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category. Announcement of this policy is in accordance with State law including the 
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PROGRAM REVIEW GLOSSARY 
 

Action Plan- A plan developed by a Program Provider and submitted to PDE that must address 

problematic areas identified in a program review and a timeline for implementing the 

improvements. 

 

Enrolled Students- Students accepted into an initial teacher preparation program that have not 

yet completed the program. 

 

IHE -  Institution of Higher Education 

 

Initial Certification- The first teaching certificate issued to an individual. 

 

Matrix (Program Matrix) - Each program must include a matrix that lists all courses and the 

PDE required competencies assigned to the courses. A matrix is typically a spreadsheet 

which aligns the required competencies (and their major assessments) with the program‗s 

required courses and the competency assessments. Optional courses and General 

Education requirements should not be included; only the courses that are required for all 

candidates, and which contain the competencies required by PDE. The matrix is a map 

that reviewers use to identify the components to be found in a given course syllabus. See 

Appendix B for an example. 

 

On-site Review Team – A subset of reviewers selected to visit a campus. The on-site review 

team will include individuals who possess the knowledge and skills necessary to 

adequately review the evidence required by the established focus goals.  

 

PDE -  Pennsylvania Department of Education 

 

Program Completer – An individual who has met all of the requirements of a PDE educator 

preparation program.  

 

Program Provider – An entity approved by PDE to offer educator preparation programs.  

 

Program Reviewer – An individual from basic or higher education trained in program review 

by PDE. The program reviewer will examine applications based on current regulations 

and an approved rubric.  

 

Program Status Letter – A letter sent to the Program Provider by the Bureau of School 

Leadership and Teacher Quality informing the Program Provider of the review status for 

programs and the changes or responses necessary for approval.  

 

Single Assessment Pass Rate- The percentage of students who passed the assessment among all 

who took the assessment. 

 

Summary Pass Rate- The percentage of students who passed all tests they took for their area of 

specialization among those who took one or more tests in their specialization area.
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OVERVIEW 
 

 

The overarching purpose of the Major Program Review is to provide all stakeholders in the 

Commonwealth with assurance of program quality and professional educator competency. 

The Pennsylvania Department of Education (PDE) works in concert with each Program 

Provider in a collaborative partnership to document and evaluate the level of program 

compliance with all regulations.   PDE evaluates each Professional Educator Program 

every seven years as mandated by 22 Pa. Code § 49.13(d).  These guidelines apply 

exclusively to the Major Program Review. 

 

During the spring of 2010, the Major Program Review goals and procedures were outlined 

in collaboration with professional educators from PDE, faculty from diverse Institutions of 

Higher Education (IHE‘s) and basic educators (see Appendix C). From February through 

May 2010, the workgroup met face to face and utilized online communications to develop 

both the content and process for Major Program Review. The workgroup was given the 

charge to develop an outcomes-based process with transparency, clarity and meaningful 

evidence attesting to program quality. 

 

The Major Program Review process has evolved over time from an essentially input-based 

process to one that includes outcomes and impacts on student growth and development as 

articulated by program competencies. Outcomes are broadly defined as the performances 

of pre-service and early in-service program candidates. For example, the Program Provider 

designs the program of study that is aligned with competencies set forth by PDE‘s program 

guidelines. Candidates engage in courses, field experiences and culminating clinical 

experiences. From these varied experiences, they are required to demonstrate competency 

as gauged by faculty designed assessments. These critical competency-based assessments 

attest to the candidates‘ performance in each program. They allow for assessment of the 

individual, and the aggregate of these results speak to the quality of program. The data 

collected is quantifiable and, when examined by the program provider during cyclical 

review, should lead the Program Provider to identification of areas of strength and areas 

for improvement.  

 

This description of the program review process serves to highlight sources of outcome-

based  evidence that are generated, reviewed and analyzed by the Program Provider and 

reviewed by PDE, and finally should lead to program improvement decisions. These 

activities all serve as elements in a feedback mechanism to examine individual candidate 

growth, as well as the overall health and vitality of the program under review. 

 

Elements of the on-line application, i.e., mission, advisement, faculty, curriculum, 

collaboration, etc., are inputs. These shape the experiences required for the candidate. 

Some may have the capacity for serving as outcomes, but are not as proximal to the 

collection of evidence with the specific intent of determining whether or not the program 

competencies have been met, nor the impact on student growth and development. Impact 

on student growth and development in cognitive, social, emotional and physical domains is 
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dependent upon the level of preparation for pre-service candidates. The relationships 

between inputs, outcomes and the impact on Pre-K to 12 student learning are not linear. 

Rather, the bundling of input and outcome variables plays out over time in the 

development of the professional educator at the pre-service and in-service levels. 

 

Major Review 7-Year Cycle 
 

The steps to the application and review process are as follows: 

 

1. Program Providers will be required to submit applications online for review 

by independent program reviewers assigned by PDE.  

2. Preliminary findings from the online review will be shared with the Program 

Provider and may result in the request for additional information.   

3. Depending upon the findings from the online review and submission of 

additional data , PDE will determine whether a formal site visit is required 

or optional.  An onsite review may be requested by a Program Provider.  

Such requests from Program Providers must include specific targeted goals 

for the visit. 

4. When a site visit is scheduled, it will be highly focused on seeking 

clarification and verification of evidence as communicated to the Program 

Provider and site review team during a pre-visit conference. 

5. The program provider will be responsible for the cost of transportation, 

accommodations, and meals for all site visitors and the PDE Liaison.  

6. The program provider will be responsible for the fees collected in order to 

pay honoraria to the program reviewers. 

7. Electronic reviews and subsequent site reviews will be conducted by 

reviewers assigned to program clusters as designated by PDE.  

 

The content of the online submission of all Professional Educator Programs offered by the 

Program Provider has been organized around the Ten General Standards and Chapters 354 

and 49 requirements.  The Program Provider will address all required information with 

narrative and evidence from Title II and PDE data, as well as Program Provider data. The 

Program Provider data will focus on evidence collected and analyzed on candidate 

outcomes aligned with specific program competencies, as well as impacts on student 

growth and development in Pre-K through 12 classrooms for pre-service and in-service 

candidates. For example, Program Providers may demonstrate aggregate performance of 

candidates on competency-based assessments within courses and/or clinical experiences by 

including the percentage of candidates reaching acceptable levels of performance.   

 

Out-of-Cycle Review 
 

The Division of Professional Education has developed a seven year cycle for the review of 

all program providers that offer educator preparation programs within the Commonwealth. 

For most program providers, this schedule permits time to implement and assess 

modifications based on data. However, PDE will examine annual reports from program 
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providers to determine if trends occur that warrant an out-of-cycle review. The following 

list of factors will be used as indicators that may trigger an out-of-cycle review by PDE. 

 

 Complaints received regarding a program or Program Provider 

 Program completion rates 

 Test pass rates 

 GPA/Test score relationships 

 LEA dissatisfaction with candidates in areas such as English Language Learners 

(ELL), Technology, Standards Aligned System (SAS), Diverse Learners and/or 

Assessment and Adaptation of Lessons and Pedagogy 

 Graduate satisfaction 

 Program retention rates 

 Program enrollment changes 

 Professional retention rates 

 Third party ratings 

 Candidate completion time for program 

 Change of national accreditation status of individual programs 

 Technology skills of faculty 

 Percentage of full-time/adjunct faculty 

 Unusual rate of leadership and/or faculty turnover 

 Overall program rating 

 

No criterion is meant to stand alone as an indicator and the review of annual reports seeks 

to identify chronic concerns as opposed to those that are episodic in nature.  PDE will 

review all of these indicators in relation to other Program Providers before making the 

decision to initiate an out-of-cycle review. Such a decision would be made in the spring 

and the Program Provider would have one year to prepare for the review.  In addition, the 

Program Provider would have access to technical assistance through their assigned PDE 

Liaison. 

 

 

THE REVIEW PROCESS 
 

Orientation and Training 
 

The Department will provide an on-line training module that must be completed before 

PDE will provide access to the online application system.   The training includes 

instructions for electronic submission and data points required. The On-line training 

module will allow the program provider to review section by section the information 

required in the application. It can be accessed on any computer in any location where 

Internet is available.  

 



 

Last Updated 12-27-12 
 

8 

Summary of Review Process  
 

Throughout the review process, there is ample opportunity for communication and 

feedback between PDE, the Program Provider and assigned program reviewers to facilitate 

preparation of all review documents.  At several points, PDE and the Program Provider 

will engage in constructive interaction and adhere to designated deadlines.   

 

The formal review process is illustrated in Appendix A 

 

Information for review is obtained from the online application, annual reports, Title II 

reports, surveys. Based on information received in surveys and reviewer comments, phone 

interviews may be conducted with selected individuals by the PDE Liaison and team 

members. The Program Provider will be required to provide names and numbers of 

potential participants for phone surveys.  

Response with Additional Information 
 

Based on initial findings, the Program Provider may be asked to clarify or provide 

additional information to the program reviewer(s). Program reviewers will review the 

additional information and send a revised report, the Reassessment, to the PDE Liaison. 

The PDE Liaison will either forward the Reassessment with a recommendation to approve 

the program(s) to the Bureau Director or the liaison will recommend the need for an on-site 

review to the Program Provider. 

 

On-site review 
 

Based on the Response with additional information (if requested), PDE will determine if a 

site visit is required or optional at the request of the Program Provider. If a site visit is to 

be scheduled, PDE assigns the on-site review team (see Glossary) and coordinates the site 

review date and logistics with the Program Provider based on the goals for the visit. If a 

site visit is not required and has not been requested by the Program Provider, the review 

team assigned by PDE will complete the program report, forward the report to the PDE 

Liaison, who will issue the report to the Program Provider. The Program Provider will 

respond to PDE by the designated deadline, at which time the PDE Liaison will 

recommend approval/disapproval status to the Bureau Director, and a Program 

Approval/Disapproval Letter will be forwarded to the Program Provider from the Bureau 

Director.  

 

If a site visit is scheduled, the PDE Liaison will conduct a pre-visit conference call with the 

Program Provider to establish the agenda and the focus goals for the on-site review. The 

established focus goals of the on-site visit will enable the Program Provider to concentrate 

efforts on the requests for evidence and will allow the on-site review team the opportunity 

to verify the evidence exists and meets the requirement(s). The composition of the site visit 

team will be determined by the focus goals so as to eliminate duplication of effort and to 

increase the efficiency of the site visit. The program review team may or may not be 

selected from among the program reviewers who performed the electronic review and will 
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include individuals who possess the knowledge and skills necessary to adequately review 

the evidence required by the focus goals established.  The Program Provider will incur 

all costs associated with the online review and on-site review team.  
 

The Program Provider and the site visit team will have advance notification as to the 

specific evidence sought. At the conclusion of the site visit, the PDE Liaison will conduct 

an exit interview with members of the on-site review team. The final report will be 

developed with input from team members to the PDE Liaison who will be responsible for 

sharing the draft report with the team members for feedback and for finalizing the report.  

At this point, the PDE Liaison will recommend approval status to the Division Chief and 

Bureau Director, and a Program Approval/Disapproval Letter will be forwarded to the 

Program Provider from the Bureau Director. The Program Provider may submit an appeal 

to the Secretary of Education by the specified deadline.   

Final Report 
 

The final report includes the findings of the team members regarding the ability of the 

program provider and its programs to operate in accordance with the requirements 

identified in the General Standards and Specific Program Guidelines for Professional 

Educator Program Approval in the Commonwealth of Pennsylvania. A copy of the final 

report and the institution‘s response and a program status letter will be forwarded to the 

Director of the Bureau of School Leadership and Teacher Quality for review. The Program 

Provider may submit an appeal to the Secretary of Education by the specified deadline. 

  

Program Decision Status 
 

There are three levels of approval status:  full approval (7- years), conditional approval (2 -

years), and approval denied. Probationary approval will no longer be granted. Approval 

will not be granted at the institutional level; rather, each program will be granted its 

individual approval status. It is possible that an institution may receive various levels of 

approval for its different programs.   

 

Full Approval 

 

When a program providers receives full approval for its educator preparation programs, the 

Program Provider is given the right to recommend program completers for professional 

educator certification in Pa. With full approval comes the responsibility to maintain the 

program standards and annually submit a report on each of the approved programs.   

 

Conditional Approval 

 

Conditional approval may be granted to a program for a two year time period.  Candidates 

will continue to be recommended for certification; however, the following steps must be 

taken by the Program Provider: 
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1. The Program Provider must develop and submit an Action Plan to PDE for 

approval. 

2. The plan must address problematic areas and a timeline for implementing identified 

improvements. 

3. The specifics of reporting and follow-up visits will be agreed upon between PDE 

and the Program Provider during this improvement phase. 

  

Approval Denied 

 

When an institution and/or any of its professional educator programs are denied program 

approval, the following steps must be taken:   

 

1. Terminate the admission of candidates to the program. 

2. All candidates who are presently enrolled in the program, and any who were 

enrolled but have not yet completed the program since the previous approval 

decision was granted, must be formally notified of the denial. The formal 

notification must explain the basis for the denial and inform each candidate of the 

courses that must be taken in order to complete the program. 

3. Efforts to facilitate the completion of the program should include collaborating 

with other institutions in the area in accepting coursework, transferring credits and 

completing other required activities that candidates may need for certification. 

4. The Bureau of School Leadership and Teacher Quality must receive a list of the 

candidates and confirmation that they were notified. The list must include the 

name, social security number, number of credits needed and arrangements to assist 

the candidate in obtaining certification.  

 

Appeal Process 
 

When an institution wants to appeal its approval decision, the following steps must be 

taken: 

 

1. The institution must file an appeal with the Secretary of Education within thirty 

days from the date of program status notification from PDE.  

2. Within sixty days of receipt of the appeal request, the Secretary of Education and 

/or designee will review the following documents: program application, 

determination and request for additional information notification, Program Provider 

Response and reassessment, site visit summary and the request for appeal.  

3. A final determination notice will be mailed to the institution.    

 

 

Conditions for Follow-up Reviews 
 

When an institution or any of its programs receives a two year Conditional Approval, a 
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follow-up review must be conducted in the final semester of the conditional approval 

period. In some instances, the follow-up review will be conducted by the PDE Liaison. 

This would be the case in such instances when advisement sheets were cited as inaccurate 

or inadequate or when performances on the PECT/Praxis examinations were the cause for 

a standard not being met. In other instances, it may be necessary for a programmatic team 

member(s) to return to the institution for the follow-up. Some examples of this would be 

when the outcome of action plans could not be verified through the syllabi or when 

significant programmatic changes have to be implemented due to inadequate scope of 

studies or field experiences. The costs associated with the follow-up reviews must also be 

paid by the institution. 

 

FEES 
The Division of Professional Education and Teacher Quality has determined a cost for 

professional providers to undergo Major Review.  The cost is revenue neutral and is driven 

by the amounts of the honoraria paid to reviewers for their services.  

 

Assigning Reviewers: 

 PDE plans to assign reviewers to a minimum of 1 but no more than 8 programs per 

program provider, depending on their availability and expertise. The work time for 

each reviewer will vary depending on the assignment.  

 The cost is based on the number of programs to be reviewed per reviewer, rather 

than simply on the number of programs.  

 The total of payments made to reviewers will not exceed the cost paid by the 

institution 

 Reviewers will not be paid until their assigned responsibilities have been completed 

and the institution has received the Final Approval Determination letter. 

Formula 

1. The honoraria to reviewers begins with a ―first review‖ honorarium of $500 

2. After completing a ―first review‖, the next reviews from the same program provider 

will require approximately 1/4 the time to complete, e.g. a post-bac version of the 

same program, or each of the secondary subject areas, so reviewers will be given 

$125 for each of the subsequent review assignments from the same provider. 

 

Program providers will be billed with an invoice from PDE‘s contracted accountant. 
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MAJOR PROGRAM REVIEW FOR NATIONALLY ACCREDITED 
PROGRAMS 
 

PDE recognizes the rigorous standards that national accreditation bodies use to evaluate 

the program provider. While some national accrediting bodies focus on the program 

provider, PDE is responsible for the review and approval of each individual certification 

program. 

 

At this time, only the Specialized Program Association (SPA) review provides an 

evaluation of a significant amount of data that in many ways mirrors the data that PDE 

reviews through the Major Review process. Thus, the SPA reports can and will be used to 

reduce the amount of duplicative data entry by programs that take part in the national 

accreditation review. The SPA review is the only national accrediting body data source that 

PDE will accept at this time. The final decision of the SPA will be accepted by PDE. 
 

Major Review Process for a Nationally Accredited Program 
 

The PRS system will be utilized for all program reviews. However, the required data for 

programs desiring to provide SPA reports will be limited to the following sections of the 

application: 

Section 2 Evaluation 

Section 3 Admission 
Section 4 Program Design, as follows: 

 items within 4.1.3 (use of Educational Technology)  

 items within 4.2.2 (New Teacher Support) 

Section 6 Field Experience, as follows: 

 items 6.1.1.6 - 6.1.1.9 (Stages 1 & 2 Placement sites and partnerships) 

 6.1.2 (pertaining to Evaluation and LEA/candidate satisfaction with the 

Stages 1 & 2 field experience)  

 items 6.1.3.6 - 6.1.3.9 (Stage 3 Placement sites and partnerships)  

 6.1.4 (pertaining to Evaluation and LEA/candidate satisfaction with the 

Stage 3 field experience) 

Section 8 Exit Criteria 
Section 10 Evidence Room: Programs will upload their final SPA report from the 

current NCATE/CAEP review. Each program completes a separate application, so 

each SPA report is uploaded separately. Do not upload all SPA reports to a single 

application. 

 

Note: Item responses must answer the required items. Item responses cannot say ―Refer to 

SPA report in Section 10‖. 
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The following sections of the Major Review application will not require an entry when the 

program uploads a SPA report: 

Section 1 Mission and Philosophy 

Section 4 Program Design, as follows: 

 items within 4.1.1 (Program Completion and Credit Requirements) and 

4.1.2 (Advisement Sheet and Program Matrix)  

 items within 4.2.1 (Collaboration) 

 items within 4.3.1 (Candidate Advisement), 4.3.2 (Career Planning and 

Other College Services) and 4.3.3 (Retention and Transfer Data) 

Section 5 Course Information 

Section 6 Field Experience, as follows: 

 items 6.1.1.1 - 6.1.1.5 , and 6.1.1.10 (Stages 1 & 2) 

 items 6.1.3.1 - 6.1.3.5, and 6.1.3.10 (Stage 3)  

Section 7 Student Teaching 

Section 9 Faculty 

 

Note: Certification programs that do not have a SPA report will complete all of the data 

elements within the program application.  

 

Amended Cost Formula for Major Review of Nationally Accredited 
Programs 
 

The costs for conducting a Major Review on programs that provide their most recent SPA 

reports will be lower because the reviewers will have fewer items to evaluate and report 

on. Program reviewers will examine and report findings on only the following sections of 

the Major Review: 

Section 2 Evaluation 

Section 3 Admission 
Section 4, items within 4.1.3 (use of Educational Technology) and 4.2.2 (New 

Teacher Support) 

Section 6, items 6.1.1.6-6.1.1.9 & 6.1.3.6-6.1.3.9 (on Placement sites and 

partnerships) and 6.1.2 & 6.1.4 (pertaining to Evaluation and LEA/candidate 

satisfaction with the field experience) 

Section 8 Exit Criteria 
 

Reviewers will receive honoraria equal to half (1/2) of the honoraria for a non-SPA 

program review, but not less than $100 per program reviewed. Program providers will be 

billed accordingly once the total number of reviewers is established. 
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CONTENT OF SUBMISSION FOR MAJOR PROGRAM REVIEW 
 

The Department recognizes the various types of program providers in the Commonwealth 

charged with preparing professional educators and views this as a strength. All Program 

Providers are required to provide multiple sources of evidence that adequately capture the 

quality of programs offered. Each Program Provider will provide evidence through inputs, 

outcomes and impacts designed to inform program quality and result in continuous 

improvement.  Evidence is expected to document program growth and performance of 

candidates on specific program competencies, as well as impacts on student growth and 

achievement in Pre-K through 12 classrooms. Program Providers are also expected to 

provide evidence of meaningful collaboration with internal and external stakeholders. 

Online submission for each program is organized in two broad sections:  Overview of 

Professional Educator Programs Offered by the Program Provider and Program Specific 

Evidence.   

 

Overview of Professional Educator Program Standards 
 

The Program Provider will provide data and narratives about each of its approved 

professional preparation programs, using data from annual reports, Title II reports, PDE 

data and/or Program Provider-designed metrics. The descriptions that follow for each of 

the pages of the Major Review application are not inclusive of all sources of evidence 

required. The following is a summary:  

 

Step 1: Mission and Philosophy - The professional education program shall have a 

cooperatively developed mission statement that is based on the needs of the professional 

educator candidates, public school entities and their students, and consistent with the 

design of the program (354.21) (49.14(4)(i)). The program provider will provide evidence 

supporting the mission statement and demonstrate how it is communicated among program 

faculty and to a broader public. PDE wants to see a direct connection between the mission 

statement and the program design. In other words, the program design should reflect its 

mission. The admission requirements, the program design, the field experience, or the 

follow-up support all reflect the program‘s unique mission. 

 

Step 2: Program Evaluation- The professional education program shall have a system to 

collect and submit the data required in the annual reports and use it to modify and improve 

the professional education programs (354.22) (49.14(4)(vii)(x)). PDE seeks evidence 

directly related to candidate performance outcomes and impacts on student learning over 

time as the candidate progresses through the program of study. Program Providers will use 

evidence from annual reports, Title II and Program Provider-specific instruments and PDE 

data reports. 

 

Step 3: Admissions Criteria - The professional education program shall have a system for 

admitting applicants into the program that ensures that they meet the course, credit and 

grade point average or alternative admissions requirements (354.23) (354.31) 

(49.14(4)(v)). The program provider will articulate recruitment plans and recruitment 
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targets as applicable to various programs. The program provider will identify any 

institutional or programmatic policies designed to recruit and retain strong candidates 

including those from historically underrepresented groups. Evidence of alternative 

admission requirements will be provided, when applicable. Programs must conduct a 

thorough Intake Process to determine whether previous education and/or work experience 

meets an admission requirement, program requirement, or both. 

 

Step 4: Program Design - The program provider shall document that the professional 

education programs that culminate in certification eligibility and  a bachelor‘s degree or 

higher requires the same academic content as does a major in a Bachelor of Arts or 

Bachelor of Science Degree and that programs allow for completion in four years (354.24) 

(49.14(4)(iii)). The provider will describe how they design a program that meets all PDE 

guidelines for content preparation. 

 

The preparation program shall document that the faculty , public school personnel, and 

other members of the professional education community collaborate to design, deliver, and 

facilitate effective programs for the preparation of professional educators and to improve 

the quality of education in schools (354.25) (354.41) The program provider must describe 

how and with whom program faculty formally collaborate from among public school 

personnel, arts and sciences faculty, community colleges, program graduates, business and 

community leaders, and other members of the professional education community, e.g., new 

teacher inductees. 

 

The preparation program shall document its system for recruiting and advising students, 

monitoring their progress, and assessing their competence to begin their professional roles 

upon completion of the program (354.32) (345.33) (49.14(4)(vi)). The program provider 

must demonstrate how program candidates are advised throughout their program of study 

and how their progress is monitored through the completion of their program. The program 

provider will document efforts to monitor success of program graduates into their first 

professional roles upon completion of the program. 

 

Step 5: Course Information - The preparation program shall document that the 

professional education programs culminate in a bachelor‘s degree or higher (354.24) 

(49.14(4)(iii)). Data on courses and their coverage of the required competencies will be 

provided as evidence that programs comply with content preparation requirements and the 

Accommodations and Adaptations for Diverse Learners and ELL requirements. 

 

Step 6: Field Experience - The program provider shall document that the candidates 

complete a planned sequence of professional education courses and field experience that 

integrate academic and professional education content with actual practice in classrooms 

and schools to create meaningful learning experiences for all students (354.26) 

(49.14(4)(iv)(viii)). This page does not include student teaching, which is addressed 

separately. The program provider will describe how candidates are supervised, by whom, 

and the level of collaboration between the provider and site supervisors. The program 

provider will also describe how candidate performance is directly tied to program 

competencies and impact on student growth and development. 
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Step 7: Student Teaching - The preparation program shall document that all candidates 

for certification complete either a 12-week full-time student-teaching experience 

(instructional certificate programs) or a practicum experience throughout the cycle of a 

school year (administrative and other certificate programs) under the supervision of 

qualified program faculty and cooperating teachers/mentors. Preparation programs are able 

to demonstrate how instructional and clinical activities provide educator candidates with 

the capacity to enable the achievement of all students including diverse learners in 

inclusive settings (354.25) (49.14(4)(ii)(iv)). The program provider must demonstrate how 

they collaborate with placement sites, provide a variety of experiences at appropriate grade 

levels, select and train cooperating teachers/mentors, and solicit feedback from candidates 

and cooperating teachers/mentors on a regular and formal basis. The program provider 

must demonstrate how candidates are assessed, that assessments are congruent with 

professional competencies, and that candidate assessments include impact on student 

growth in cognitive, social emotional and/or physical domains. 

 

Step 8: Exit Criteria - The preparing institution shall have a published set of criteria and 

competencies for exit from each professional education program, that are based on the PA 

Academic Standards and professional educator program-specific guidelines, and the 

Learning Principles for each certificate category (354.33) (49.14(4)(iii)). The Program 

Provider will provide a comprehensive set of program completion criteria and 

competencies based on specific program guidelines, including assessment on a set of 

professional competencies, final grade point average, professional education test 

performance, and retention rate data. 

 

Step 9: Faculty Information - The preparing institution shall provide systematic and 

comprehensive activities to assess and enhance the competence, intellectual vitality, and 

diversity of the faculty (354.41). The Program Provider will provide documentation 

attesting to program faculty credentials, scholarship, diversity and systematic faculty 

evaluations. 

 

Step 10: Evidence Room - The evidence room allows you to attach any pertinent 

documentation to the application. It is optional and may be left empty. 

 

Step 11: Application Approval - This page indicates the steps of the Approval process. 

Checkmarks indicate the steps that have been completed and dates indicate when the status 

was changed. 

 

Program-Specific Information and Evidence 
 

For each program of study submitted for the major program review, the preparation 

program will provide the following: 

1. Professional education course syllabi, including competency-based outcome 

assessments.   

2. Course by course competency-aligned matrix. 

3. Aggregate candidate performance outcome data using institutional metrics. 
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4. Summary of hours dedicated to on-site dedicated field experiences and with special 

education and ELL populations.  

5. Data collected demonstrating pre-service and in-service candidate level of 

competency that impacts PreK- to-12 student growth and learning.   

 

The preparation program is required to provide evidence of formative and summative 

assessments of candidate performance outcomes at multiple points in time as the candidate 

progresses from program admission through candidacy to program completion. It is 

expected that Program Providers will use relevant Title II data points to supplement this 

section of the report.  However, each Program Provider must demonstrate the use of data 

from Program Provider-developed metrics. The overall intent of program evidence is to 

demonstrate not only how individual candidate progress is tracked, but also to aggregate 

performance of candidates within the program over time, allowing program providers the 

opportunity to identify areas of strength, as well as areas requiring adjustment and 

modification. 

 

 

TITLE II DESIGNATION AS LOW-PERFORMING PROGRAMS 
 

The Higher Education Opportunity Act (HEOA) requires states to annually evaluate 

teacher preparation programs and to designate any program that meets the State‘s 

definition of low-performing or at risk of low-performing (§205.(E)(a-b).  

 

The Pennsylvania Department of Education has established the following four criteria to 

designate a program provider‘s teacher preparation program(s) as low-performing during 

any of the three consecutive years applicable to the Program Provider‘s Title II 

Institutional and Program Report Card. The data used for determining low-performance or 

at-risk status is based on the reporting of programs that lead to initial certification. 

 

1. The program receives a conditional approval status during the major review;  

2. The three year average for summary pass rates is below 80%;  

3. The three year average for each single assessment pass rate (both completers and 

enrolled students) is below 80%; 

4. The number of candidates reported as program completers compared to the 

number or candidates enrolled in each initial teacher preparation program. 
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APPENDIX A 

 

Online Review 
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APPENDIX B—Sample Matrix 
Sample Partial Matrix for Guidelines Pre K-4 Education Program 

Note: Other guidelines identified under Category II and III would have to be added in order for the matrix to accurately depict the entire Pre 

K-4 Program.  Matrices may vary in the amount of detail that is provided.  The final column should identify what the reviewer should look for 

in assessing that the guideline is met.  It is important to understand that the matrix is only a map to the evidence that supports the candidates‘ 

knowledge and competence in the areas identified in the guidelines. 

Pre K-4 Education Guidelines Ed Psy 201 ED 101 EE 301 EE 322 ED 401 ED 422 ED 430 Assessment Activities 

I.D. Child Development Theory 

(1-6) 

 

X 

  

X 

 

 

  

X 

 

 

Student Observations 

Reflective Journal 

Examinations 

I. H. Behavior     

X 

   

X 

Field Observations 

Examinations 

II. B.4 Reading-writing 

Connections (all)   

   X    Annotated Bibliographies 

II. C. 1.Early Math Foundations 

(all) 

    X X X Lesson Plans 

CDR Manipulatives 

II.D. 1.Science      X  X Health and Nutrition Unit 

II. E. 7. Civics and Government 

(all) 

 X     X US Constitution Unit 

II.F. Arts and humanities(1-13)      X  Arts Integration Project 

II.G Motor Development and 

health (all) 

      X First Aid Unit 

III. Assessment (A-R)  X  X    Formal and Informal 

Assessment Instruments 

Standardized Tests 

Creation of Assessment 

instrument using PDE‘s SAS 

V. Professionalism (A-T)   

X 

     Article Reviews 

Examination 
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APPENDIX C – Closing/Modifying Programs 
 

CLOSING (DISCONTINUING) A PROGRAM 

 

When a Program Provider decides to close or discontinue a professional educator 

program, the program must notify both PDE and the candidates at least five semesters 

before the closing date. Because this decision may have adverse consequences for the 

candidates, the program provider is responsible for facilitating the completion of the 

candidate‘s program. When closing a program, the program provider may choose to 

either: 

1) teach out the remaining program for current candidates and not enroll new 

students or 

2) collaborate with other program providers in the area for accepting 

coursework, transferring credits and completing other required activities that 

candidates  may need for certification.   

 

MODIFYING A PROGRAM 

 

When a program provider seeks to modify any of its professional educator programs, the 

planned modifications should be discussed with the assigned liaison in the Division of 

Professional Education and Teach Quality. Many programmatic changes are minor, such 

as changes in course sequences and the offering of alternative electives not identified on 

the advisement sheet utilized during the program approval review. These types of 

modifications do not need the approval or formal notification of the Department of 

Education. However, more significant program changes, such as those related to the exit 

criteria established under General Standard IX, Praxis examination requirements at 

various benchmarks in the program, total credit requirements and/or the system for 

assessing the competence of candidates, must be submitted in writing at least 90 days 

prior to the planned implementation date. The submittal must identify:   

1. The rationale,  

2. The changes,  

3. The programs,  

4. The implementation date and  

5. A revised advisements sheet, when appropriate.   

 

The liaison will review the modification for consistency with the General Standards and 

Specific Program Guidelines and provide written notification of acceptance or concerns 

to the institution. 
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APPENDIX D 
 

Major Program Review work group members included: 

 Ken Adams- Facilitator, 

 Jody Blohm- Gwynedd Mercy College, 

 Joanne DeBoy- Lincoln University, 

 Marianne Hazel – Lock Haven University, 

 Michael Headings- Central York School District, 

 Jane Keat- Pennsylvania  State  University, Harrisburg , 

 Bernard McGee- Temple University, 

 Amy Rogers- Lycoming College, 

 Fred Savitz- Neumann University, 

 Patrick Shannon- Pennsylvania  State  University, State College, 

 Kathy Ruthkosky- Marywood University, 

 Jane Bray- Millersville University and  

 Lynn Baynum- Shippensburg University. 
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APPENDIX E 

 

 

 

 

 

 

 

 
PROFESSIONAL EDUCATOR PROGRAM  

MAJOR REVIEW APPROVAL RUBRIC 

 

 

 

 

INSTITUTIONS OF HIGHER EDUCATION & PROGRAM PROVIDERS 

IN THE 

COMMONWEALTH OF PENNSYLVANIA 
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Section 1.  Mission & Philosophy 
Statement of General Standard I 
The professional education program shall have a cooperatively developed mission statement that is based on the needs of the professional educator candidates, 

public school entities and their students, and consistent with the design of the program (354.21) (49.14(4)(i)  In this section of the Major Review, program provides 

must provide evidence supporting the mission and demonstrate how it is communicated within the institution and the broader public. 

 

 

 

 

 Does Not Meet Requirements Meets Requirements Distinguished 

1
.1

.1
 .

1
  
- 

 1
.1

.1
.7

  
  

A
ll

 F
ie

ld
s 

 

The program does not provide a clear mission 

statement (conceptual framework).  

OR 

The program mission does not appear consistently 

in both print and electronic media related to 

courses, program of study, catalogue, etc. 

OR  

The program mission lacks collaborative 

development and review by internal and external 

stakeholders. 

OR 

The program mission does not appear to be 

reviewed by various stakeholders or modified as a 

result of such reviews. 

OR 

The program does not demonstrate alignment with 

candidate outcomes and current program policy 

and practice in professional education. 

 

The program provides a clearly stated mission 

(conceptual framework). 

AND 

The program mission appears in multiple forms of 

print and electronic media with accessibility 

generally designed for program faculty and 

candidates. 

AND 

The program mission has been collaboratively 

developed and reviewed by education partners, 

candidates, and faculty. 

AND 

The program demonstrates that the mission is 

modified based on its review by stakeholders. 

AND 

The program mission is congruent with candidate 

outcomes, and relevant to current professional 

knowledge bases, theory, program policy and 

practice. 

 

The mission statement (conceptual framework) is 

aligned with impacts on student learning, research, 

and program policy and practice; is consistently 

and widely disseminated in multiple forms of 

electronic and print media and is easily accessible 

to the broader public; was collaboratively 

developed by a wide range of internal and external 

stakeholders, including input/review from national 

organizations (e.g., NCATE, TEAC, and SPA‘s). 

 

The program provides multiple sources of 

evidence that demonstrate how the mission 

undergoes revision resulting from efforts by 

internal and external stakeholders; it is frequently 

reviewed to examine relevance and alignment with 

impacts on student learning and guides initiatives 

designed to improve K-16 education. 
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Section 2.  Program Evaluation 

Statement of General Standard II 
The professional education program shall have a system to collect and submit the data required in the annual and biennial reports and use it to modify and improve 

the professional education programs.  (354.22) (49.14(4)(vii)(x))  In this section of Major Review, PDE seeks evidence directly related to candidate performance 

outcomes and impacts on student learning. 

 

 Does Not Meet Requirements Meets Requirements Distinguished 

2
.1

.1
.1

  
- 

 2
.1

.1
.7

  
  

C
a
n

d
id

a
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 D
a
ta

 

 

The program does not provide the average number 

of enrollees admitted and the average number of 

completers over the past seven (7) years 

OR 

The program does not provide data on the number 

of completers per year who received PA 

certification over the past seven (7) years. 

OR 

The program demonstrates minimal analysis, 

dissemination of findings, or formal reporting 

related to completion. 

OR 

The program fails to collect longitudinal data about 

candidate dispositions and impact of the program. 

OR 

The program has not analyzed the impact of its 

program through exit or post-graduation surveys or 

evidence about graduates‘ employment; or has not 

used such analyses to improve the program. 

 

 

The program provides the average number of 

enrollees admitted and the average number of 

completers over the past seven (7) years. 

AND 

The program provides the average number of 

completers per year who received PA certification 

over the past seven (7) years. 

AND 
The program has analyzed data that measures the 

impact of this program on the dispositions and 

summative assessments of candidates; and has 

presented this analysis for review. 

AND 

The program has analyzed the evidence about 

employment of recently hired graduates and the 

program effectiveness data from exit and post-

graduation surveys; and has used such analyses to 

improve the program. 

 

Findings from data analysis shape changes in 

professional responsibilities for candidates, 

faculty, and external partners.  

 

The program regularly collects, reviews, 

analyzes, and reports trends using reliable 

sources of longitudinal data to document 

program completion rates and post-graduation 

employment. 
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 Does Not Meet Requirements Meets Requirements Distinguished 

2
.1

.2
.1

 –
 2

.1
.2
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 L

E
A
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a
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Survey results are not uploaded for review, or are 

limited. 

OR 

The program provider has not analyzed 

comprehensive evidence to determine LEA 

satisfaction with the program‘s field experiences. 

OR 

The program provider has not analyzed 

comprehensive evidence to determine LEA 

satisfaction with program faculty. 

OR 

The program provider has not analyzed 

comprehensive evidence to determine LEA 

satisfaction with program completers that they 

employ. 

OR 

The program provider has not analyzed 

comprehensive evidence to determine LEA 

satisfaction with the program‘s student teachers. 

Survey results are uploaded for review. 

AND 

The program provider has analyzed 

comprehensive evidence to determine LEA 

satisfaction with the program‘s field experiences. 

AND 

The program provider has analyzed 

comprehensive evidence to determine LEA 

satisfaction with program faculty. 

AND 

The program provider has analyzed 

comprehensive evidence to determine LEA 

satisfaction with program completers that they 

employ 

AND 

The program provider has analyzed 

comprehensive evidence to determine LEA 

satisfaction with the program‘s student teachers. 

 

Multiple analyses are employed for the purpose 

of providing a transparent and outcomes-based 

foundation for continuous improvement; 

findings are shared in the Major Review. 

2
.1

.3
.1

 -
 2

.1
.3

.4
  
  
S

ta
k
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o
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 D
a
ta

  

Survey results are not uploaded for review, or are 

very limited. 

OR 

A list of stakeholders conducting program 

evaluations is not provided, or is very limited. 

OR 

The program provider has not conducted a 

comprehensive analysis to determine stakeholders‘ 

satisfaction with the program  

OR 

The program provider has not analyzed the overall 

effectiveness of the Program on candidate 

achievement and resiliency. 

 

Survey results are uploaded for review. 

AND 

A varied list of stakeholders conducting program 

evaluations is provided. 

AND 

The program provider has analyzed 

comprehensive evidence to determine 

stakeholders‘ satisfaction with the program  

AND 

The program provider has analyzed the overall 

effectiveness of the Program on candidate 

achievement and resiliency. 

 

Multiple analyses are employed for the purpose 

of providing a transparent and outcomes-based 

foundation for continuous improvement; 

findings are shared in the Major Review. 
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 Does Not Meet Requirements Meets Requirements Distinguished 

2
.1

.4
.1

 -
  
2
.1

.4
.6

  
  

P
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g
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m
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o
d
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a
ti

o
n

 

 

There is no evidence of a structured self-study 

process that is designed to regularly reflect on 

multiple sources of evidence. 

OR 

Program assessments have not been uploaded, or 

are limited in scope and quantity 

OR 

Data collection is inconsistent and unevenly 

applied at very few points in the program of study. 

OR 

Evidence of recent program modifications based on 

data analysis is not uploaded for review. 

OR 

Program provider evidences limited 

communication to stakeholders regarding program 

design changes. 

 

The program engages in a continuous process of 

self-study that uses multiple assessments. 

AND 

The program provider has uploaded examples of 

those assessments. 

AND 
The program provides evidence of recent and 

regular improvements/modifications based on data 

analysis 

AND 

Evidence of recent program modifications based 

on data analysis is uploaded for review. 

AND 

Program provider details a satisfactory procedure 

for communicating program design changes to 

stakeholders. 

 

Measuring and studying program design is part 

of a comprehensive and credible assessment 

system; the program incorporates findings from 

internal and external reports in program 

improvement decisions. 

 

The program provider has initiated a formal 

evaluation of the effectiveness of the 

assessment system and offers preliminary 

findings;  findings from data analysis are 

directly linked to program improvement as a 

data-driven process  

 

Aggregate results are routinely shared with 

external partners for collaborative review (i.e., 

National Accreditation bodies). 

2
.1

.5
.1

 –
 2

.1
.5

.3
  
 G

o
a
ls

 a
n

d
 S

tr
a
te

g
ie

s This section is for instructional certificate 

programs only. 

 

The program has not uploaded an analysis or 

appears to have ignored identified shortage areas 

and offers no goals, strategies, or implementation 

timelines. 

OR  
Recruitment targets have been set but the program 

offers no analysis of the impact.  

OR 

There is inadequate description of the program‘s 

most successful strategies used to meet the targets 

and/or assurances. 

This section is for instructional certificate 

programs only. 

 

The program has uploaded an analysis of the 

effect(s) of goal setting on, and strategies designed 

to enroll candidates in, Title II identified shortage 

areas (if program addresses a Title II identified 

shortage area). 

AND 

The program has uploaded an analysis of the 

effect of Title II assurances on this program. 

AND 

The program provider has provided an appropriate 

description of its most successful strategies in 

meeting the assurances. 

 

 

The program provides evidence of successfully 

implemented strategies that have resulted in a 

reduction in identified certification shortage 

areas. 

 

The program offers ample evidence of the 

successful implementation of recruitment plans 

that have resulted in meeting or exceeding the 

program‘s stated recruitment targets. 
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 Does Not Meet Requirements Meets Requirements Distinguished 

2
.1

.6
.1
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g
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m
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If designated ―At Risk or Low Performing‖, the 

Program does not have a clearly articulated data-

driven improvement plan. 

 

OR 

The improvement plan does not include 

benchmarks to measure improvement. 

 

 

 

 

 

 

 

 

 

 

 

If designated ―At Risk or Low Performing‖, the 

Program has a clearly articulated data-driven 

improvement plan.   

 

AND 

The improvement plan includes benchmarks to 

measure improvement. 

 

 

2
.1

.7
.1

  
N

a
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n
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l 
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This section is not required for program 

providers undergoing Major Review. 
 

 

 

 

 

 

 

 

 

 

 

This section is not required for program 

providers undergoing Major Review. 

 

 

This program submits to a rigorous national 

review and seeks national accreditation. 
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Section 3.  Admissions Criteria 
Statement of General Standard III 
The program provider shall have a system for admitting applicants into the program that ensures that they meet the course, credit and grade point average or 

alternative admissions requirements.  (354.23) (354.31) (49.14(4)(v))   The program provider articulates recruitment plans and recruitment targets as applicable to 

various programs. The program provider identifies any institutional or programmatic policies designed to recruit and retain strong candidates including those from 

historically underrepresented groups.  

 

 Does Not Meet Requirements Meets Requirements Distinguished 

3
.1

.1
.1

 –
  
3

.1
.1

.1
6

  
Q

u
a

n
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e 

D
a

ta
 

The program has not provided the quantitative 

averages of the assessments it uses as criteria 

for admission and professional educator 

candidacy. 

OR 

The program has entered 0 or N/A for criteria 

that are required by PDE for admission and 

professional candidacy. 

The program has provided the quantitative averages 

of the assessments it uses as criteria for admission 

and professional educator candidacy. 

 

AND 

The program has entered 0 or N/A for criteria that it 

does not use for admission and professional 

candidacy. 

The program has implemented high benchmarks for 

admission and professional educator candidacy. 

3
.1

.2
.1

 –
  
3

.1
.2

.4
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n

d
er

r
ep

re
se

n
te

d
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n
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s  

The program indicates no evidence of having 

data on the number of enrollees from 

historically underrepresented demographic 

groups.  

OR 

The program has made no effort to articulate 

goals and action plans designed to increase the 

recruitment of candidates from historically 

underrepresented groups. 

OR 

The program has not tracked the effectiveness 

of actions aimed at increasing the recruitment of 

candidates from historically underrepresented 

groups. 

 

 

The program had provided evidence of its 

enrollment of candidates from historically 

underrepresented demographic groups 

AND 

The program has established clear, data-driven 

goals aimed at increasing the recruitment of 

candidates from historically underrepresented 

groups. 

AND 

The program has implemented action plans, and 

tracked the effectiveness of actions aimed at 

increasing the recruitment of candidates from 

historically underrepresented groups. 

 

The program provides evidence of successfully 

implementing actions resulting in an increase in 

the recruitment of candidates from historically 

underrepresented groups. 
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 Does Not Meet Requirements Meets Requirements Distinguished 

3
.1

.3
.1

 –
  
3

.1
.3

.6
  

A
d

d
it

io
n

a
l 

C
ri

te
r
ia

 

The program does not provide its recruitment 

plan, or the plan is inappropriate for this 

program. 

OR 

The program indicates limited or inefficient 

collaboration with institutions from which it 

accepts transfer students 

OR 

Formal entrance into the program is not 

clarified, or precedes attainment of the 

prerequisite GPA and other PDE requirements. 

OR 

The program identifies alternative admission 

requirements, but does not justify the rationale 

for them; or they are not consistent with PDE 

program guidelines.  

 

NOTE: Program providers are not required to 

have Alternative Admissions Criteria; however 

they must indicate such criteria if applicable to 

this program. 

The program provides an appropriate recruitment 

plan. 

AND 

The program indicates efficient collaboration with 

institutions from which it accepts transfer students 

AND  

Formal entrance into the program follows 

attainment of the prerequisite GPA and any other 

obligations. 

AND 

The program clearly identifies any alternative 

admission requirements, and these are consistent 

with PDE program guidelines and program 

certification. 

 

 

 

 NOTE: Program providers are not required to 

have Alternative Admissions Criteria; however 

they must indicate such criteria if applicable to 

this program. 

The program indicates a strong and effective 

recruitment plan, ensuring its continued vitality in 

the region. 

 

Collaboration with transfer institutions includes an 

efficient plan for assisting candidates who transfer 

to another institution/program. 

3
.2

.1
.1

  
C

L
E

P
 

CLEP tests, if accepted in lieu of required 

courses/credits are not adequately listed along 

with the policy for their acceptance. 

 

NOTE: Program providers are not required to 

accept CLEP test scores; however they must 

indicate the policy if applicable to this program. 

CLEP tests, if accepted in lieu of required 

courses/credits are listed, along with the policy for 

their acceptance. 

 

NOTE: Program providers are not required to 

accept CLEP test scores; however they must 

indicate the policy if applicable to this program. 
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 Does Not Meet Requirements Meets Requirements Distinguished 

3
.3

.1
.1

  
E

n
ro
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t 

The program does not include all PDE 

requirements for professional educator 

candidacy. 

 

OR 

If the program has checked ―Other‖, it has failed 

to clarify appropriate other requirements to the 

reviewer. 

 

 

 

Program lists all requirements for admission to professional candidacy. 

AND 

Requirements for an undergraduate, initial certificate program include:  

1. Formal admission to candidacy is not permitted before completion of 48 semester credit hours or the 

full-time equivalent of college level study. 

2. A GPA of 3.0 

3. At least 6 semester hour credits (or the equivalent) in college level mathematics. 

4. At least 6 semester hour credits (or the equivalent) in college level English composition and 

literature. 

5. A test of basic skills (e.g., PAPA). 

OR 

A post-baccalaureate, initial certification program requires at least the following: 

1. Applicants have evidence of an earned bachelor‘s degree (§ 354.23--354.25) from a regionally 

accredited college or university.  

2. An overall minimum GPA of 3.0. 

OR 

A post-baccalaureate, advanced certification program requires at least the following: 

1. Applicants have evidence of an earned bachelor‘s degree (§ 354.23--354.25) from a regionally 

accredited college or university. 

2. An overall minimum GPA of 3.0. 

3. Record of competence and effectiveness in professional work. 

4. An assessment of academic performance—including the Miller Analogy Test (MAT) or the Graduate 

Record Exam (GRE). 

5. Faculty and professional recommendations. 
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Section 4.  Program Design 
Statement of General Standard IV 

The program provider shall document that the professional education programs that culminate in a bachelor‘s degree or higher require the same academic content 

courses and required electives as those of a major in a Bachelor of Arts or Bachelor of Science Degree and allow for completion in four years.  (354.24) 

(49.14(4)(iii))  

Statement of General Standard VII 

The preparing institution shall document that the higher education faculty, public school personnel, and other members of the professional education community 

collaborate to design, deliver, and facilitate effective programs for the preparation of professional educators and to improve the quality of education in schools  

(354.25) (354.41) (49.14(ix)). 

Statement of General Standard VIII 

The preparing institution shall documents its system for recruiting and advising students, monitoring their progress, and assessing their competence to begin their 

professional roles upon completion of the program  (354.32) (345.33) (49.14(4)(vi)).  In this section, the program provider must describe how the program design 

meets all PDE guidelines for preparation for the professional certification. 

 

 Does Not Meet Requirements Meets Requirements Distinguished 

4
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The program is not designed to be able to be 

completed within four years (undergraduate 

only). 

OR 

Most candidates do not complete the 

undergraduate program within four years. 

OR 

The post-baccalaureate program fails to provide 

information about anticipated length or average 

time to complete the program. 

OR 

The credit requirements for various components 

of the program are not listed in the appropriate 

fields. 

 

 

 

If this is an undergraduate program, the program 

has been designed so that undergraduate 

candidates can successfully complete the 

program within four years. 

AND 

Evidence presented indicates that the average 

time for candidates to successfully complete the 

program is four years. 

AND 

If this is a post-baccalaureate program, the 

anticipated number of years and the average time 

to complete the program are listed. 

AND 

The credit requirements for various components 

of the program are listed in the appropriate fields. 

 

 

Credible longitudinal evidence supports the 

finding that over 80% of the candidates 

successfully complete the undergraduate program 

within four years of admission. 
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 Does Not Meet Requirements Meets Requirements Distinguished 
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 No candidate Advisement Sheet, outlining all 

required courses, is provided.  Note: Grade 4-8 

program must upload one (1) sheet for each of its 

approved concentrations.  

OR 

The program is not designed to meet minimum 

regulatory requirements for adaptations/ 

accommodations for diverse student populations. 

OR 

The program has uploaded a matrix but that 

matrix does not indicates the coursework and/or 

field experiences in which required competencies 

are assessed; or no matrix of assessed 

competencies was uploaded. 

 

For Post-baccalaureate programs: 

The program indicates no evidence of a process 

to confirm prerequisites and/or review previous 

course work and related experiences in order to 

avoid duplication. 

 

The program‘s Candidate Advisement sheet is 

uploaded, and it outlines all required courses. 

Note: Grade 4-8 program must upload one (1) 

sheet for each of its approved concentrations.  

AND 

The candidate advisement sheet shows evidence 

that all candidates meet all regulatory 

requirements for candidate preparation in courses 

and field experiences related to accommodations 

and adaptations for diverse students. 

AND 

The program has uploaded a matrix that indicates 

the coursework and/or field experiences in which 

required competencies are assessed. 

 

For Post-baccalaureate programs: 

The program establishes prerequisites, and/or 

reviews previous course work and related 

experiences in order to avoid duplication. 

The program demonstrates a close alignment of 

courses and field experiences with impacts on 

student learning for candidates throughout the 

program of study. 

 

Candidates are provided an Advisement Sheet 

that contains exceptional detail regarding all 

important prerequisites, courses, field 

experiences, and benchmarks. 
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 The program fails to demonstrate that candidates 

have required skills and abilities related to 

educational technology and only offers 

completion of required courses to support the 

claim of proficiency. 

 

 

 

 

 

 

 

 

 

 

 

The program requires all candidates to 

demonstrate proficiency with educational 

technology through successful completion of 

required coursework and demonstration in the 

field. 

 

 

 

 

The program requires all candidates to 

demonstrate proficiency in all educational 

technology competencies, including 

instructional, informational, and assessment 

tools. 
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Education and Liberal Arts and Science faculty 

meet infrequently and informally, or work in 

isolation with little meaningful process that 

requires collaborative effort in program design or 

no procedure to discuss candidate preparation. 

 

 

 

 

 

 

 

 

 

Education, Liberal Arts and Science faculty 

formally collaborate to design and evaluate the 

effectiveness of the program of study 

 

 

 

 

 

 

The program illustrates how the design and 

modification processes are collaborative and 

data-driven endeavors. 

 

Education, Liberal Arts and Science faculty co-

author and/or co-present research on professional 

education provided by the program. 
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No evidence is offered that the program seeks 

input from external stakeholders including the 

review of meaningful program data. 

OR 

The program offers little or no evidence that the 

design, implementation, and subsequent program 

modifications are reviewed after implementation. 

OR 

The program primarily uses local schools or 

districts as placement sites with no evidence of 

collaboration designed to improve the program of 

study or PreK-12 education. 

 

The program engages a variety of external 

stakeholders periodically in the review of 

proposed program design and implementation. 

AND 

The program includes evidence of activities at 

which relevant data from program graduates was 

reviewed to inform future program alterations. 

AND 

The program has developed formal partnerships 

with local schools designed to mutually examine 

program preparation and PreK-12 education.  

 

The program design process depends upon a 

deliberate review of meaningful program data, 

including both candidate outcomes and impacts 

on student learning; the design process involves 

external stakeholders, including PreK-12 

educators. 

 

Education professionals and higher education 

faculty co-author and/or co-present research 

resulting from the formal partnerships.  

 

The program is engaged in a formal 

agreement/partnership with local school districts 

through which education faculty and school 

personnel share resources and expertise. 
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The program has not indicated its plans for 

supporting its graduates in their first two years of 

employment, or those plans are too vague to 

evaluate. 

OR 

Program seldom provides in-service or staff 

development activities for induction or other 

local school needs.  

OR 

Individual faculty members have informal 

agreements to provide professional development 

with some local schools, but such agreements are 

unclear and have not been formalized. 

 

The program has uploaded evidence suggesting 

appropriate plans for supporting its graduates in 

their first two years of employment. 

AND 

Program faculty members partner with local 

schools and assist with staff development 

including induction. 

 

Cooperating teachers/site supervisors, program 

provider faculty, new teachers and local school 

leaders are engaged in professional development 

that results in improvements to the preparation 

program and positively impacts student growth 

and development in PreK-12 education. 
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The program provides no documentation of the 

advisement and professional counseling of 

program candidates (including on-line students) 

from admission to the institution through 

program completion. 

OR 

Program candidates are unaware of professional 

examination and other certification requirements, 

program assessments, and requirements for 

successful transition throughout the program of 

study. 

OR 

Advisement appears to be limited to assisting 

candidates with preparing their course schedules 

for the next semester of enrollment. 

The program provides data indicating a 

reasonable number of candidates assigned to 

each faculty advisor. 

AND 

Assigned program advisors provide information 

on the candidate‘s professional and certification 

requirements and attainment of specific program 

competencies and requirements. 

AND 

All program candidates (including on-line 

students) receive academic and professional 

and/or career counseling at regular intervals 

throughout their enrollment in the program. 

AND 

Requirements for candidacy and each transition 

point are clearly identified in terms of candidate 

outcomes and related evidence/data sets. 

AND 

The program consistently follows effective 

policies and procedures that ensure all candidates 

(including online students) have met program 

requirements, including courses, credits, field 

experiences, professional educator examinations, 

etc. 

The program has implemented a system of 

assessment and monitoring that has resulted in 

improvements in candidate outcomes, impacts on 

student learning, and program completion rates. 

 

Education, Liberal Arts and Science faculty co-

advise and co-supervise program candidates. 

 

Faculty use data to monitor candidate progress 

and advise candidates (including online students) 

based on outcomes throughout the program of 

study. 
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The program does not provide evidence that 

appropriate Career Planning services are 

available and/or utilized by candidates. 

OR 

There is little evidence that other types of 

Support Services are available, or that they 

improve candidate success. 

 

 

 

 

 

 

 

 

The program indicates that appropriate Career 

Planning services are utilized by candidates. 

AND 

Evidence suggests that other types of Support 

Services have improved candidate success. 

 

Career Planning and Placement is a critical and 

intentional aspect of this program, and data 

suggests that it make an impact on graduates‘ 

employment. 

 

The program has evidence that candidates with 

needs for tutoring or special accommodations 

have been assisted by such support services and 

such services are regular components of the 

program advising and monitoring process. 
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 The program has not described scenarios for 

transfers in and out of this program, or has 

indicated that the program lacks appropriate 

retention activities to help students complete the 

program.  

OR 

The program has not provided an analysis of the 

impact of transfers on this program. 

 

The program describes scenarios for transfers in 

and out of this program which indicate that 

retention activities are in place to try to help 

students complete the program in a reasonable 

amount of time without duplication of 

coursework.  

AND 

The program has analyzed the impact of transfers 

on this program. 

 

 

 

 

 

 

 

 

 

The program has tracked the reasons for and 

performance of transfer students, and has made 

strong efforts to retain candidates through to 

program completion. 
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Section 5.  Course Information 
Statement of General Standard IV 
The program provider shall document that the professional education programs that culminate in a bachelor‘s degree or higher require the same academic content 

courses and required electives as those of a major in a Bachelor of Arts or Bachelor of Science Degree and allow for completion in four years  (354.24) 

(49.14(4)(iii)). 

Statement of General Standard V 
The preparing institution shall document that the candidates complete a planned sequence of professional education courses and field experience that integrate 

academic and professional education content with actual practice in classrooms and schools to create meaningful learning experiences for all students.  (354.26) 

(49.14(4)(iv)(viii)) 

 

 Does Not Meet Requirements Meets Requirements Distinguished 

5
.1

.1
.1

  
 C

o
u

rs
e
 G

ri
d

  
  

 A
ll

 F
ie

ld
s 

The program does not provide complete course 

information, including prerequisites if applicable, 

for all required program courses. 

OR 

A syllabus is not uploaded for each required 

course; 

OR 

The program relies almost exclusively on test 

grades and reviews of professional literature for 

assessing candidate competencies; the program 

does not contain evidence of the use of 

competency-based assessments for its required 

courses and field experiences. 

OR 

The use of performance assessments appears 

infrequent and unevenly applied by program 

faculty. 

The program provides course information, 

including prerequisites if applicable, for all 

required program courses. 

AND 

A syllabus is uploaded for each required course. 

AND 

The program has established appropriate and 

varied assessments for all courses throughout the 

program of study. 

AND 

The use of competency-based assessments is 

noted in appropriate courses and/or field 

experiences. 
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Section 6.  Field Experiences 
Statement of General Standard V 
The program provider shall document that the candidates complete a planned sequence of professional education courses and field experience that integrate 

academic and professional education content with actual practice in classrooms and schools to create meaningful learning experiences for all students.  (354.26) 

(49.14(4)(iv)(viii))  The program provider describes how candidates are supervised, by whom, and the level of collaboration between the program provider and site 

supervisors. The program provider also describes how candidate performance is directly tied to program competencies and impact on student growth and 

development. NOTE: This standard applies to all certification programs and does not include student teaching, which is addressed separately. However, Educational 

Leadership, Program Specialist, Supervisory, and Education Specialist programs are only required to identify Stage 3 Field Experiences. Reviewers of those programs go to p. 18. 
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Quantitative data does not indicate the number of 

required Stage 1 & 2 field experience hours. 

OR 

The number of hours reported by the program 

provider is not corroborated by other documents such 

as course syllabi and/or field experience handbooks. 

OR 

Quantitative data about the number of candidates in 

Stages 1 & 2 indicates adequate supervision may be a 

hardship for the number of supervisors listed. 

OR 

Supervision of program candidates is conducted 

rarely if at all throughout Stages 1 & 2 

OR 

The program lists few placements sites, and those 

listed provide limited opportunity to work with 

diverse student populations. 

OR 

Evidence suggests that collaboration with placement 

sites is infrequent or does not focus on alignment with 

the required competencies. 

OR 

Effectiveness of Stages 1 & 2 is not examined by the 

program provider. 

OR  

Stages 1 & 2 field experiences do not require 

candidates to work under supervision with actual 

students 

Quantitative data indicates the total number of hours 

of required Stage 1 & 2 field experiences. 

AND 

The number of hours reported by the program 

provider is corroborated by other documents such as 

course syllabi and/or field experience handbooks. 

AND 

Quantitative data about the number of candidates in 

Stages 1 & 2 indicates adequate supervision can be 

provided by the number of supervisors listed. 

AND 

Supervision of program candidates is conducted at 

various times throughout Stages 1 & 2 

AND 

The program lists a variety of placements sites 

including settings where candidates have opportunity 

to work with diverse student populations. 

AND 

Collaboration with placement sites occurs and 

promote a quality field experience opportunity that is 

aligned with the required competencies. 

AND 

Efforts are made to determine the effectiveness of 

Stages 1 & 2, evidenced by candidate artifacts.  

AND 

Program candidates are required to observe, reflect, 

and gradually integrate professional practice while 

working under supervision with actual students. 

Program candidates engage in 

developmentally sequenced, supervised 

field experiences throughout the program 

of study in diverse school settings, one of 

which has an established formal 

partnership with the higher education 

institution. 

 

Field placements are coordinated 

throughout the program of study to 

reduce duplication of experiences and 

measured candidate outcomes. 

 

Program faculty, site-supervisor, and 

candidates collaborate to plan the field 

experience for each candidate, building 

upon their experiences and level of 

competency from earlier field 

experiences. 

 

Education faculty co-supervise Stage 1 & 

2 field experiences with liberal arts and 

sciences faculty. 
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Candidates do not have regular conferencing with the 

field experience supervisor and program faculty. 

OR 

The evaluation form is not uploaded, or candidates 

are not required to reflect on the relevance of PDE 

required competencies as they may be applied in the 

field and/or by the educators being observed in the 

field. 

OR 

Candidates are not required to assess the effectiveness 

of a planned activity or lesson targeting a PA 

Academic Standard (either observed or delivered). 

OR 

The program does not provide an appropriate 

evaluation form that is used to assess all candidates in 

Stages 1 and 2, or the form cannot be used to assess 

whether candidates demonstrate developmentally 

appropriate skills and abilities as they progress 

through stages of field experience. 

OR 

If provided, the data on candidate and/or stakeholder 

satisfaction has not been analyzed or the program has 

not identified improvements which are based on that 

analysis. 

Supervision of field experience includes regular 

observation and conferencing with the candidate, the 

field experience supervisor, and program faculty. 

AND 

The uploaded evaluation form indicates that 

candidates are required to reflect on the relevance of 

PDE required competencies as they may be applied 

in the field and/or by the educators observed in the 

field. 

AND 

Candidates are required to assess the effectiveness of 

a planned activity or lesson targeting a PA Academic 

Standard (either observed or delivered). 

AND 

The program uploads an appropriate evaluation form 

that is used to assess all candidates in Stages 1 and 2, 

and which assesses whether candidates demonstrate 

developmentally appropriate skills and abilities as 

they progress through stages of field experience. 

AND 

If provided, the data on candidate and/or stakeholder 

satisfaction has been analyzed and the program has 

identified improvements which are based on that 

analysis. 

Candidates participate in studies of the 

responses of students to interactions with 

their teacher(s) and/or program 

candidates in field placements.  

 

The program utilizes an evaluation form 

that is specific to Stages 1 and 2 field 

experience expectations and provides 

clear feedback to the candidates. 

 

Candidate Satisfaction surveys are 

reviewed and the results are shared with 

faculty and LEA partners as part of 

ongoing program improvement. 
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NOTE: All certification programs require Stage 3 Field 

Experiences. 

 

Data is not provided to indicate the total number of 

hours of required Stage 3 field experiences. 

OR 

The number of hours reported is not corroborated by 

other documents such as course syllabi and/or field 

experience handbooks. 

OR 

Stage 3 is, in fact, Student Teaching/practicum; field 

experiences are not embedded in methods courses or 

dedicated placements in a semester preceding student 

teaching/practicum. 

OR 

Data about the number of candidates and supervisors 

in Stage 3 indicates inadequate supervision. 

OR 

Field experiences are comprised of in-class or video 

simulations, with little opportunity to be in schools, 

and no assessment related to PDE‘s field experience 

competency guidelines and program guidelines. 

OR 

Field experience hours are minimal, and place the 

candidate into leadership situations with little 

guidance or transition time. 

OR 

Evidence indicates that collaboration with placement 

sites is limited to requests for placements. 

OR 

The program does not ensure that candidates will 

have opportunity to work with diverse student 

populations is unclear. 

OR 

Candidates do not have regular conferencing with the 

field experience supervisor and program faculty; 

supervision of program candidates is conducted 

rarely. 

NOTE: All certification programs require Stage 3 

Field Experiences. 

 

Quantitative data is provided to indicate the total 

number of hours of required Stage 3 field 

experiences. 

AND 

The number of hours reported by the program 

provider is corroborated by other documents such as 

course syllabi and/or field experience handbooks. 

AND 

Stage 3 field experiences begin prior to student 

teaching/practicum, either embedded in courses or as 

dedicated field experiences.  

AND 

The program lists a variety of placements sites 

including some diverse settings where candidates 

may have opportunity to work with diverse student 

populations. 

AND 

Evidence suggests that collaboration with placement 

sites occurs to promote a quality field experience 

opportunity that is aligned with the required 

competencies. 

AND 

Field experiences require that candidates 

demonstrate appropriate professional skills and 

abilities as indicated in PDE‘s field experience 

competency guidelines and program guidelines in 

school settings, gradually assuming more, but not 

all, of the professional duties. 

NOTE: All certification programs require 

Stage 3 Field Experiences. 

 

Program candidates engage in 

developmentally sequenced, highly 

supervised field experiences throughout 

the program of study in diverse school 

settings, one of which has an established 

formal partnership with the higher 

education institution. 

 

Field placements are coordinated 

throughout the program of study to 

reduce duplication of experiences and 

measured candidate outcomes. 

 

Program faculty, field experience 

supervisor, and candidates collaborate to 

plan the field experience for each 

candidate, building upon their 

experiences and level of competency 

from earlier field experiences. 

 

Program faculty and field experience 

supervisors co-deliver professional 

development training for candidates, 

PreK-12 and higher education faculty. 

 

Education faculty co-supervise Stage 3 

field experiences with liberal arts and 

sciences faculty. 
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NOTE: All certification programs require Stage 3 Field 

Experiences. 

 

Candidates do not have regular conferencing with the 

field experience supervisor and program faculty. 

OR 

The evaluation form is not uploaded, or it does not 

assess the PDE field experience competencies. 

OR 

Candidates are not required to reflect on the relevance 

of PDE required competencies and/or modifications 

as they may be applied in the field and/or by the 

educators being observed in the field. 

OR 

Candidates have little opportunity to develop 

pedagogical skill or demonstrate competency in 

academic content. 

OR 

The program did not provide an analysis of the 

effectiveness of Stage 3 field experiences. 

OR 

If provided, data on candidate and/or stakeholder 

satisfaction has not been analyzed or the program has 

not identified improvements based on that analysis. 

OR 

For all Instructional certificate candidates: 

Candidate outcomes are unevenly assessed during 

field experiences and may involve more simulation 

than actual situations with actual students. 

OR 

For Education Specialists, Supervisory, and 

Educational Leadership candidates: 

Candidates are not required to apply competencies 

learned in the program to a wide range of actual 

school scenarios, including scenarios with students 

with special needs and ELLs. 

NOTE: All certification programs require Stage 3 

Field Experiences. 

 

Supervision of field experience includes regular 

observation and conferencing with the candidate, the 

field experience supervisor, and program faculty. 

AND 

The program uploads an appropriate evaluation form 

that is used to assess candidates in Stage 3 and 

whether candidates demonstrate developmentally 

appropriate skills and abilities as they progress 

through the field experience. 

AND 

The uploaded evaluation form indicates that 

candidates are required to reflect on the relevance of 

required competencies and modifications as they 

may be applied in the field and/or by the educators 

observed in the field. 

AND 

The program provided an analysis of the 

effectiveness of Stage 3 field experiences. 

AND 

If provided, data on candidate and/or stakeholder 

satisfaction has been analyzed and the program has 

identified improvements based on that analysis. 

AND 

For all Instructional certificate candidates: 

Candidates are required to integrate subject matter 

with effective pedagogy in a range of situations, 

including work with individuals, small groups, and 

whole class instruction. 

OR 

For Education Specialists, Supervisory, and 

Educational Leadership candidates: 

Candidates are required to apply competencies 

learned in the program to a wide range of actual 

school scenarios, including scenarios with students 

with special needs and ELLs.  

Studies of program candidate impact on 

student learning as assessed during field 

experience are routinely conducted and 

reviewed by program faculty and 

partnering PreK-12 schools. 

 

Candidates are assessed on outcomes 

related to effective instruction for special 

needs and ELL students. 

 

The program utilizes an evaluation form 

that is specific to Stage 3 field 

experience expectations and provides 

clear feedback to the candidates. 

 

Candidate Satisfaction surveys are 

reviewed and the results are shared with 

faculty and LEA partners as part of 

ongoing program improvement. 
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Section 7.  Student Teaching 
Statement of General Standard VI 
The program provider shall document that all candidates for initial instructional I certification complete a 12-week full-time student-teaching experience under the 

supervision of qualified program faculty and cooperating teachers.  (354.25) (49.14(4)(ii))   The program provider demonstrates collaboration with placement sites, 

cooperating teachers/mentors; they explain how they solicit feedback from the candidates and cooperating teachers/mentors on a regular and formal basis. The 

program provider demonstrates how candidates are assessed on professional competencies. Please Note: The terms intern and/or internship are used by PDE to 

indicate placements for Supervisory and Administrative programs and the Pennsylvania Intern Certification Program only.  The term practicum is used by PDE 

only in the Education Specialist certificates.   
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Evidence suggests that candidates are not 

required to complete a 12-week experience 

(including post-baccalaureate candidates for 

initial certification) covering the age/grade band 

of the certificate. 

OR 

Candidates seeking additional instructional 

certifications are not required to complete a 

modified experience under the supervision of a 

properly-certified cooperating teacher. 

OR 

Dual certification programs do not require a split 

placement between a Special Education 

cooperating teacher and a cooperating teacher in 

their other subject area. 

OR 

Internships for Educational Leadership, 

Supervisory, or Education Specialist candidates 

are not held to the required number of hours 

found within the program guidelines. 

OR 

Frequent supervision and/or feedback are not 

provided to candidates.  

OR 

Evidence indicates no formal collaboration with 

PreK-12 partners. 

OR 

Expectations and placements are not revised 

based on input from stakeholders. 

Candidates complete a minimum 12-week 

experience (including post-baccalaureate 

candidates for initial certification) with students 

across the age/grade range of the certificate. 

OR 

Candidates seeking additional instructional 

certifications are required to complete a modified 

experience under the supervision of a properly-

certified cooperating teacher. 

AND 

Dual programs ensure a split placement: at least 

6 weeks with a Special Education cooperating 

teacher and at least 6 weeks with a cooperating 

teacher in their other subject area. 

AND 

Internships for Educational Leadership, 

Supervisory, or Education Specialist candidates 

demonstrate their competence through 

placements guided by their program guidelines.  

AND 

Adequate supervision and feedback is provided 

to candidates. 

AND 

The program provides evidence of formal 

collaboration with PreK-12 partners including 

diverse and varied settings. 

AND 

Expectations and placements are revised based 

on input from stakeholders. 

The program requires more than 12 weeks of 

student teaching experience with a trained and 

deliberately selected/screened cooperating 

teacher in a setting that promotes the professional 

development of the candidate. 

 

Special Education certification programs provide 

sufficient placements that include opportunities 

to work with both low and high incidence 

disabilities at varying ages. 

 

Placements are made in part based on an 

examination of each candidate‘s previous field 

experience placements to avoid duplication. 

 

Student teaching/intern placement experiences 

are collaboratively designed and supervised by 

faculty from education and the arts and sciences. 

 

Faculty supervisors and cooperating teachers 

develop and implement training models designed 

to improve their supervisory skills and abilities. 



 

 

Last Updated 12-27-12 42 

 Does Not Meet Requirements Meets Requirements Distinguished 

7
.1

.2
.1

 –
 7

.1
.2

.9
  

  
S

tu
d

en
t 

T
ea

ch
in

g
 E

v
a
lu

a
ti

o
n

 

The program provides limited assessment and/or 

feedback to student teachers/interns. 

OR 

Observation of candidates by the faculty 

supervisor is infrequent, and the program does 

not establish consistent minimum expectations 

for supervisors. 

OR 

Final evaluation tools developed by the program 

and used by the faculty supervisor and 

cooperating teacher have little relationship to 

helping students meet Academic Standards. 

OR 

The program has not uploaded its student 

teaching/intern/practicum handbook or syllabus. 

OR 
The evaluation process does not attempt to 

measure the effectiveness of the student teaching/ 

internship/practicum. 

OR 

The program provides insufficient evidence of 

revisions to student teaching/internship/ 

practicum based on input from cooperating 

teachers/mentors or candidates. 

OR 

If provided, data on candidate and/or stakeholder 

satisfaction has not been analyzed or the program 

has not identified improvements based on that 

analysis. 

 

The program indicates the frequency of student 

teacher/intern assessment and feedback. 

AND 

Candidates are evaluated by program faculty and 

cooperating teachers using the same metrics. 

AND 

The program for Instructional certificates 

conducts formal assessments of candidate 

capacity to positively impact student learning 

related to Academic Standards. 

AND 

The program has uploaded its student 

teaching/intern/practicum handbook or syllabus 

as evidence of the program‘s expectations and its 

alignment with PDE student teaching 

competencies. 

AND 

The program has initiated the examination of the 

effectiveness of student teaching/internship/ 

practicum. 

AND 

Program provides evidence of revising student 

teaching/intern placement/practicum based on 

input from cooperating teachers/mentors and 

candidates. 

AND 

If provided, data on candidate and/or stakeholder 

satisfaction has been analyzed and the program 

has identified improvements based on that 

analysis. 

The program has completed a study using an 

innovative approach for measuring impacts on 

student learning during the student teaching 

experience; the program deliberately seeks 

evidence of impacts on student learning. 

 

 

The program has implemented effective 

strategies that engage student teachers on a 

regular basis with special needs and ELL 

populations throughout the student teaching 

experience. 
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Section 8.  Exit Criteria 

Statement of General Standard IX 
The program provider shall have a published set of criteria and competencies for exit from each professional education program that are based on the PA 

Academic Standards and the Learning Principles for each certificate category.  (354.33) (49.14(4)(iii))   The program provider provides a comprehensive set of 

program completion criteria and competencies based on specific program guidelines, including assessment on a set of professional competencies, final grade point 

average, professional education test performance, and retention rate data.  
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The program has not established clear criteria for 

program completion, including the assessment of 

basic skills, professional knowledge and subject 

matter.  

 

OR 

The program has not made a sustained effort to 

make faculty, PreK-12 partners and program 

candidates aware of all program competencies 

and certification requirements. 

 

 

 

The program establishes clear criteria for program 

completion, including the assessment of basic 

skills, professional knowledge and subject matter.  

 

 

AND 

The program makes a concerted and sustained 

effort to make faculty, PreK-12 partners and 

program candidates aware of all program 

competencies and certification requirements. 

 

 

The program requires an exit GPA that exceeds 

the minimum required by regulation, and 

candidates consistently score in the upper quartile 

(PA) on required professional educator 

examinations. 
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The program did not analyze the relationship 

among candidate performance on required testing 

pass rates (if applicable), required student 

teaching/internship/practicum evaluation data, 

and final GPA data, or has not indicated a 

reasoned plan to modify the program, if 

appropriate. 

 

The program has analyzed the relationship among 

candidate performance on required testing pass 

rates (if applicable), required student 

teaching/internship/practicum evaluation data, 

and final GPA data,  and has indicated a reasoned 

plan to modify the program, if appropriate. 

 

The program has studied comprehensive exit data 

in a longitudinal manner to inform the successful 

implementation of modifications to exit criteria, 

including increased emphasis of assessments 

measuring impacts on student learning. 
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Section 9.  Faculty Information 
Statement of General Standard X 
The program provider shall provide systematic and comprehensive activities to assess and enhance the competence, intellectual vitality, and diversity of the 

faculty.  (354.41)   The program provider provides documentation attesting to faculty credentials, scholarship, diversity and systematic faculty evaluations. 
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The program offers no comprehensive plan 

related to faculty diversity, or has not uploaded 

evidence to confirm its plans. 

OR 

The program provides incomplete information 

about the percentage of core courses assigned to 

full-time and part-time or adjunct faculty. 

OR 

Some program faculty are involved in informal 

collaborations with local schools but there is 

minimal evidence to support such efforts. 

OR  
The availability and use of educational 

technology training is uneven, with few faculty 

members trained in, or modeling, current best 

practice with educational technology. 

OR  

The process for assigning faculty to courses or 

determining their qualifications is unclear. 

OR 

There is no systematic process to evaluate the 

competence and intellectual vitality of faculty 

through observation, peer review, input from 

candidates, or feedback from school partners. 

OR 

There is no evidence of required professional 

development of program faculty. 

OR 

The program provides no evidence of surveying 

faculty, including part-time or adjunct faculty, or 

implementing program improvements as a result 

of faculty input. 

The program has institutional support for the 

recruitment of diverse faculty members, and has 

uploaded evidence to confirm such efforts. 

AND 

The program provides information about the 

percentage of core courses assigned to full-time 

and part-time or adjunct faculty. 

AND 

Most program faculty are actively engaged in 

programs designed to improve PreK-12 education 

as evidenced by scholarship, service, or through 

memberships in professional associations. 

AND 

Faculty have been trained in the use of 

technology related to best practices, and evidence 

indicates that faculty integrate instructional and 

educational assessment technology into courses 

and/or field experience requirements. 

AND 

Faculty are assigned to courses through a 

transparent process which aligns their 

scholarship, experiences, certifications and 

dispositions to course content and  sequence.  

AND  
Faculty are regularly evaluated by program 

administrators, peers, candidates, and/or external 

partners as part of a formal evaluation system. 

AND 

The program provides evidence of surveying 

faculty, including part-time or adjunct faculty, 

and implementing program improvements as a 

result of faculty input.  

The program has successfully implemented policy 

and practice resulting in the recruitment and 

retention of diverse, qualified faculty. 

 

Program faculty demonstrate an exceptional level 

of intellectual vitality through regular research, 

publication, and presentation at state, national, 

and/or international levels. 

 

Program faculty demonstrate active engagement 

with local schools and school districts resulting in 

tangible improvements to PreK-12 education and 

in the professional preparation of candidates. 

 

The program provides all program faculty with 

up-to-date educational technology hardware, 

software and mandatory training. 

 

Program faculty demonstrate leadership in the 

development and/or application of educational 

technology for instructional, assessment, and/or 

communication. 

 

The institutional review of program faculty has 

resulted in the improvement of program quality, 

production of faculty scholarship, and 

performance of program candidates. 

 

The program has developed and delivers a 

comprehensive program, required for all program 

faculty, which engages them in regular and 

sustainable professional development. 
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Some program courses have not been assigned to 

qualified faculty. 

OR 

All relevant data per faculty, including current 

Curricula Vitae (CVs), has not been included in 

the faculty grid. 

 

 

 

 

 

 

 

 

 

 

All program courses are assigned to qualified 

faculty. 

AND  
All relevant data per faculty, including current 

Curricula Vitae (CVs), has been included in the 

faculty grid. 

 

 

All program faculty have earned the terminal 

degree in their field and have at least 3 years of 

related experience in PreK-12 education. 

 

Program faculty hold leadership positions at the 

state, national, and/or international levels with 

professional education organizations recognized 

as leaders in the field.  

 

 

 


