearly defined attendance and truancy policy.  Parents are 

required to ensure their son/daughter maintains good attendance. PAVCS expects students to attend 

school each day by logging onto Blackboard.  When a student misses school, the parent needs to notify 

their Family Support Coordinator (FSC) and send an excuse for the missed attendance.  The FSC will 

review and report the student‘s attendance daily.  If the student is absent for more than one day, the parent 

must contact the FSC and indicate the nature of the absence and the period of time the student will be out 

of school.  The school may consider a student truant if the FSC is not properly notified, or if the reason 

for the absence is unexcused.  Failure to comply with these attendance requirements may result in the 

initiation of truancy proceedings against the parent and/or student and/or removal from the school‘s rolls.   

 

Each day, Family Support Coordinators review a daily attendance bulletin to identify students who are 

unexcused or truant.  To assist parents in preventing truancy, Family Support Coordinators notify parents 

via email on the second day of absence. The purpose is to alert parents to attendance patterns and mitigate 

truancy as much as possible. However, when parents do not comply and respond to the two day alert and 

a third day of absence is recorded, truancy ensues.  

 

If a student‘s attendance has not been logged in for three days or more, and PAVCS does not receive 

written notification of an acceptable excuse, a certified letter will be sent to the parent to inform him or 

her that the student will be reported as truant to the school district of residence.  The school will also send 

a certified letter to the school district of residence notifying the district of the student‘s truancy.  

 

PAVCS also has a procedure in place for students who have accumulated an excessive number of 

absences, or who show a recognizable pattern of non-attendance.  When a pattern of unexcused absences 

occur or numerous 3 day truancy letters have been sent, families are required to attend a meeting with the 

Senior Director of Student Support, Records and Compliance, and the Family Support Coordinator.  The 

purpose of this meeting is to discern if there are existing issues preventing attendance from being logged 

daily on Blackboard and to clarify attendance policies with the family in an effort to mitigate future 

occurrences of truancy. Parents receive a daily notification when their student does not log into 

Blackboard the previous school day. The email is sent to both the PAVCS parent email account and the 

PAVCS student email account. 
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See Required Attachment 19: Truancy Communications   

 

 

 

 

 Explain in detail the process and procedures the Cyber Charter School uses to notify a 

student’s school district of residence of a student’s truancy. How often has the Cyber 

Charter School provided such notification to resident school districts in the previous school 

year? Attach copies of all forms used. 
 

PAVCS has a truancy notification process in place that involves the Family Support Coordinator (FSC), 

Senior Director of Student Support, Records and Compliance, and the Attendance Coordinator.  When a 

student is identified as truant by their FSC, a truancy request is initiated and submitted to the PAVCS 

Attendance Coordinator.  The Attendance Coordinator records and processes all requests.  A certified 

letter notifying the district of residence of truancy is sent by the Attendance Coordinator on behalf of the 

Chief Executive Officer.  In the event that a student has accumulated 10 consecutive days of unexcused 

absence, the FSC notifies the Senior Director of Student Support, Records and Compliance and the 

Attendance Coordinator.  After the Attendance Coordinator processes the request, notification is sent to 

the Registrar for Outgoing records.  At this point, the student is removed from the rolls and the student‘s 

records are sent back to the district of residence.   

In the 2009-2010 school year, 301 total students were sent a 3 day truancy letter. 34 students were sent a 

10-day letter and removed from the rolls of The Pennsylvania Virtual Charter School. 

 

See Required Attachment 19: Truancy Communications 

 

 

 

 

 Provide a copy of the Cyber Charter School’s policies and procedures regarding 

attendance, truancy and withdrawal. 
 

See responses under other truancy and withdrawal questions. 

 

See Required Attachment 18:  Policy for Attendance, Truancy and Withdrawal 
 

 

 

 

c. Extracurricular Activities 

 

 Does the Cyber Charter School maintain any agreements with local school districts 

regarding participation of cyber charter school students in extracurricular activities? If so, 

please explain the agreement(s)? 
 

PAVCS does not have any formal agreements with local school districts regarding participation of cyber 

charter school students in extracurricular activities.  Currently, students inform PAVCS of their 

participation in an extracurricular activity.  Communication occurs between PAVCS and the local school 

to ensure the student is eligible to participate as requested by the local district.  At present 24 students 

participate in extra-curricular activities at the local district. 
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Student Participation in Extracurricular Activities 

 

ID School District School Name Activity 

2248038186 Trinity Trinity HS Soccer 

1565535758 Northeast Bradford Northeast Bradford HS Soccer 

1148182047 Otto Eldred Otto Eldred HS Football 

7219884249 North Schuykill North Schuylkill HS District Band 

1010085018 Lake Lehman Lake Lehman Field Hockey 

2782006401 Cocalico Cocalico HS Cheerleading 

7707858476 Blairsville/Saltsburgh Saltsburgh HS Cheerleading/Basketball 

7592633868 Northwestern Northwestern Lehigh  HS Volleyball 

2668874947 Spring Cove Spring Cove MS Soccer Assistant Coach 

6065717061 Spring cove Spring Cove MS Soccer 

5402627479 West Shore Redland Senior High School Band 

3911647875 Danville Danville High School Drama Club 

9292405705 Montrose Montrose Area High School Soccer 

7936898093 Penn Crest Maplewood Jr/Sr High School Cross Country 

5187871013 Carbondale Area Carbondale Area HS Soccer 

6853670744 Bald Eagle Bald Eagle HS Soccer 

9838225363 Daniel Boone Daniel Boone MS Music/Band 

1491753137 Daniel Boone Daniel Boone MS Music/Band 

7789061151 Downingtown Downingtown West HS Tennis 

6305292612 Coatesville Coatesville HS Wrestling 

5902924413 Coatesville Coatesville HS Wrestling 

8235681994 Wissahickon Wissahickon HS Tennis 

3063075574 Greater Valley Greater Valley HS Cheerleading 

7306939866 Boyertown Boyertown HS Soccer 

 

 

 

 

 Does the Cyber Charter School host any social events for enrolled students? If so, explain. 

Are they available to all students? 
 

Since PAVCS began, outings have served as a crucial component in joining PAVCS families together 

within their surrounding community. In the initial years, these events were handled by our teachers. 

However, in 2006, the position of Family Support Coordinator (FSC) was created within our new Family 

Support Department. These 12 initial FSCs were divided regionally throughout the state of PA, and 

provided personal support to families for all non-academic issues, such as attendance, as well as the 

organization of our outings. As our school has grown over the years, so has the number of outings 

offered. For example, in the 2007-2008 school year, a total of 183 outings were held with approximately 

2,050 of our students in attendance. Since then, we have added two additional FSCs, and increased the 

number of outings to 3 per month per FSC.  In the 2009-2010 school year, 308 outings were offered (an 

increase of 68%) and 2,238 students were in attendance (an increase of 8%). Of those 2, 238 students, 

1055 (41%) attended more than one outing, and 368 (17%) attended four or more outings.   
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The outings offered by our FSCs are spread throughout their regions each month, which allows the 

majority of our families to attend an outing without traveling a great distance. The outings themselves 

cater to the geographic areas they support. Additionally, PAVCS students can attend an outing offered by 

any Family Support Coordinator across the state. PAVCS continues to connect families even during the 

summer months, when 17 summer events with social and educational activities are offered. The 14 FSC‘s 

also offer a total of 25 back-to-school and end-of-the- year picnics. 

  

The FSC team has developed a comprehensive website that easily allows families to see all of the 

activities occurring each month in their region of the state. A flyer for each outing is created and 

distributed to an FSC‘s families via the parent and student email accounts. Families are able to view 

outings and events for all FSCs through Blackboard. If they choose to attend an outing hosted by another 

FSC, a family simply needs to RSVP the hosting FSC with the information requested in the outing flyer.   

At the Pennsylvania Virtual Charter School, we‘ve taken great pride in bringing families, neighbors, and 

the PAVCS community together through community service days, science fairs, spelling bees, and other 

outings each year. Some of the activities and outings include: 

 Museums 

 Roller- and Ice-Skating Parks 

 Local zoos 

 Parks 

 Libraries 

 Local Athletic Events 

 School Graduations 

 

Between PAVCS outings, neighborhood play dates, school sponsored community service projects and 

local PAVCS cooperative groups, most of our students find their social lives are just as enriching as their 

educational lives. In fact, some children experience improvement in their relationships with other children 

when they are removed from the competitive social structure of other educational settings. The ―social 

scene‖ is alive and vibrant at PAVCS while we always search for even bigger and better events to help 

form those strong relationships. 

 

In addition to monthly outings that FSC‘s provide, PAVCS also holds larger school events called 

Discovery Days. Each spring, three Discovery Day events are held in the Philadelphia, Central and 

Western areas of state. The events are theme-based and encourage a strong sense of the community 

among students and staff. In 2009, nearly 1,350 participants attended the Philadelphia, Central and 

Western events and nearly 1,550 participants attended in 2010. 

 

See Required Attachment 15: Agendas and Sign-in Sheets from Parent and Community Events 

 

 

 

 

d. School Safety 

 

 Please attach a copy of your School Safety Plan. 
 

See Required Attachment 20: School Safety Plan/Crisis Manual 
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 Describe the Cyber Charter School’s student assistance programs (SAP). Include in the 

discussion information about agreements with county agencies to provide mental health 

and drug abuse counseling, when necessary. 
 

As a measure to reach all students with the goal of preventing some of these barriers from arising, the 

SAP team and the guidance team have established student, parent and staff outreach efforts in a variety of 

areas.  

 

Support services at the Pennsylvania Virtual Charter School are integral to the success and achievement 

of each student. As such, the Family Support Department comprises many departments, all of which are 

designed to assist students in their area(s) of need. As part of the Chapter 12 services that PAVCS 

provides, our Student Assistance Program (SAP) and 504 plan Coordinator, works closely with parents, 

students and staff to ensure that barriers impacting the academic and social developmental progress of 

students are minimized.  

 

The guidance department develops and promotes a comprehensive school guidance counseling program 

consistent with the standards established by the American School Counselor Association (ASCA) and the 

Pennsylvania Academic Standards for Career Education and Work. Through Elluminate sessions and 

phone conferences, guidance counselors offer individual counseling, small group counseling, classroom 

guidance sessions and all-school assemblies in order to reach as many students as possible.  Additionally, 

guidance counselors provide school and community resources to families as needed.  

 

Community based support also occurs among Family Support Coordinators. Each family is assigned a 

Family Support Coordinator to provide social engagement activities for the student body. Each month, 

Family Support Coordinators minimally conduct three outings per month for students and families in their 

region. Outings range from academic experiences to recreational activities for families. Beyond the 

socialization that Family Support Coordinators offer, they were integral in working collaboratively with 

the SAP/504 plan Coordinator and guidance counselors to develop a Community Resource Manual. The 

purpose of the Community PAVCS Resource Manual is to link parents with agencies and organizations in 

their community.   

 

The guidance and SAP teams will continue to develop and enhance relationships with community 

agencies across the state in an effort to increase services and resources available to students and their 

families. At PAVCS, we believe that the support of child is not solely relegated to the child‘s instructional 

teacher. Rather, our Diamond Model of Partnership speaks to the partnership and collaborative nature of 

each of PAVCS‘ support mechanisms. To foster this partnership, SAP teams are comprised of teachers, 

support program teachers, principals and family support coordinators. The cohesion of this group ensures 

that each student receives a robust array of support, tailored to their individual need. 

 

In addition to SAP/504 services, the guidance department also collaborates with members of the PAVCS 

community to offer school-wide assemblies to educate and empower students. Assemblies have included 

the recognition of:  

 

1) Character Education 

2) Red Ribbon Week 

3) Anti-Bullying Week 

4) Random Acts of Kindness 

5) Mental Health Awareness Month 
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―PAVCS Has Character‖ highlights monthly initiatives where students are encouraged to get ―caught 

showing good character.‖  A school-wide kick-off assembly and grade level guidance sessions are utilized 

to present and promote these character traits throughout the school year.  Red Ribbon Week is celebrated 

with school-wide and grade level assemblies which incorporate themes each day of the week to 

demonstrate PAVCS‘s pledge to be drug-free.  Beyond Red Ribbon Week, PAVCS educates students 

about substance abuse prevention through the teaching of decision making skills, healthy self-esteem and 

promoting the mentally, socially, academically healthy child.  The Life Skills curriculum has been 

incorporated into classroom and guidance sessions, and the high school health program expands on these 

topics as well.  Additionally, PAVCS will be kicking off a D.A.R.E. program for fifth grade students in 

the 2010-11 school year. 

 

In an effort to prevent bullying and cyber-bullying within the PAVCS school community, students, 

teachers and parents attend assemblies explaining the school anti-bullying policy and the steps PAVCS 

takes to promote a safe and comfortable learning environment.  Additionally, throughout the school year, 

grade level guidance sessions address topics such as friendship skills, self-esteem and decision making.   

 

As part of promoting healthy self-esteem and healthy decision making, PAVCS recognizes Mental Health 

Awareness month by hosting a school wide assembly and grade level sessions to address age-appropriate 

topics throughout the month.  Younger students are invited to attend ―lunch bunch‖ groups to learn more 

about social skills and coping skills, while older students are invited to attend homeroom sessions geared 

toward coping with stress. 

 

In addition to the nationwide monthly themes recognized at PAVCS, the guidance team places a strong 

emphasis on career exploration and preparation for students of all ages.  Community collaboration and 

development of our speaker series is key. Through intensive outreach within the internal and external 

community, the guidance department secures speakers based on monthly themes and topics. Previous 

sessions have provided students with opportunities to learn from local musicians as well as individuals in 

the healthcare, education and business arenas. 

 

Students in the lower grades have an opportunity to explore their interests and attend K-12 Career 

Speaker assemblies to learn about different careers.  The Mystery Speaker session encourages the 

younger students to ask questions and learn about careers.  At the upper grades, students engage in 

―Planning Ahead‖ sessions where they utilize ―Career Cruising‖ to complete interest inventories, 

determine possible careers of interest, and begin the process of goal setting and exploring post-secondary 

plans.  Graduation Project 11 and 12 (GP 11, GP 12) allow juniors and seniors to thoroughly research 

careers of interest and gain practical experience within their fields of interest.     

 

Finally, in order to help students focus on post-secondary goals, PAVCS is increasing dropout prevention 

efforts in order to help students set and achieve their goals.  PAVCS continues to increase support in 

academic areas, educate students about proper study skills, refer students to community agencies as 

needed, and link students with school-based programs as they make decisions about their schooling and 

post-secondary plans.  PAVCS continues to take steps to identify at-risk students at an earlier age and 

effectively implement measures to enhance dropout prevention.  

 

See Attachment 43: Homeless Student Policy 

See Attachment 44: Mandated Reporter policy 
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 Describe the Cyber Charter School’s expectations for student behavior and discipline. 

Explain how the Cyber Charter School’s discipline policy complies with Chapter 12 of the 

Pennsylvania Education Regulations, Title 22, particularly with respect to due process for 

students. 
 

The Pennsylvania Department of Education stipulates that schools strategically integrate student services 

and supports with effective practices toward successful student academic achievement.  As Chapter 12 

was modified in 2006, PAVCS demonstrates and implements support services as outlined and states: 

 

12.41. Student services. 

 

(1)  Developmental services for students that address their developmental needs throughout their 

enrollment in school. Developmental services include guidance counseling, psychological services, health 

services, home and school visitor services and social work services that support students in addressing 

their academic, behavioral, health, personal and social development issues. When prekindergarten is 

offered, these services must include nutritional services or referrals. Nutritional services include:  

 

     (i)   Federal and State funded school meal programs.  

     (ii)   Special Supplemental Feeding Program for Women, Infants and Children (WIC).  

     (iii)   Food Stamp Program.  

     (iv)   Pennsylvania Fresh Foods Program.  

     (v)   Local food and nutrition services for children and families.  

 

Currently, PAVCS does not offer a pre-kindergarten program. Additionally, since PAVCS provides a 

cyber-schooling environment, meals are not provided. However, PAVCS does recognize that health and 

wellness are critically important to the academic and social development success of each student. To that 

end, PAVCS has developed a policy that speaks to the areas of health, wellness, etc.  

 

(2)  Diagnostic, intervention and referral services for students who are experiencing problems attaining 

educational achievement appropriate to their learning potential.  

(i)   Student services staff use diagnostic services to identify barriers that limit a student‘s success 

in school. Intervention services actively engage student services staff in activities planned to 

reduce or eliminate specific barriers to student success.  

(ii)   Student services staff may arrange for referrals to other school-based or school-linked 

professionals or may refer parents and guardians to appropriate community-based services for 

assistance.  

(3)  Consultation and coordination services for students who are experiencing chronic problems that 

require multiple services by teams or specialists.  

(i)   Consultation services are used by student services staff, in partnership with parents or 

guardians, to obtain assistance to address barriers and issues that are outside the scope of the 

student services professional.  

(ii)   Consultation and coordination services may be used to assist in the diagnosis, intervention or 

referral of students who face barriers to success.  

(iii)   Coordination services connect school resources with other available resources to assist 

students in meeting their educational objectives.  

  (4)  Student services must:  

     (1)  Be an integral part of the instructional program at all levels of the school system.  

(2)  Provide information to students and parents or guardians about educational opportunities of 

the school‘s instructional program and how to access these opportunities.  
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(3)  Provide career information and assessments so that students and parents or guardians might 

become aware of the world of work and of a variety of career options available to individual students.  

(4)  Provide basic health services outlined in Article XIV of the Public School Code of 1949 (24 P. S. 

§ §  14-1401—14-1423) for students and information to parents or guardians about the health needs 

of their children.  

(d)  When student assessments using individual surveys are administered, parents or guardians shall be 

informed of the nature and scope of the surveys and of their relationship to the educational program of 

their child, consistent with section 445 of the General Education Provisions Act (20 U.S.C.A. §  1232h) 

regarding protection of pupil rights. Parents or guardians, or the student if the student is 18 years of age or 

older, shall have the right to refuse to participate in the survey by means of procedures established by the 

school entity.  

(e)  Persons delivering student services shall be specifically licensed or certified as required by statute or 

regulation.  

(f)  The Department will provide guidelines and technical assistance to local education agencies in 

planning student services. 

 

Student Responsibilities 

 

As outlined in § 12.2, of the Chapter 12 plan related to student responsibilities, Pennsylvania Virtual 

Charter School with consultation from the Board of Trustees has developed a Parent Handbook and 

Student Code of Conduct manual. The purpose of these students, particularly the Student Code of 

Conduct is to outline expectations for student behavior and conduct. The manual also defines the 

ramifications that occur when violations of the policy occurs. The list of responsibilities that each student 

at PAVCS is required to uphold are as follows. 

 

Student Responsibilities 

 

a) Student responsibilities include regular school attendance, conscientious effort in classroom work 

and homework and conformance to school rules and regulations. Most of all, students are 

responsible to share with the administration and faculty a responsibility to develop a climate 

within the school that is conducive to wholesome learning and living;  

b) No student has the right to interfere with the education of fellow students. It is the responsibility 

of each student to respect the rights of teachers, students, administrators and all others who are 

involved in the educational process;  

c) Students should express their ideas and opinions in a respectful manner;  

d) It is the responsibility of the students to conform to the following: 

 

Student Behavioral Responsibilities 

 

1) Be aware of all rules and regulations for student behavior and conduct themselves in accordance 

with them. Students should assume that, until a rule is waived, altered or repealed in writing, it is 

in effect.  

2) Volunteer information in matters relating to the health, safety and welfare of the school 

community and the protection of school property.  

3) Dress and groom to meet standards of safety and health, and not to cause substantial disruption to 

the educational processes. 

4) Assist the school staff in operating a safe school for the students enrolled therein.  

5) Comply with Commonwealth and local laws. 

6) Exercise proper care when using public facilities and equipment. 

7) Attend school daily and be on time at all classes and other school functions. 

8) Make up work when absent from school. 
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9) Pursue and attempt to complete satisfactorily the courses of study prescribed by local school 

authorities. 

10) Report accurately in student media. 

11) Not use obscene language in student media or on school premises. 

 

It is important that parents and students understand and adhere to all policies. As such, parents and 

students are provided with the Student Code of Conduct and Parent Handbook at the start of each school 

year. Additionally, both documents are posted on Blackboard for reference. The stipulations for conduct 

applies to:  

• On school grounds, or the online school at any time. 

• Off school grounds at any school-related activity, function or event, including but not limited to 

outings and standardized sites. 

• Off school grounds when the conduct may reasonably be expected to (i) undermine school 

authority, (ii) endanger the safety of students, teachers, administrators, or any other member of 

the school community, (iii) or disrupt the school. 

• While traveling to and from school or school activities or evens o school buses or vans, regardless 

of the School or District of ownership, or on public transportation. 

 

 

 

 

 Provide a copy of the Student Handbook and/or other materials that are used to detail 

behavior and consequence for students. 
 

See Required Attachments: Student Handbook 

See Attachment 45: Student Code of Conduct 

See Attachment 40: Anti-Bullying Policy 

See Attachment 39: Acceptable Use Policy 

 

 

 

 

 Discuss the Cyber Charter School’s suspension/expulsion history. Describe the 

interventions/processes put into place to reduce the numbers of suspensions and expulsions 

to affect this progress. If there are concerns regarding suspensions/expulsions, describe the 

steps/adjustments being made to address these concerns. 

 
PAVCS Expulsion/Suspension History 

 

Year Suspensions Expulsions 

2005-2006 1 1 

2006-2007 0 0 

2007-2008 0 0 

2008-2009 0 0 

2009-2010 0 0 

 

PAVCS has had a minimal number of suspensions and expulsions over the past 5 years and has no current 

concerns regarding the suspension or expulsion of students. 
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V. Plans for the Future 
 

 What is the proposed school design for the next five years, if the charter is renewed? 

 

o Discuss whether the Cyber Charter School is proposing any curriculum changes, 

new academic emphases, etc. Articulate any grade and/or enrollment expansion 

requests. Provide additional curriculum content area descriptions and goals for the 

new grades, and discuss how the proposed expansion impacts the overall mission 

and educational design of the current charter. How will the Cyber Charter School 

accommodate additional students? 
 

The Pennsylvania Virtual Charter School will continue to exist as a school devoted to implementing an 

innovative and pioneering approach to education.  All students in the Commonwealth will have the 

opportunity to work with highly qualified teachers; standards based curriculum; and cutting edge 

technology to reach their academic goals.   

The new initiatives and changes in design for the next five years if the charter is renewed will include: 

 

1. Development of more regional centers across the state to provide more hands on learning 

opportunities for students and parents through additional face-to-face hands on learning sites 

across the state; these sites also will be used as face-to-face enrollment site 

 

2. Mandatory real time synchronous instruction for students who require it 

 

3. Enhancement of curriculum to meet state and national Technology standards and the 

implementation of STEM goals 

 

4. Expansion of Innovation in Teaching and Learning Grant Program 

 

Below is how these initiatives will be developed and utilized in the individual programs throughout the 

school:  

 

In the next five years at Pennsylvania Virtual Charter the school will need to continue to pursue academic 

initiatives that will enhance the learning and growth of the students.  As a school we will 

 

 Pursue Middle School Accreditation  

 Expand Synchronous (real time) learning opportunities to meet the needs of all learners 

 Re-evaluate and revise current teacher evaluations to meet the PDE prescribed 426/428 

documents 

 Revise and adopt formal Physical Education/Health Curriculum 

 Revise and adopt formal Family and Consumer Health Curriculum 

 Revise and adopt Environmental/Ecological Science Curriculum 

 

 

Elementary Program 

 

The Elementary program will expand its synchronous instructional model to cover grades K through 4.  

The goal of the synchronous program is to provide increased support to the mission of Pennsylvania 

Virtual Charter School by offering small group synchronous (real-time) instruction on four out of five 

school days by PA certified teachers to students in all areas of the curriculum with a concentrated focus 
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on Phonics/Language Arts and Math.  As a public school we are charged to meet the needs of all students 

enrolled in our school, and the synchronous instructional model allows us to accommodate student needs 

so as to meet our school mission ―To provide Pennsylvania students with an excellent education, 

grounded in high academic standards, which will help them achieve their full academic and social 

potential.‖  We will expand the synchronous instructional model incrementally to ensure we have the 

academic support in place for students as they move through the elementary program. This will allow all 

students the opportunity to grow by at minimum one grade level per year and to enhance, enrich and 

expand the student offerings in the elementary program at PAVCS. 

 

 

Intermediate Program 

 

The Pennsylvania Virtual Charter School, Intermediate Program will continue to strive to be a school 

devoted to implementing an innovative and pioneering approach to education.  All students in the 

Commonwealth will have the opportunity to work with highly qualified teachers; standards based 

curriculum; and cutting edge technology to reach their academic goals.  The Intermediate program will 

continue to offer both synchronous (classes occurring simultaneously with students working through the 

curriculum at the same pace) and asynchronous learning opportunities.  Students will also have the 

opportunity to participate in a hybrid model of both synchronous and asynchronous learning 

opportunities.  For example, a student may participate in a synchronous math course and work 

asynchronously for language skills, history, science, music, art, etc.   

 

 The intermediate asynchronous teacher to student ratio will be a maximum of 50:1 

 The synchronous teacher to student ratio will be a maximum of 40:1   

 

Between the ages of 10 and 12 there is major brain development which affects the cognitive abilities of 

students.  According to Jean Piaget, students in this stage are not capable of reasoning as an adult.  This 

does not occur until students reach the age of 15.  In order to ensure that 10, 11, 12 year old students in 5
th
 

grade receive appropriate instruction to enhance brain development , they will be required to attend 

synchronous math and language skills classes via a virtual classroom.  Research shows that direct 

instruction, repetitive practice and continuous modeling practices help to strengthen learning during this 

stage of development.  Highly qualified 5
th
 and 6

th
 grade teachers will ensure that all students receive 

differentiated instruction to enhance their students‘ logical and conceptual growth.  They will use the K12 

standards aligned curriculum in Language Arts and Math to teach concepts based on the PA state 

standards.  Teachers will also use the PA Standards Aligned System to support instruction of all 

intermediate students conducted through the virtual classroom.  All students will participate in 

cooperative learning groups, tiered activities, project based learning, and group investigations.  

Technology will be used to enhance the learning experiences of all students.  Technology will include 

webcams, online websites, digital storytelling, discussion boards, blogs, PowerPoint, and podcasts.  

Intermediate teachers will have access to StudyMate to create interactive activities that will directly link 

to Blackboard.    

 

 Students that have not met grade level standards and benchmarks will be required to attend 

synchronous instruction in either math or language skills or both.  These synchronous class 

sessions will be conducted online through the virtual classroom.  It will be a RTII remediation 

strategy that will allow students to work in small groups to focus on identified weaknesses based 

on the PSSA and the universal screening assessments. 

 

 The PAVCS Intermediate program will also implement the use of paraprofessionals to help 

provide students with remedial tutoring.  The PAVCS paraprofessional is a volunteer aide that is 
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not licensed to teach but will have completed at least 2 years of higher education; knowledge and 

ability to assist students with mathematical concepts and reading strategies; and will work 

directly with the intermediate general education teacher.  The paraprofessional will work in-

tandem with the intermediate general education teacher to help provide RTII Tier 2 students with 

additional practice in math and reading. 

 

 In addition to working with the intermediate teachers, students‘ need the additional support of the 

learning coach to model appropriate academic strategies.    In order to ensure that the learning 

coach understands how to support and model appropriate learning strategies, he or she will be 

required to participate in ongoing parent learning opportunities with the Intermediate teachers and 

leadership team.  These sessions will occur monthly to ensure that the learning coaches 

effectively provide guidance and support to increase student achievement and success.   

 

 Revision of Teacher Evaluation Tool—the teacher evaluation tool needs to be revised and aligned 

with the PDE document 426 and 428.  This will enable PAVCS to provide the teachers with the 

necessary support to continue professional growth; for example from Instructional Level 1 to 

Instructional Level 2.   

 

 Middle States Accreditation—to begin the process of Middle States Accreditation and the self-

study. 

 

 

Middle School Program 

 

The PAVCS Middle School proposes to implement and offer Project-Based Learning Middle School 

Program/Future Goals and Plans 

 

1. 8
th

 Grade Scholars Program - In order to ensure our 8
th
 grade advanced learners receive 

appropriate scaffolding and academic stretch, middle school is proposing a co-teaching model in 

which middle school teachers (who know where 8
th
 graders are coming from) and high school 

teachers (show know where 8
th
 graders are going.) The co-teaching team will identify students 

who are accelerating through middle school level courses at a rapid pace with high levels of 

mastery, and indicate a need for more advanced engagement with content, and who indicate a 

desire and commitment to attainment of critical content skills that will enable them to meet the 

criteria for advanced level high school courses. The Co-teaching team will identify the academic 

strengths and weaknesses for students on track for early placement in high school courses, 

identify critical content paths, and differentiate instruction to ensure they are well prepared when 

placed in high school level courses. The middle school is applying to the National Junior Honor 

Society to begin a chapter in middle school. 

 

2. Project based learning - The PAVCS Middle School proposes to implement and offer Project-

Based Learning in tandem with the K12 Curriculum for some students in order to more 

effectively differentiate instruction and learning to accommodate varying learning levels and 

styles, to foster academic growth by provoking critical thinking and problem solving, and 

engaging students 21
st
 century learning that works with their own interests. The K12 curriculum 

presents many opportunities for student projects. 

 

We believe that a cyber-school such as PAVCS may be uniquely positioned among models of 

education to fully engage students in project-based learning given the technology at our disposal 

and our instructional delivery model which enables teachers and community ―experts‖ to 

collaborate with individual or small and large groups of students outside the confines of bricks 
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and mortar classrooms, limited seating and classroom schedules. At our disposal is a wealth of 

effective technologies for bringing students and community collaborators together from locations 

any place around the globe. These include our K12 curriculum and our Blackboard tools: Wikis, 

Discussion Boards, and other communications systems, and our interactive capabilities with 

Elluminate classrooms. Parents and other entities will play strong roles in guiding, and assessing 

projects, strengthening and enabling students to gain from the wide expertise within our school 

community. 

 

We recognize that teachers will face significant challenges in implementing project-based 

activities. Thus, staff development will focus on designing project-based activities to address 

academic standards, modeling critical thinking and problem solving, using technology for 

effective collaboration, and project mapping and assessment. 

 

Synchronous Courses - Middle school also proposes to increase Synchronous offerings to for 

up to 400 students, depending on enrollment and the needs of individual students. In a 

synchronous course offering, the PAVCS teacher designs and delivers instruction to small groups 

of students at a set time and on a daily basis via Elluminate. Synchronous classes are currently 

being offered to some students in middle school.    

 

3. We believe that some students would benefit from the more intensive academic structure 

provided by a synchronous teacher, while retaining the positive elements of cyber school 

learning. In some cases of non-compliance or risk for failure, we may make synchronous 

participation mandatory. 

 

4. Middle States Accreditation - Complete the process of Middle States Accreditation and the self-

study. 

 

5. Teacher Evaluation - Revision of Teacher Evaluation Tool—the teacher evaluation tool needs to 

be revised and aligned with the PDE document 426 and 428.  This will enable PAVCS to provide 

the teachers with the necessary support to continue professional growth; for example from 

Instructional   Level 1 to Instructional Level  

 

 

High School Program 

 

The PAVCS High School program is planning to expand its design to meet the needs of its students.  

The current design is basically college prep.  In its six years of existence, the program has worked 

within that framework.  This framework meets the needs of most students, but not all.   The expansion 

of design includes investigating and implementing programs to meet the needs of the accelerated 

learner and the non-college bound student.  Examples of these programs include, but are not limited 

to: 

 

1.  PAVCS Scholars Academy—this program is for middle school students who are accelerated in 

the Middle School program and are ready for the rigor of high school.  There would be an 

application process and specific criteria that would need to be met and maintained.  Students 

would be challenged with a more rigorous program and the ability to graduate early.  The creation 

could include additional staffing and additional curriculum. 

 

2. The Lyceum—this program is for high school students who need stretched/challenged.   There 

would be an application process and specific criteria that would need to be met and maintained.  

Students would be challenged with a more rigorous program, college courses, and the ability to 
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graduate early.   The creation of this program could include additional staffing and additional 

curriculum. 

 

3. Early Graduation—this program would meet the needs of the accelerated student.  There would 

be an application process and specific criteria that would need to be met and maintained.  This 

process would be closely monitored by the principal and guidance. 

 

4. Non-College Bound Program—this program would be limited to high school students who are 

not college bound, but want to earn a high school diploma to enter the work force.  There would 

be an application process and specific criteria that would need to be met and maintained.  

Students would need to meet the State‘s minimum graduation requirements.  Work study 

opportunities would be established and online tech classes through a curriculum provider such as 

Penn Foster would be purchased.  The creation of this program could include additional staffing 

and additional curriculum.   

 

5. Twilight Program—this program would include students who do not succeed in a traditional high 

school program.  For example, students who hold down full time jobs or young parents.  The 

program would not run on a traditional school schedule.  The hours could be from 4pm to 12 am 

or on Saturdays.  It would run on a trimester so that these students do not lose interest or skills 

over a long summer break.  This program would also enable a student to earn a diploma in a 

timely manner.  There would be an application process and specific criteria that would need to be 

met and maintained.  Students would need to meet the State‘s minimum graduation requirements.  

This program would work very closely with Family Support and Guidance.  Program 

requirements would include classes such as parenting skills, communication skills, etc.  The 

creation of this program would require additional staffing. 

 

6. GED Program—this program would include students who would drop out and not gain a 

diploma.  The GED Program would follow the state guidelines to earn a GED and would follow 

the pattern set by PA Careerlink.  There would be an application process and specific criteria 

would need to be met and maintained.  This program would work very closely with Family 

Support and Guidance to offer the necessary guidance to these students.  It would not follow the 

traditional schedule.  The creation of this program would require additional staffing.    

 

7.  Required Synchronous –this strategy would provide the low performing student with the 

necessary support and structure to succeed.  This would work in tandem with RTII and the 

academic support programs.  The implementation of this strategy may require additional staffing. 

 

8. Face to Face Learning Opportunities—currently, all learning opportunities offered at the high 

school level are virtual.  Expanding the virtual program to include face to face learning 

opportunities are a natural extension of the program.  For example, creating relationships with 

colleges/universities for real time/hands on lab experiences.  There would need to be a dedicated 

staff member to develop these relationships. 

 

9.  Revision of Teacher Evaluation Tool—the teacher evaluation tool needs to be revised and 

aligned with the PDE document 426 and 428.  This will enable PAVCS to provide the teachers 

with the necessary support to continue professional growth; for example from Instructional      

Level 1 to Instructional Level 2.   

 

10. Middle States Accreditation—to begin the process of Middle States Accreditation and the self-

study. 
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Special Education Program 

 

As an integral infusion within the whole school programming the Special Education Department at 

Pennsylvania Virtual Charter School proposes the following enhancements to its educational program 

over the next five years which will continue to be operated in accordance with Chapter 711. 

 

1. Elementary / Intermediate Life Skills - This new initiative address the needs of a specific sub 

population of special needs learners.  With the reduced class size and specially designed 

instruction, these students will be better prepared for the rigors of the PASA. 

 

2. Autistic Support  With the increased identification; national, state, and local awareness; 

and increased enrollment yet another specialized sub population of special needs learners will be 

addressed. Through the implementation of specific learning strategies such as Competent Learner 

Model the students in the Autistic Support program will receive tailor made instruction that is 

research based.  In turn the students will be exposed to a rigorous platform of curriculum 

appropriately aligned to PA and National Standards.  

 

3. On Staff Speech Language Pathologist - Due to the number of Speech only IEPs that PAVCS has 

on a yearly basis, an on staff Speech Language Pathologist will expedite and insure the quality of 

Evaluations and delivery of services.  The PAVCS Staff SLP now has the opportunity to review 

any ―sub-contracted‖ speech therapy or speech evaluations conducted by an outside related 

service evaluator or service provider.  Furthermore, the on staff PAVCS SLP will be available to 

conduct student screenings.   

  

 

Family Support Department 

 

The focus of all support initiatives are designed to function in tandem with the regular instructional 

program. The staff of PAVCS believes that a collaborative approach to the academic and social 

development of each child significantly increases his/her ultimate trajectory in life. The initiatives below 

outline the programs and services that the Family Support Department will endeavor to implement 

and/improve in the next 5 years. 

 

1. Strengthen academic support programs for students for demonstrating academic deficiencies and 

advanced learning potential 

2. Mandate academic support programs for students demonstrating academic gaps and deficiencies 

3. Improve hands-on learning experiences for students 

4. Improve the manner in which academic support services are infused in the regular education 

program 

5. Increase opportunities for parent mentor-mentee relationships and the development of other 

parent-related services 

6. Capitalize on developing technology-based partnerships to compliment academic support services  

7. Increase virtual events for students 

8. Capitalize on developing community based partnerships to provide support within local 

communities for families 

9. Develop formal  Life After PAVCS program in high school  

 

See Attachment 46: Chapter 12 Implementation 
 

 

 



150 | P a g e     P e n n s y l v a n i a  V i r t u a l  C h a r t e r  S c h o o l  

C h a r t e r  R e n e w a l  A p p l i c a t i o n  2 0 1 0  

 

o Discuss and analyze the strengths and weaknesses of the Cyber Charter School’s 

program over the previous three to four years and explain how that information will 

be used in future plans. Be specific about how those plans build on feedback and 

input from parents, teachers, and students. 

 
PAVCS‘ strengths are found in its Diamond Model of Partnership, the continuity of instruction through 

the use of one primary curriculum and the personalized learning plan to drive differentiated 

instruction.  These strengths help PAVCS achieve parity in education and level the instructional field in 

ways that are unparalleled in the traditional face to face learning environment.   

 

The Board of Trustees commitment to keep all stakeholders informed and provide on-going opportunities 

to have voice is a definite strength of the school.  Every member of the school community and the public 

are able to attend and encouraged to participate in Board meetings via the electronic conferencing tool 

Elluminate or via a toll free conference line.  Board agendas and minutes, school budget, Charter and 

Renewal documents and Annual reports are easily accessible on the school‘s website under ―Governance‖ 

and are also posted on Blackboard.   

 

Parental involvement and engagement is another major strength of our school.  In partnership with the 

Board of Trustees and school leadership, PAVCS parents help formulate, direct and carry out the schools 

priorities.  Our model of instruction and educational partnership could not be implemented without our 

dedicated and committed parents.  The school keeps parents informed through announcements and 

calendars on Blackboard, the school's learning management system, weekly, electronic news briefs and 

periodic town hall meetings.  In addition to serving as academic coaches, our parents participate in school 

committees, school wide planning and serve on the Board of Trustees. To further foster parental 

involvement in the school, the Board of Trustees approved the funding for a Parent Ambassador 

Program.  Through this program, three parent ―ambassadors‖ are paid employees and members of the 

school staff.  Their primary purposes are to ensure the parent voice and perspective is always present at 

every ―table‖ by mobilizing an active group of parent volunteers; serve as a link to parents; and design 

activities which will foster and increase parent engagement with the school. 

 

An additional strength of PAVCS is the school's comprehensive family and student support department, 

which received accolades this year from the Pennsylvania Department of Education, as the school 

received the 2010 Award of Excellence in Student Services from the Pennsylvania Association of Pupil 

Services Administrators, in coordination with Pennsylvania Department of Education at the Fifth Annual 

Student Services Symposium.  The programs and services of this department ensure the school's 

compliance with and implementation of Chapter 12 regulations. The Family and Student Support Services 

Department provides the following programs and services: full guidance department and services; 

supplemental programs for at-risk students and advanced learners; guidance and character education; 

student assistance programs; Title I; pupil health services; attendance and truancy monitoring; student 

records; and community and co-curricular learning initiatives.  A Dean of Family Support Services 

provides leadership and coordination for the department.  She is assisted by a full time staff which 

includes: three Guidance Counselors; Family Support Coordinators; Director of Student Support, Records 

and Compliance; School Psychologist; Title I Director; Director of Pupil Health, two School Nurses; Step 

Up Director; SOAR Director; two Registrars and a  Master Teacher of Co-Curricular Learning.  In 

addition to these traditional support services positions, PAVCS has 14 Family Support 

Coordinators.  These coordinators are assigned geographically.  They are responsible for handling all of a 

family‘s non-academic issues as well as planning monthly activities which will accomplish the non-

academic goals of our charter.   
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The implementation of the Family and Student Support Department is one of the major factors 

responsible for an increase in the school's retention from 68% to 90% during the past three years.  A 

detailed description of the Family Support Program is contained in the Student Support Services Strategic 

Plan, which can be found on the PDE e-Strategic Planning website.   PAVCS holds the distinction of 

being the only cyber school in the Commonwealth which offers such comprehensive student support 

services.    

 

Improving student performance and achievement, the school's final noteworthy strength is its greatest 

accomplishment. Data from both internal and external assessments clearly documents PAVCS' ability to 

improve the academic achievement of its students.  According to the data, the school is having 

tremendous success with closing the academic deficiencies of students. The data shows that the longer 

most students are enrolled in the school, their achievement gaps decrease and their performance on 

external assessment increases.  

 

The school faces three major constant and persistent challenges.  Significant student attrition each year 

makes any comparative year to year analysis of student data very difficult. Even when such a study is 

conducted it is almost impossible to identify any trends due to the constantly changing demographic 

composition of the student body from year to year.  PAVCS has sought to address this challenge with the 

implementation of a universal screening assessment for all students.  The use of the universal screening 

tool which is aligned to state standards and the PDE Standard Aligned System (SAS) will be enable 

PAVCS to obtain baseline performance data for all entering students, design a personal learning plan for 

each student and then monitor their progress to identified quarterly educational goals. Additionally, 

PAVCS will utilize PA Secure IDs and PVAAS system to obtain previous academic performance data for 

newly all enrolled students.  The ability to access new enrolled students‘ previous performance on PSSA 

will help our school immediately identify and address the achievement needs of the 1500 new students 

who enroll in the school each year. 

 

The second challenge the school faces is trying to ensure testing environments for the PSSA which foster 

maximum student performance. The PSSA testing administration guidelines were created without any 

thoughts to the logistical challenges for cyber schools.  Since cyber charter schools do not have "school 

buildings," they must acquire testing facilities from across the state. In the case of our school, this 

requires renting 38 separate facilities to administer the PSSA math and reading assessments and acquiring 

additional facilities for the writing and science assessments.  Due to the distances our students must travel 

to take the assessments, PAVCS usually administers the entire assessment over two days, rather than 

spreading the assessment over a week as most traditional school districts do. The consequences and 

impact of the less than optimal testing environment on student performance may be significant. Our 

students are forced to take the PSSA in strange surroundings, in a shorter span of time with unfamiliar 

people and expected to perform at maximum levels.  Data suggests the environment may be having some 

impact on cyber charter schools students‘ performance.  The effects of the testing environment on student 

performance, and how to account for the environment when assessing cyber charter school students on 

PSSA warrants further study. The school piloted a program in SY 2009 – 2010 which seemed to 

overcome this challenge.  The school assigned students with IEP a specific PAVCS staff member who 

served as their buddy.  This provided students with a familiar face when it was time for testing.  The 

initial data and the school‘s attainment of AYP for SY 2009 – 2010 seems to suggest the program 

worked.  The program will be expanded to include more students. 

 

The third challenge the school face is the school as school for the assessment of student performance and 

achievement, and as an LEA for Special Education and other matters.  Currently PAVCS is evaluated as 

an individual school rather than as a district.  This includes students who tested in grades 3 through 11, 

for a total of 1,574 participants in the Math test and 1,573 participants in the Reading test.  In 2010 there 

were only 50 other individual schools in the Commonwealth of Pennsylvania that had 1,000 or more 
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participants, only four had 1,500 or more and three out of the four were Cyber Charter Schools.  The 

designation of the PAVCS as a ―school‖ rather than an LEA for the assessment of student achievement 

has been detrimental to PAVCS.  An examination of school wide PSSA scores clearly demonstrates the 

schools success in moving students ahead.  School wide PAVCS has met or exceeded AYP targets every 

year.  However, the school has failed to make AYP.  The primary reason for this failure is the fact that all 

school‘s 3000 plus students who take the PSSA are evaluated in one pool.  This method of analysis places 

PAVCS at a tremendous disadvantage.  If PAVCS was considered and evaluated like the other 500 LEAs 

in the state, PAVCS would have made AYP every year, with the exception of the year the school missed 

AYP for participation.  PAVCS is structured and operates organizationally as an LEA.  We believe 

PAVCS should be evaluated as a School District and that each program (Elementary, Intermediate, 

Middle School and High School) is evaluated as an individual school within PAVCS. 

 

 

 

 

 How will stakeholder involvement be enhanced in the next five years? 

 

o Discuss the plans for parent, student, and teacher involvement. Be specific in 

describing how these plans are informed by experiences of the past three to four 

years. 

 
PAVCS will continue to utilize its proven successful strategies to ensure continued stakeholder 

involvement.    These strategies will include parents serving on the Board of Trustees; participation of 

parents, teachers and students on school committees; the utilization of surveys to ascertain parent 

satisfaction; focus groups and participation on the Project Partner Groups.  The Project Partner Groups are 

groups comprised of individuals from all stakeholder groups in school.  Each group is made up of parents, 

administrative personnel, instructional staff, student support staff and students.  There are six to seven 

groups operating simultaneously.  These groups examine proposed policies, projects, and procedures from 

their particular stakeholder perspective.  The group then gives feedback and recommendations to the 

CEO.  The CEO then shares this information with the Board, Executive and Senior Leadership teams who 

use the information to make leadership decisions.  The Parent Ambassador Program will continue to be a 

vital component of ensuring parent engagement and voice (see description of the program above).  School 

leadership will continue to provide a variety of opportunities for parents and teachers to exchange ideas 

and voice concerns during formal meetings with the community and online office hours.  These meeting 

and office hours are announced on Blackboard and convened using Elluminate. 
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o Describe how stakeholder (parent, student, and teacher) input and satisfaction will 

be measured in the future. Discuss how the Cyber Charter School leadership and 

administration will utilize input and feedback from the stakeholders for program 

involvement. 

 
During the period of the charter, PAVCS will continue to administer and analyze the following formal 

and informal instruments to ascertain stakeholder satisfaction data.  The results of the data will be used to 

implement new initiatives, programs, policies and procedures and revise existing initiatives, programs, 

policies and procedures. 

 
o Intermediate Program Parent Survey  

o Elementary Program Parent Survey  

o Related Services Parent Survey March  

o Parent Satisfaction Survey Spring  

o New Parent Survey Fall   

o K-6 Anti-bullying Assembly Survey November  

o One Simple Question  

o Annual Staff Satisfaction Survey 

o Withdrawal Data 

o Focus Group Data 

o Informal Emails and suggestions 

o Information from Town Halls with the CEO 

 

 

 

 

 Report the Cyber Charter School’s student enrollment plans for the next five years using 

the following table. Include any requested grade/enrollment expansions: 
 

  Current Year Year 1 Year 2 Year 3 Year 4 Year 5 

Total Projected 

Enrollment** 3750 3937 4134 4341 4558 4786 

Grades to be Offered K- 12 K- 12 K- 12 K- 12 K- 12 K- 12 

 

Based on past data and our goal of maintaining a solid foundation for each individual student‘s academic 

progress, we are projecting a slow and steady growth rate of 5% over the next five years.  Through slow 

and consistent growth, we will be able to continue offering exemplary services to all of our students while 

focusing on their individual needs.  Building upon a solid framework for maintaining overall retention, 

we project the ability to weather any unforeseen environmental influences. 

 

**Any projected enrollment shall not be construed as an agreement to cap or otherwise limit student enrollment. 
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 What measurable outcomes will the Cyber Charter School achieve over the next five years? 

o Use the chart below to respond to academic goals listed and the empty rows to insert 

your own academic and non-academic goals. Be sure to include goals for any new 

grades being proposed. 

 
 

Overall Future Plans 

 

 
Current 

Status 
Year One Year Two Year Three 

Year 

Four 
Year Five 

Local Test 

Data for 

all grades 

tested 

75% of 

students 

make 1 year’s 

growth in all 

subjects 

85% of 

students 

make 1 year’s 

growth in 

subjects 

95% of 

students 

make 1 year’s 

growth in all 

subjects 

100% of 

students 

make 1 year’s 

growth in all 

subjects 

100% of 

students 

make 1 

year’s 

growth in 

all 

subjects 

100% of 

students 

make 1 

year’s 

growth in 

all subjects 

PSSA 

goals for 

all grades 

tested 

 

(Reading) 

Reading 

 

71%=3rd 

73%=4th 

55%=5th 

68%=6th 

72.4%=7th 

82.2%=8th 

67%=11
th 

 

 

 

 

 

 

 

Reading 

 

76%=3
rd

 

78%=4
th

 

60%=5
th

 

73%=6
th

 

72%=7
th

 

72%=8
th

 

78%=11th 

Reading 

 

81%=3
rd

 

83%=4
th

 

65%=5
th

 

78%=6
th

 

81%=7
th

 

81%=8
th

 

81%=11th 

Reading 

 

86%=3
rd

 

88%=4
th

 

70%=5
th

 

83%=6
th

 

91%=7
th

 

91%=8
th

 

91%=11th 

Reading 

 

100%=3
rd

 

100%=4
th

 

100%=5
th

 

100%=6
th

 

100%=7
th

 

100%=8
th

 

100%=11t 

Reading 

 

100%=3
rd

 

100%=4
th

 

100%=5
th

 

100%=6
th

 

100%=7
th

 

100%=8
th

 

100%=11t 

PSSA 

goals for 

all grades 

tested 

 

Math 

73%=3
rd

 

80%=4th 

57%=5th 

68%=6th 

63.2%=7th 

59.2%=8th 

41%=11th 

78%=3
rd

 

85%=4
th

 

63%=5
th 

73%=6
th

 

67%=7
th

 

67%=8
th

 

67%=11th 

83%=3
rd

 

90%=4
th

 

68%=5
th

 

78%=6
th

 

78%=7
th

 

79%=8
th

 

78%=11th 

88%=3
rd

 

96%=4
th

 

73%=5
th

 

83%=6
th

 

89%=7
th

 

91%=8
th

 

89%=11th 

100%=3
rd

 

100%=4
th

 

100%=5
th

 

100%=6
th

 

100%=7
th

 

100%=8
th

 

100%=11t 

100%=3
rd

 

100%=4
th

 

100%=5
th

 

100%=6
th

 

100%=7
th

 

100%=8
th

 

100%=11th 

No Child 

Left 

Behind 

Math=56% 

 

Reading=63% 

Math=67% 

 

Reading=72% 

Math=78% 

 

Reading=81% 

Math=89% 

 

Reading=91% 

100% 100% 
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Elementary Program Future Plans 

 

Elementary Program Goals for Future Planning 

 
Current Status 

Advanced/Proficient 

Year 

1 

Year 

2 

Year 

3 

Year 

4 

Year 

5 
PSSA Reading  Goal: Elementary 71% 76% 81% 86% 100% 96% 

PSSA Reading:  IEP Subgroup 35% 40% 45% 50% 100% 100% 

PSSA Reading: Economically Disadvantaged 65% 70% 75% 80% 100% 100% 

PSSA Reading: White 76% 81% 86% 91% 100% 100% 

PSSA Reading: African American 63% 68% 73% 78% 100% 100% 

PSSA Math Goal: Elementary 75% 80% 85% 90% 100% 100% 

PSSA Math:  IEP Subgroup 58% 63% 68% 73% 100% 100% 

PSSA Math: Economically Disadvantaged 70% 75% 80% 85% 100% 100% 

PSSA Math: White 80% 85% 90% 95% 100% 100% 

PSSA Math: African American 61% 66% 71% 76% 100% 100% 

PSSA Reading Goal: Grade 3 71% 76% 81% 86% 100% 100% 

PSSA Reading Goal: Grade 4 73% 78% 83% 88% 100% 100% 

PSSA Math Goal: Grade 3 73% 78% 83% 88% 100% 100% 

PSSA Math Goal: Grade 4 80% 85% 90% 95% 100% 100% 

No Child Left Behind AYP Goals: Math 56% 67% 78% 89% 100% 100% 

No Child Left Behind AYP Goals: Reading 63% 72% 81% 91% 100% 100% 

 

 

 

Intermediate Program Future Plans 

 

Intermediate Program Goals for Future Planning 

 
Current 

Status 
Year 1 Year 2 Year 3 Year 4 

Year 

5 
PSSA Reading  Goal: Intermediate  61.5% 67% 72% 77% 100% 100% 

PSSA Reading:  IEP Subgroup 35% 40% 45% 50% 100% 100% 

PSSA Reading: Economically Disadvantaged 52.2% 57% 62% 67% 100% 100% 

PSSA Reading: Male 61.5% 67% 72% 77% 100% 100% 

PSSA Reading: Female 62% 67% 72% 77% 100% 100% 

PSSA Reading: White 64.1% 69% 74% 79% 100% 100% 

PSSA Reading: African American 49% 54% 59% 64% 100% 100% 

PSSA Math Goal: Intermediate 55% 60% 65% 70% 100% 100% 

PSSA Math:  IEP Subgroup 57.1% 62% 67% 72% 100% 100% 

PSSA Math: Economically Disadvantaged 52.2% 58% 63% 68% 100% 100% 

PSSA Math: Male 61.4% 67% 72% 77% 100% 100% 

PSSA Math: Female 62% 67% 72% 77% 100% 100% 

PSSA Math: White 64% 69% 74% 79% 100% 100% 

PSSA Math: African American 49% 54% 59% 64% 100% 100% 

PSSA Reading Goal: Grade 5 55% 60% 65% 70% 100% 100% 

PSSA Reading Goal: Grade 6 68% 73% 78% 83% 100% 100% 

PSSA Math Goal: Grade 5 57.6% 63% 68% 73% 100% 100% 

PSSA Math Goal: Grade 6 68% 73% 78% 83% 100% 100% 

No Child Left Behind AYP Goals: Math 56% 67% 78% 89% 100% 100% 

No Child Left Behind AYP Goals: Reading 63% 72% 81% 91% 100% 100% 
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Middle School Program Future Plans 

 

Middle School Program Goals for Future Planning 

 
Current 

Status 

Year 1 

10-11 

Year 2 

11-12 

Year3 

12-13 

Year 4 

13-14 

Year 5 

14-15 
PSSA goals for all grades reading 63% 72% 81% 91% 100% 100% 

PSSA goals for all grade math  56% 67% 78% 89% 100% 100% 

PSSA 7 grade reading 72.4% 75% 81% 91% 100% 100% 

PSSA 7 grade math  63.2% 67% 78% 89% 100% 100% 

PSSA 8 grade reading 82.2% 82% 87% 91% 100% 100% 

PSSA 8 grade math 59.2% 67% 78% 89% 100% 100% 

African American Reading  54.9% 67% 79% 91% 100% 100% 

African American Math 38.5% 53% 68% 83% 100% 100% 

Economically Disadvantages Reading 72.8% 72% 81% 91% 100% 100% 

Economically Disadvantage Math 57.4% 67% 78% 89% 100% 100% 

IEP Students Reading 47.6% 61% 74% 87% 100% 100% 

IEP Student Math 61% 67% 78% 89% 100% 100% 

No Child Left Behind AYP goals reading 63% 72% 81% 91% 100% 100% 

No Child Left Behind AYP goals math 56% 67% 78% 89% 100% 100% 

 

 

 

High School Program Future Plans 

 

High School Program Goals for Future Planning  

 
Current 

Status 
Year 1 Year 2 Year 3 Year 4 Year 5 

Local Test Data Goals for All Grades Tested  
Study Island Benchmark Math 

11
th

 grade 

52.5% 57.5% 63.5% 68.5% 100% 100% 

Study Island  

Bench Mark Reading. 11
th

 Grade 

76.9% 81.9% 86.9% 91.9% 100% 100% 

Math Grade 11 All Students 41% 46% 51% 56% 100% 100% 
Math Grade 11 

IEP students 

13% 18% 23% 28% 100% 100% 

Math Grade 11 Economically Disadvantaged 

Students 

40% 45% 50% 55% 100% 100% 

Math Grade 11 White students 42% 47% 52% 57% 100% 100% 
Math Grade 11 African American students 30% 35% 40% 45% 100% 100% 
Reading Grade 11 All Students 67% 72% 78% 82% 100% 100% 
Reading Grade 11 

IEP students 

32% 37% 42% 47% 100% 100% 

Reading Grade 11 

Economically Disadvantaged students 

58% 63% 68% 73% 100% 100% 

Reading Grade 11 White students 66% 71% 76% 81% 100% 100% 
Reading Grade 11 African American students 70% 75% 80% 85% 100% 100% 

No Child Left Behind goals AYP Goals 

Math Grade 11 All Students 41% 67% 78% 89% 100% 100% 

Reading Grade 11 All Students 67% 78% 81% 91% 100% 100% 
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